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The Elementary Program utilizes a continuous assessment plan designed to assess candidate proficiency and program effectiveness.  Continuous assessment of candidates involves a developmental approach to educator preparation in which candidates are expected to progress toward mastery of standards as they practice and gain competence with increasingly complex pedagogical and professional tasks.  The Elementary Program Faculty uses candidate data to measure the progress of individual candidates throughout the program and then uses aggregated candidate data in the process of determining the effectiveness of the program.  Selected data items collected on candidate proficiency and program effectiveness in the Elementary Program is also fed into the unit assessment system.  For example, all programs collect candidate data using the Continuous Assessment Record (CAR).  The CAR is used at program admission, retention, and exit transition points to record candidate performance on the appropriate Kentucky-adopted educator proficiency standards, the UK Professional Education Unit Functional Skills and Dispositions, and the UK Professional Education Unit Technology Standards.  The analysis of candidates’ performance on the Elementary standards also informs the unit assessment system.  In addition, data from the New Teacher Survey administered by the Kentucky Education Professional Standards Board are reviewed by the program faculty for new educators.  These data are an essential element of the program evaluation component of the unit assessment system.  Finally, a wide range of basic data items, i.e., grade point averages (GPAs), admissions test scores, student teaching evaluations, and PRAXIS II examination pass rates, are reviewed by the Elementary Program Faculty and are also audited and monitored at the unit level, fed into the unit’s comprehensive data system, and constitute important information for program development and unit operations.       

Overview of Program Continuous Assessment Plan

The continuous assessment plan implemented by the elementary program is standard for all undergraduate teacher preparation in the Professional Education Unit.  As such, there are three major points of assessment within the program:  as part of the admissions process, at the end of the professional block semester, and at the end of student teaching.  Also consistent with the Professional Education Unit continuous assessment policies for undergraduate preparation programs, the standard continuous assessment forms (beginning fall 2005) are completed on three cohorts of elementary teacher candidates at the close of each semester:  those who were admitted to the program, those who completed the professional block semester, and those who completed student teaching.  On these forms, each candidate is rated, considering their point in the program, on their progress toward meeting the Kentucky New Teacher Standards, the Professional Education Unit Functional Skills and Dispositions, and the Professional Education Unit Technology Standards.  Ratings range from 1 (has no or very limited experience toward meeting the standard) through 4 (demonstrates competence beyond the majority of other candidates at this level).  It should be noted that most candidates at the application/admission point have limited experience.

Also at the close of each semester, the Elementary Program Faculty and other professors who are currently teaching core methods courses in the program meet for continuous assessment purposes.  At this meeting, discussion focuses on what is going well, and areas where faculty have concerns.  The program faculty then makes recommendations for how problems should be handled.  It is through this continuous assessment process that candidates may be placed on program probation, or notified of specific improvements the program faculty will need to observe in the following semester.  

We believe the continuous assessment procedures within the elementary program to be both fair and equitable since at each point in the process, decisions regarding teacher candidates’ performance are made collaboratively rather than individually, and involve multiple sources of information.  At the admissions point, each applicant is interviewed jointly by two faculty members who make recommendations based on the portfolio documentation, the applicant’s interview performance, and his/her on-demand written response.  At the close of the admissions period, the Elementary Program Faculty meets to review all applicants and, considering portfolio and application documentation as well as input from the interview team, makes a decision as to whether the applicant should be admitted to the program that semester.  During the Professional Introduction Semester, continuous assessment is based on the teacher candidates’ performance in course work (EDC 329 and EDC 323) as well as written evaluations from the classroom teachers in whose rooms these candidates are placed for field placements.  At the second official continuous assessment point, the Professional Block Semester, decisions must be made regarding retention of the teacher candidates.  These decisions are based on a confluence of ratings on the Continuous Assessment Form from methods professors (EDC 326, EDC 328, EDC 337, EDC 339) as well as from the practicum instructors (EDC 322).  The practicum instructors’ ratings reflect the teacher candidates’ performance on course assignments as well as information from formal written feedback from the cooperating teachers and university supervisors related to the candidates’ field performance.  Finally, the third official point for continuous assessment is at the close of the student teaching semester, or the completion phase.  Ratings for teacher candidates at this point reflect a confluence of data from course performance (EDC 433) as well as formal written feedback from cooperating teachers and university supervisors based on candidates’ field performance.  As noted above, at the close of each semester, the Program Faculty and others who teach in the program meet to discuss candidates’ progress at each point in this continuum.  At no point in this continuous assessment process is a candidate judged solely by an individual or on a single point of data.

Steps in the Continuous Assessment Process 

Admission to the Elementary Education Program is based on a selective admission process that generally occurs after candidates have completed 60 hours of university course work. All candidates are expected to meet the standards and rules for Admission, Retention, and Exit from the Teacher Education Program as set forth in the section Admission, Retention, and Exit from Teacher Education Programs.  The Professional Education Unit employs a standard continuous assessment form for all of its certification programs.  In the elementary initial certification program, this form is completed for candidates upon application/admission to the program, completion of the professional block semester, and completion of student teaching.  On this form, candidates are rated on their progress toward Kentucky New Teacher Standards, the Professional Education Unit Functional Skills and Dispositions, and the Professional Education Unit Technology Standards. 

The following steps provide more detail regarding the continuous assessment process in the Elementary Education Program at the University of Kentucky.

