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A.   Integration of Program Continuous Assessment with Unit Assessment System

The Foreign Language Education Program utilizes a continuous assessment system designed to assess candidate proficiency and program effectiveness.  Continuous assessment of candidates involves a developmental approach to educator preparation in which candidates are expected to progress toward mastery of standards as they practice and gain competence with increasingly complex pedagogical and professional tasks.  The Foreign Language Education Program Faculty uses candidate data to measure the progress of individual candidates throughout the program and then uses aggregated candidate data in the process of determining the effectiveness of the program.  Selected data items collected on candidate proficiency and program effectiveness in the Foreign Language Education Program are also fed into the unit assessment system.  For example, all programs collect candidate data using the Continuous Assessment Record (CAR).  The CAR is used at program admission, retention, and exit transition points to record candidate performance on the appropriate Kentucky-adopted educator proficiency standards, the Unit Functional Skills and Dispositions, and the Unit Technology Standards.  The analysis of candidates’ performance on the American Council on the Teaching of Foreign Languages (ACTFL) Standards also informs the unit assessment system.  In addition, data from the New Teacher Survey administered by the Kentucky Education Professional Standards Board are reviewed by the program faculty.  These data are an essential element of the program evaluation component of the unit assessment system.  Finally, a wide range of basic data items, i.e., grade point averages (GPAs), admissions test scores, student teaching evaluations, and PRAXIS II examination pass rates, is reviewed by the Foreign Language Education Program Faculty, audited and monitored at the unit level, and fed into the unit’s comprehensive data system.  These data sets constitute important information for program development and unit operations.      
B.  Overview of Program Continuous Assessment 
A candidate's progress through all teacher preparation programs is continuously monitored, assessed, and reviewed.  In addition to typical evaluation processes that occur as part of their coursework and field placements, candidates are assessed a minimum of three times during their program by representatives of the program faculty.

The three assessments occur upon entry into the MATFL, at a midpoint in the program (no later than the semester prior to student teaching), and as candidates exit the program following student teaching.  The material to be evaluated is stated in the remainder of this document.
Following admission to a teacher education program, if problems have been identified at any of the assessment points, program faculty will determine a plan for addressing the problems and implement the plan including feedback and direction to the candidate.  In addition, if specific strengths are recognized during these assessments, the candidate will be commended.

The contents of the continuous assessment plans are based on the Kentucky New Teacher Standards, Program of Studies for Kentucky Schools, American Council on the Teaching of Foreign Languages (ACTFL) Standards, the Unit Functional Skills and Dispositions, and the Unit Technology Standards.  
Teacher education candidates at the University of Kentucky are required to demonstrate functional skills and dispositions throughout their programs.  Candidates are expected to demonstrate the following dispositions (strategies for assessing dispositions are identified in parentheses):

· Communicates appropriately and effectively (Data sources for assessing this disposition include recommendations, an interview by representatives of the program faculty, on-demand writing samples, and entries from the admissions portfolio.)

· Demonstrates constructive attitudes (Data sources for assessing this disposition include the TEP interview, recommendations, an autobiography or resume, performance in courses, and/or other data from the admissions portfolio.)

· Demonstrates ability to conceptualize key subject matter ideas and relationships (Data sources for assessing this disposition include the TEP interview, the admissions portfolio, on-demand writing samples, performance in courses, and recommendations.)
· Interacts appropriately and effectively with diverse groups of colleagues, administrators, students, and parents in educational settings (Data sources for assessing this disposition include the TEP interview, recommendations, the admissions portfolio, on-demand writing samples, performance in courses, and any other data deemed relevant by the program faculty.)

· Demonstrates a commitment to professional ethics and behavior.  (Data sources for assessing this disposition will include recommendations, evidence of knowledge of the Kentucky Professional Code of Ethics, and results of the Legal Background Check.)  
These candidate dispositions are rated at least three times throughout the program.  The following four-point scoring system is used:

4 – Demonstrates required competence with innovation and creativity 
3 – Demonstrates required competence

2 – Shows progress toward demonstrating required competence

1 – Has no or limited experience to demonstrate the standard
In addition to documenting that they meet the skills and dispositions outlined in the Unit Functional Skills and Dispositions, candidates are also expected to document their progress and proficiency in meeting the Unit Technology Standards.  These standards are as follows.
Standard 1: Candidates integrate media and technology into instruction.

Standard 2: Candidates utilize multiple technology applications to support student learning.
Standard 3: Candidates select appropriate technology to enhance instruction.
Standard 4: Candidates integrate student use of technology into instruction.
Standard 5: Candidates address special learning needs through technology.
Standard 6: Candidates promote ethical and legal use of technology disciplines. 
C.  Continuous Assessment Plan for Skill and Content Mastery 

Once admitted to the MATFL program, candidates undergo multiple and varied assessments to monitor their preparation as competent and skilled teaching professionals.  A formal mid-program assessment conducted by a candidate’s advisory committee provides individual candidates with a progress report and determines what remedial measures, if any, are needed to help them gain the knowledge and proficiency required of an effective teacher.  Assessments of skills and content mastery are described in Table 1 and Table 2.  Performance assessments include traditional evaluation activities such as tests, oral and written reports, quizzes, homework assignments, research papers, projects, and demonstrations based on individual performance or collaborative work.  In the methods courses, candidates are required to demonstrate mastery of pedagogical theory and practice.  Evaluation of student teaching by cooperating teachers, supervising UK faculty, and the program director are based on the teaching of micro lessons as well as 45-minute lessons taught in local elementary/middle and secondary schools that will be videotaped for analysis and discussion.  Overall knowledge, skills, and performance of candidates will be assessed using a four-level rubric incorporating the following descriptors:

Distinguished

Candidate demonstrates extensive content knowledge; actively builds on knowledge of language, culture, linguistics, and pedagogy. Seeks to find best practice in anticipating student learning/understanding; displays knowledge of typical developmental characteristics of age groups; clearly articulates goals and objectives related to curriculum frameworks and standards and takes into account variations in student learning styles, needs, and cultural heritage. Designs learning activities or units that are meaningful and relevant to the learner. Develops assessment activities in agreement with instructional goals.

Proficient

Candidate displays solid content knowledge and makes connections between the content and other parts of the discipline and other disciplines. Is familiar with current research in language acquisition, but may not apply information to student learning or understanding. Displays understanding of typical developmental characteristics of age groups, learning styles, and cultural heritage. Develops goals and objective statements that are usually clear but may include too few activities. Develops learning activities that are varied and suitable to most students and that engage most students in meaningful learning. Develops assessments appropriate to goals but approach may be more suitable to some goals than to others.
Basic

Candidate displays basic content knowledge but cannot articulate connections with other parts of the discipline or with other disciplines. Displays basic pedagogical knowledge but does not anticipate student needs. Displays generally accurate knowledge of developmental characteristics of learners. Develops moderately clear goals and objective statements but often combines activities and goals with no clear assessment plan. Makes little effort at coordination or integration. Progresses through activities in an uneven way: some are meaningful, some offer variety while others are inconsistent in suitability with instructional goals. Develops assessment activities and criteria that may not be in agreement with performance.

Unsatisfactory

Candidate makes content errors or does not correct content errors made by students. Displays little understanding of prerequisite knowledge important for student learning of content. Displays little understanding of pedagogical issues. Displays minimal knowledge of developmental characteristics of age groups. Displays little knowledge of student skills, interests, learning styles, or cultural heritage. Fails to make goals clear or states goals as activities not suitable for class; reflects only one type of learning and one discipline or strand. Develops learning activities that are not suitable to students or to instructional goals. Develops learning activities with no clearly defined structure and is unrealistic in time allocation for such activities. Develops assessment activities that are not in agreement with performance and lack clear criteria and standards. 