1.   Assessment at the Point of Entry to the Elementary Education Program:  At the point of entry, candidates must present an admission portfolio which includes the following: a) a "best piece" sample of writing which demonstrates ability to research a topic in some depth; b) evidence of multicultural/cross-cultural experience with written reflection on the experience; c) evidence of having completed 30 hours of community service with elementary age children, including a written reflection on the experience; d) evidence of having completed 20 clock hours of field experience in an elementary school, supervised by a qualified person; and, d) a written autobiography. Also at the time of entry, candidates will be required to complete an on-demand writing task.

2.   Ongoing Assessment:  Assessment during the Professional Introduction Semester. Assessment of progress in the Professional Introduction Semester includes assessment strategies specific to individual courses, but also includes an overall "Professional Introduction Portfolio." This portfolio is intended to be an extension of the admissions portfolio, and teacher candidates must specifically address the Kentucky New Teacher Standards in this collection.  They are required to provide evidence (artifacts) that they feel are good examples of their progress toward any five of the standards.  For each standard addressed, they must include a brief introduction indicating why they feel the particular artifact is good evidence of their progress toward meeting the particular standard.  Teacher candidates also complete a field placement during this semester.  While this is not supervised by university representatives, cooperating teachers do complete evaluation forms as well as lesson observation forms on the teacher candidate placed with them.  Data and comments from these forms are examined by the course professors, and any problems are reported to the program faculty at the end-of-semester continuous progress meeting.

3.   Assessment of Progress in the Professional Education Block:  This includes assessment strategies specific to individual methods courses that confirm content as well as pedagogical knowledge. It also includes some additional assessments. At the beginning of the semester, candidates' Professional Introduction Portfolios are reviewed and placement needs are discussed. Once the semester begins, candidates are observed throughout the semester by their supervisor and are assessed using an observation form which directly reflects the New Teacher Standards. Candidates also submit videotapes of themselves teaching and an analysis of these as well as other lessons they have taught. The supervisors provide feedback on these lessons as well. The faculty also reviews candidates' Professional Development Plans. Each candidate develops a Professional Development Plan (PDP) in cooperation with UK faculty and school-based faculty. The PDP includes reflections on the candidate's strengths and areas that need further work. This document serves as a planning tool for student teaching. Candidates also continue the development of their teaching portfolio, adding information that demonstrates competence on tasks related to the New Teacher Standards for each Professional Block course.  Particularly during the Professional Block and Student Teaching, teacher candidates are encouraged to include electronic portfolio entries as part of the assessment process. 
4.   Assessment during the Student Teaching Semester:   Candidates are assessed in a variety of ways during this semester.  Sample assignments include observations reports, development of a thematic unit, written critiques of their own teaching using videotapes, completion of two solo weeks, and further development of their teaching portfolios. 

Use of Data for Program Improvement in the Elementary Education Program

The data derived from the continuous assessment process as described above impacts the Elementary Education Program in many ways.  At the end of semester meetings, the faculty engage in “back-mapping”, considering strengths and challenges experienced by student teachers and suggesting changes within the Professional Block and Professional Introduction semesters to highlight these successes and plan strategies for better preparing students for areas of difficulty.  Changes resulting from such discussions include, but are not limited to:  a) the inclusion of the professional portfolio, as described below,  in the Professional Introduction semester (replacing the language arts portfolio used previously); b) the use of a consistent lesson planning format across all professional semesters; c) the examination of lesson plans by course professors for content and form; and d) the systematic variation in field placements as teacher candidates matriculate through the program. 

Furthermore, during the 2004-2005 academic year, the Elementary Education Program was redesigned to accommodate two initiatives: a two plus two (2+2) articulation agreement with community colleges in Kentucky and a graduation agreement initiative at the institutional level to ensure candidates have the opportunity to complete the program in four years. While these factors were primary motivators for the program revision, the program faculty felt this provided a good opportunity to improve the program while, at the same time, eliminating redundancies in the curriculum.

The dean appointed a twenty-member Elementary Revision Committee to review the current program and recommend revisions. Committee members included arts and sciences faculty, education faculty, fine arts faculty, doctoral students who teach in the program, practicing teachers, and a former interim superintendent and director of elementary schools in the local school district. The committee relied on candidate, graduate, and employer data to inform the revision process. These data were obtained from focus groups with program graduates and follow-up surveys of student teachers and their cooperating teachers as well as first-year teachers and their resource teachers. These data indicated a need for additional instruction and experiences in the areas of assessment, technology, and diversity, particularly related to working with students with special needs. These key themes, along with other themes which have been well addressed in the program as reported by candidates and graduates, are integrated throughout the revised curriculum and field and clinical experiences.  Specific program changes include the following:

· Consolidation of two two-credit courses in art into a three-credit course, which will eliminate redundancies and ease scheduling difficulties

· Consolidation of two two-credit courses in music into a three-credit course, which will eliminate redundancies and ease scheduling difficulties

· Redesign of the EPE 301 course, Education in American Culture, to ensure issues of diversity are addressed and use of a common syllabus across all sections of the course 

· Requirement of a new two-credit course in special education which candidates will take during the methods block 

· Revision of the KHP 382 course, Physical Education for Elementary Teachers, to address strategies for implementing fitness activities in the elementary classroom

· Replacement of the current specialization areas with additional course requirements in mathematics and literacy

The revised program has been approved by both the college’s Courses and Curricula Committee and the College of Education faculty.  After this program review document was submitted initially, the proposal was approved by the University Senate.  The curriculum contracts included in this document reflect this redesigned program, although due to the timing of the approval, candidates have not yet been enrolled in the program.  The course description section, therefore, reflects those courses candidates currently take beyond the University Studies program, followed by a description of the three new courses that will replace courses in the existing program and one new course that will be added in the redesigned program.  Candidates will begin to enroll in the redesigned program in fall 2007.
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