Assessments which are a condition for successful completion of the MATFL program include:

· an ACTFL rating of Intermediate High or better in language area;

· internship/student teaching in language content area reflecting exposure to diversity (MATFL degree candidates spend one semester interning in a program at the elementary or middle school level and in a program at the high school level); 

· internship/student teaching in a second language area if this is a candidate’s goal (MATFL candidates may complete student teaching in two languages but have to add appropriate course work to their curriculum contract in this area as decided upon by their advisory committee);  

· an additional ACTFL test for the second language area as necessary; 

· successful completion of all course work;

· successful evaluation at mid- and end-point by the program faculty;

· successful performance on comprehensive exams;

· passing scores on the Principles of Learning and Teaching Examination and the PRAXIS II tests; 

· a complete portfolio.

D.  Continuous Assessment Plan and the Portfolio
The Kentucky New Teacher Standards provide the organizing principles for candidate portfolios.  Candidates begin the portfolio in their first semester and continue it into their last semester.  The portfolio documents a candidate's teaching philosophy and reflection on practicum and field experiences.  Because the portfolio is an integral part of the exit requirement, candidates must produce a well-designed portfolio if they are to be recommended for certification.  Portfolios are evaluated for:

· quality and quantity of experiences documented under each of the standards; 

· quality of thought and reflection as related to the underlying pedagogical issues;

· observance of requisite components; and

· the style, structure, and appearance of the portfolio as a professional document. 

E.  Program Outcomes

To successfully complete the program, candidates must be able to: 

· teach and assess second language/culture skills using developmentally appropriate and proficiency-based methods and materials;

· integrate real-world experiences in the teaching of culture and language;

· apply cognitive theory to teaching;

· integrate technology in instructional delivery;

· create a learning environment conducive to the best learning outcome of all students, including those with diverse or special needs;

· design and conduct classroom activities;

· interpret for the non-specialist the goals, principles, and local and national trends in foreign language education; 

· provide professional leadership in the field of foreign language education.

F.  Admission, Retention, and Exit Criteria for Master of Arts in Teaching Foreign Languages (MATFL) Program

Typical applicants to the MATFL program include individuals who are:

· recent recipients of a Bachelor of Arts degree in a foreign language from the University of Kentucky or its equivalent from another postsecondary institution in the United States or abroad;

· currently enrolled in the University of Kentucky Graduate School in an MA program in French, German, Latin, or Spanish;

· MA graduates from the University of Kentucky or from another university;

· teachers who are employed with an emergency certification; and
· second-career professionals.

Candidates seeking admission to the MATFL program in one of the modern languages must demonstrate proficiency in that language with a rating of at least Intermediate High on the ACTFL Oral Proficiency Interview.  Trained and certified ACTFL testers at UK conduct the OPI. Latin has a different oral and written testing system since there is currently no OPI testing process available. (The ACTFL OPI rating scale is outlined and correlated with UK courses in Table 1 and Table 2).  

Table 1:  Pre-Admission Skills Mastery Requirements for Language Majors Correlated with UK Course Offerings

	ACTFL DESCRIPTION OF SKILLS MASTERY AT THE INTERMEDIATE HIGH LEVEL

	SPEAKING: Intermediate-High speakers are able to converse with ease and confidence when dealing with most routine tasks and social situations of the Intermediate level. They are able to handle successfully many uncomplicated tasks and social situations requiring an exchange of basic information related to work, school, recreation, particular interests and areas of competence, though hesitation and errors may be evident. Intermediate-High speakers handle the tasks pertaining to the Advanced level, but they are unable to sustain performance at that level over a variety of topics. With some consistency, speakers at the Intermediate High level narrate and describe in major time frames using connected discourse of paragraph length. However, their performance of these Advanced-level tasks will exhibit one or more features of breakdown, such as the failure to maintain the narration or description semantically or syntactically in the appropriate major time frame, the disintegration of connected discourse, the misuse of cohesive devises, a reduction in breadth and appropriateness of vocabulary, the failure to successfully use circumlocution, or a significant amount of hesitation.  Intermediate-High speakers can generally be understood by native speakers unaccustomed to dealing with non-natives, although the dominant language is still evident (e.g. use of code-switching, false cognates, literal translations, etc.), and gaps in communication may occur.

	Examples of Correlated Courses:

FR 204, 306, 310, 312, 412 - GER 206, 306, 307, 308, 507 - SPA 210, 211, 501 - RUS 270, 280, 303, 304

	

	LISTENING: Able to sustain understanding over longer stretches of connected discourse on a number of topics pertaining to different times and places; however, understanding is inconsistent due to failure to grasp main ideas and/or details. Thus, while topics do not differ significantly from those of an Advanced level listener, comprehension is less in quantity and poorer in quality.

	Examples of Correlated Courses:

FR 204, 306, 310, 312, 412 – GER 206, 307, 308, 507, SPA 210, 211, 411, 501 – RUS 270, 280, 303, 304, 400G

	

	READING: Able to read consistently with full understanding simple connected texts dealing with basic personal and social needs about which the reader has personal interest and/or knowledge. Can get some main ideas and information from texts at the next higher level featuring description and narration. Structural complexity may interfere with comprehension; for example, basic grammatical relations may be misinterpreted and temporal references may rely primarily on lexical items. Has some difficulty with the cohesive factors in discourse, such as matching pronouns with referents. While texts do not differ significantly from those at the Advanced level, comprehension is less consistent. May have to read material several times for understanding.

	Examples of Correlated Courses:

FR 204, 304, 305, 306, 406, 470G - GER 205, 307, 308, 311, 312 - SPA 320, 322, 504 RUS 270, 280, 410, 411, 462G - CLA 301, 302, 511, 512



	

	WRITING: Able to meet most practical writing needs and limited social demands. Can take notes in some detail on familiar topics and respond in writing to personal questions. Can write simple letters, brief synopses and paraphrases, summaries of biographical data, work and school experience. In those languages relying primarily on content words and time expressions to express time, tense, or aspect, some precision is displayed; where tense and/or aspect is expressed through verbal inflection, forms are produced rather consistently, but not always accurately. An ability to describe and narrate in paragraphs is emerging. Rarely uses basic cohesive elements, such as pronominal substitutions or synonyms in written discourse. Writing, though faulty, is generally comprehensible to natives used to the writing of non-natives.

	Examples of Correlated Courses:

FR 203, 306, 406, 470G - GER 205, 307, 308, 507 - SPA 210, 310, 504 - RUS 305, 306, 410, 411 - CLA 511, 512, 580

	

	CULTURE: Able to handle routine social situations successfully with a culture bearer accustomed to foreigners. Shows comprehension of common rules of etiquette, taboos and sensitivities, though home culture predominates. Can make polite requests, accept and refuse invitations, offer and receive gifts, apologize, make introductions, telephone, purchase and bargain, do routine banking. Can discuss a few aspects of the home and the foreign country such as general current events and policies, as well as a field of personal interest. Does not offend the culture bearer, but some important misunderstandings and miscommunications occur in interaction with one unaccustomed to foreigners. Is not competent to take part in a formal meeting or in a group situation where several persons are speaking informally at the same time.

	Examples of Correlated Courses:

FR 204, 350, 450, 504, 550 - GER 263, 264, 317, 319, 420G - SPA 312, 314, 320, 322 - RUS 270, 280, 400G - CLA 135, 210, 229, 230

	UK COURSE CODES:  CLA = Classics, FR = French, GER = German, RUS = Russian, SPA= Hispanic Studies  


Table 2:   Pre-Admission Content Mastery for Language Majors Correlated with UK Course Offerings

	ACTFL DESCRIPTION OF CONTENT MASTERY AT THE INTERMEDIATE HIGH LEVEL

	CULTURE: Knowledge of the culture, its people, and its inherent diversity as acquired through a study of the history, geography, arts, writings, values, life patterns and through travel abroad.


	Examples of Correlated Courses:

FR 204, 350, 450G, 504, 550 

GER 263, 264, 317, 319, 420G 

RUS 270, 280, 370, 400G

SPA 312, 314, 320, 322   

CLA 135, 210, 229, 230 



	LITERATURE: Knowledge as acquired in the systematic study of classical, contemporary, and popular texts, by genre, century, and theme, and representative of the cultural diversity of the linguistic community. 


	Examples of Correlated Courses:

FR 304, 305, 470G - GER 311, 312, 319, 415G, 420G - CLA 261, 301, 302, 522, 523, 526, 527 - RUS 380, 390, 395, 400G, 495G - SPA 320, 322, 324, 400, 434, 438G

	LANGUAGE: Knowledge of the language as acquired through advanced course work in grammar, composition, conversation, text analysis, and reading comprehension.


	Examples of Correlated Courses: 

See Skills Mastery and Linguistics



	LINGUISTICS: Knowledge of the differences between the phonological, syntactic, and morphological systems of the target language and those of English, are acquired through studies in applied or descriptive linguistics.


	Examples of Correlated Courses:

FR 310, 510, 516 - GER 532 

CLA 511, 512 - RUS 205, 410, 411

SPA 311 - LING 211, 212



	UK COURSE CODES:  CLA = Classics, FR = French, GER= German, RUS = Russian, SPA= Hispanic Studies  




Candidates in one of the modern languages must also document a course of study that reflects mastery of language structure, a broad range of modern and classical literature, and the history of the relevant culture(s).  Candidates in Latin must document a course of study that reflects mastery of language structure, knowledge of the literature, history, mythology, and culture of ancient Rome and Greece, and proficiency in oral reading.  Documentation of such a course of study typically consists of an undergraduate degree in a foreign language or in foreign language education that includes a major in the appropriate language and/or other coursework sufficient to fulfill the MATFL admission requirements.  Although each foreign language area has its unique requirements, candidates typically have 48 to 66 credit hours in their academic teaching specialties.  The following list identifies the prerequisite content coursework expected of foreign language majors entering the MATFL program.
FRENCH: 33 Hours above 101/102, 201/202

Prerequisites:
FR 101/102 Elementary French




FR 201/202 Intermediate French

Required:
FR 204 Reading Conversation


3

FR 304
 Introduction to Literature I

3

FR 305 Introduction to Literature II


3

FR 306 Intermediate Composition


3

FR 406 Advanced Grammar/Composition

3

FR310 Phonetics




3

FR 312 Conversation I



3

FR 350 Cultural History of France


3

FR 412 Conversation 11



3

FR 470G Topics in French Literature

3

FR 450 Topics in French Culture


3

GERMAN: 34 Hours above 101/102, 201/202

Prerequisites:

GER 101/102 Elementary German

GER 201/202 Intermediate German

Required:

GER 205 Reading/Composition


2

GER 206 Oral Practice



2

GER 307 Composition/Conversation I

3

GER 308 Composition Conversation II

3

GER 311 Introduction to Literature: Themes

3

GER 312 Introduction to Literature: Forms

3

GER 317 History of German Culture

3

GER 319 Contemporary Literature and Culture
3

GER 415G Major Authors



3

GER 420G Literature/Culture/History 

3
 

GER 507 Advanced Composition & Conversation 
3

GER 520 Special Topics



3

LATIN: 33 Hours above 101/102, 201/202

Prerequisites:

CLA 101/102 Elementary Latin I




CLA 201/202 Intermediate Latin II




Required: 5 of the following courses

CLA 135 Greek and Roman Mythology

3

CLA 210 The Art of Greece and Rome

3

CLA 229 The Ancient Near East and Greece to 

      the Death of Alexander the Great

3

CLA 230 The Hellenistic World and Rome to 

 the Death of Constantine 


3

CLA 261 Lit. Masterpieces of Greece and Rome
3

CLA 580 Independent Work in Classics

3


4 of the following Latin Language courses at the 300 level or above. 

CLA 301 Introduction to Literature I

3

CLA 302 Introduction to Literature II

3

CLA 522 Republican Prose


3

CLA 523 Republican Poetry


3

CLA 526 Imperial Prose



3

CLA 527 Imperial Poetry



3

CLA 511 Studies in Roman Philology 

3

CLA 512 Studies in Roman Philology

3



6 hours of Latin courses in English 


6

RUSSIAN: 30 hours above 101, 102, 201, 202

Prerequisites:

RUS 101/102 Elementary Russian




RUS 201/202 Intermediate Russian

Required:

RUS  303 Russian Pronunciation


3

RUS  304 Intermediate Russian


3

RUS  305 Advanced Russian Grammar

3

RUS  306 Advanced Russian Grammar

3

RUS  270 Introduction to Russian Culture or
3

RUS  280 Russian and Soviet Culture/20th Century


RUS  380 Russian Literature 


3

RUS  390 Soviet Literature


3

RUS  400 G Seminar/Special Topics in Russian
3

RUS  410 Structure and Stylistics of Russian or
3

RUS  411 Structure and Stylistics of Russian


RUS  400 Any other 400-level course

3

HISPANIC STUDIES: 30 Hours above 101/102, 201/201

Prerequisites:

SPA 101/102 Elementary Spanish




SPA 201/202 Intermediate Spanish




Required :

SPA 210 Composition



3

SPA 211 Conversation



3

SPA 310 Spanish Composition


3

SPA 312 Civilization of Spain


3

SPA 314 Civilization of South America

3

SPA 320 Literature, Life, Thought of Spain

3

SPA 322 Literature, Life, Thought of S.A.

3

SPA 504 Advanced Grammar/Composition

3

SPA 501 Phonetics/Pronunciation


3

SPA 400-500 (Literature) 



3

Other specific requirements for program admission include: 

· a minimum 2.75 overall undergraduate GPA, a minimum 3.0 GPA in the language-specific field, and a minimum 3.0 GPA in any previous graduate work; 

· an entry level portfolio;

· three letters of recommendation;

· three writing samples with at least one in the target language;

· an interview by the appropriate program faculty;

· PRAXIS I (Computer or Paper: reading test – 173; mathematics – 173; and writing 172);
· a GRE composite score of 800 on the verbal and quantitative and a 4 on the analytical;

· 100 hours of documented experience with children 6 to 13 years of age and 14- to 18-year old adolescents as well as community and cross-cultural experience; and
· a statement of moral/ethical principles.
The following sections describe how these admission criteria will be assessed.  

1.  Entry Level Review

Scores on Standardized Tests

Candidates must provide passing scores on required entry level standardized tests.  Program faculty review the scores to determine if the scores exceed, meet, or do not meet expectations.  The rubric used to evaluate candidate performance on standardized tests is presented below.   

	Entry Level Standardized Tests

Test taken:
	Exceeds minimal expectations
	Meets minimal expectations
	Does not meet minimal expectations

	Scores:


	
	
	


Letters of Recommendation

Candidates provide a minimum of three references as part of their application packet.  These documented recommendations are read and evaluated by program faculty members.  The recommendations must meet minimal expectations for acceptance to the program.  The rubric used to evaluate recommendations is presented below.

	Recommendations
	Exceeds minimal expectations
	Meets minimal expectations
	Does not meet minimal expectations

	Quality of recommendations


	
	
	


Analysis of Transcript(s) 

The program faculty members analyze transcript(s) to evaluate candidates’ overall work at UK as well as other colleges and universities they may have attended.  The overall GPA is evaluated as well as patterns of strengths and weaknesses in content areas.  Patterns of weakness could result in the program faculty members requesting that candidates retake courses or complete other activities that will improve the areas of weakness.  The overall GPA and content area grades must meet minimal expectations for acceptance to the program.  The rubric used to evaluate transcript(s) is presented below.

	Entry Level Grade Analysis


	Exceeds minimal expectations
	Meets minimal expectations
	Does not meet minimal expectations

	Overall GPA
	
	
	

	Grades in specific content areas 
	
	
	

	
Foreign Language 
	
	
	

	
Related studies area
	
	
	

	
Pre-requisite course work


	
	
	


Entry Level Portfolio

When applying to the Master of Arts in Teaching Foreign Languages Program, candidates must provide an entry-level portfolio.  Required entries in this portfolio include the following: 

· a definition of “foreign language and culture” and a philosophy of foreign language education.

· an autobiography in which candidates communicate information about themselves and their school experiences.

· a list of experiences candidates have had working with children and the amount of time spent in each experience.  Descriptions of what has been learned about working with children must be clearly stated.  This entry should not exceed two double-spaced pages.  

· a list of community service activities. 

· one portfolio entry from each foreign language course taken prior to the interview.  The entry may be a lesson plan, a reflection paper, or a project.  

· documentation of basic technology skills. 

The portfolio is reviewed by members of the program faculty.  The portfolio must meet minimal expectations for the candidate to be accepted in the program.  The rubric used to evaluate portfolio entries is presented below.
	Entry Level Portfolio 


	Exceeds minimal expectations
	Meets minimal expectations
	Does not meet minimal expectations

	· Philosophy of foreign language education

	
	
	

	
•Addressed the topic
	
	
	

	
•Responded accurately/knowledgeably
	
	
	

	
•Organized thoughts and ideas clearly
	
	
	

	
•Used appropriate writing mechanics 
	
	
	

	· Autobiographical information and resume 
	
	
	

	· A written description of experiences working with children/youth
	
	
	

	· Community service activities
	
	
	

	· Work sample(s) from each completed foreign language course 
	
	
	

	· Documentation of basic technology skills
	
	
	

	Organized entries in a professional fashion
	
	
	

	Overall Portfolio Rating
	
	
	


Spontaneous Writing Sample in the Foreign Language

Prior to the interview, candidates report to a designated location and receive a writing prompt to which a response is required.  The prompt consists of a short article to read, editorial cartoon to view, or a scenario to read.  A question related to the prompt is provided.  Candidates write a response to the question.  The purpose of this task is to provide a spontaneous writing sample for the program faculty members to evaluate.  Effective basic writing skills in the studied foreign language are considered a prerequisite to the MATFL Program. This writing sample allows the team to observe and evaluate a sample of the candidate’s writing.  The spontaneous writing sample must meet minimal expectations for acceptance to the MATFL program.  The rubric used to evaluate the writing sample is presented below.

	Entry Level Spontaneous Writing Sample

in the Foreign Language
	Exceeds minimal expectations
	Meets minimal expectations
	Does not meet minimal expectations

	
•Organized and expressed thoughts clearly
	
	
	

	
•Used appropriate writing mechanics
	
	
	

	
•Addressed the topic
	
	
	

	
•Responded accurately/knowledgeably
	
	
	

	Overall Writing Sample Rating
	
	
	


Interview

As part of the application process for the Master of Arts in Teaching Foreign Languages Program, candidates are interviewed by a team of program faculty members. A group of three to four members of the program faculty interviews the candidate.  Prior to the interview, the team of interviewers examines and evaluates the following:  MATFL application forms, basic skills test scores (GRE, Praxis), transcripts, letters of recommendation, spontaneous writing sample, and entry level portfolio pieces.  Each is evaluated according to the rubrics provided in this document.

The admissions interview lasts from 20 to 30 minutes and is conducted in both English and the studied foreign language.  During the interview, the interview team asks a variety of questions.  All applicants are not asked the same questions.  Interview questions might focus on issues such as previous experiences with students, career goals, general content from courses previously taken, and hypothetical situations that require candidates to predict how they might respond.  Candidates should not need to "study" for this interview.  Content questions are based on past course work, are general in nature, and address basic concepts.  

Communication skills are vital to effective teaching.  While communication skills can be improved, the ability to effectively communicate is a prerequisite to entering the MATFL.  Communication skills include the ability to organize and express thoughts and ideas clearly using appropriate language (grammar and vocabulary).  The team examines candidate ability to positively assert ideas and concepts.  The team also examines candidate ability to listen and respond to the questions asked without rambling and/or losing focus.  

The content of the oral responses is also evaluated during the interview.  The team examines the quality of the responses in terms of the ability to "think on one’s feet" and relays the knowledge acquired through personal and job-related experiences as well as through studies.

The interview is a very important portion of the MATFL application process due to the importance of effective spontaneous thinking and oral language skills.  Therefore, candidates may be called back for a second interview if the team feels more time is needed to obtain a fair assessment of their competencies.  Interview skills must meet minimal expectations for acceptance to the MATFL.  The rubric used to evaluate interview skills is presented below.

	Entry Level Interview 
	Exceeds minimal expectations
	Meets minimal expectations
	Does not meet minimal expectations

	· Organized and expressed thoughts clearly 
	
	
	

	· Used appropriate oral language (grammar and vocabulary)
	
	
	

	· Used positive and assertive communication style
	
	
	

	· Listened and responded to the questions asked
	
	
	

	· Responded accurately/knowledgeably
	
	
	

	· Demonstrates constructive attitudes toward children, youth, parents, and teaching
	
	
	

	· Demonstrates awareness and acceptance of diversity
	
	
	

	· Demonstrates ability to interact with diverse groups
	
	
	

	· Demonstrates a commitment to professional ethics and behavior
	
	
	

	
	
	
	

	Overall Interview Rating

Overall Interview Rating in Foreign Language

ACTFL Oral Proficiency Rating
	
	
	


Code of Ethics

Candidates are required to adhere to the Kentucky Code of Ethics.  They must complete a character and fitness review.  Candidates with potential problems are required to identify themselves as having a possible legal problem that could affect admission to the MATFL Program or state licensure and must first secure a copy of the necessary court documents.  In Kentucky, this is the pretrial record check supplied by the Administrative Office of the Kentucky Court of Justice.  If the candidate indicates that the legal difficulty occurred out of state, then he/she must also secure a copy of the legal record from the jurisdiction where the offense(s) took place.  If a candidate is identified as having legal difficulties, he/she must prepare a portfolio of documents that will permit the program faculty and certification officials to make a determination as to whether these difficulties might cause problems for admission to the MATFL, for certification, or for employment.  A packet of instructions for the preparation of this portfolio is available at 166 Taylor Education Building.  A MATFL candidate with identified legal problems may not be admitted to the MATFL or recommended for certification without the necessary legal problems portfolio.  

2.  Mid-Point Review

After admission to the program, candidates must continue to exhibit desirable characteristics to remain in the program.  If candidates demonstrate a lack of commitment, effort, professional behavior, knowledge, or teaching skills, they may be removed from the program until these characteristics are demonstrated.  Candidates will also be monitored to ensure they are adhering to the EPSB Code of Ethics and that they have maintained a “B” or better in all courses.

After admission, candidates must continuously update and revise their portfolio.  Portfolio pieces from all foreign language courses must be included.  The portfolio is re-submitted as a retention portfolio in the Teaching Practicum (MCL 601) course. Candidates are expected to have no grade lower than a “B” in all courses.  

Before candidates are scheduled to student teach, an academic audit of their coursework must be completed at which time the GPA will be re-evaluated.  In addition, before beginning a student teaching placement, The 10 Fingerprint Card for the district(s) of placement must be completed.  This card is sent to the Kentucky State Police and the Federal Bureau of Investigation by the school district for a complete criminal history background check.

Compliance with Standards for Retention in the Master of Arts in Teaching Foreign Languages Program
The progress of candidates who have been admitted to the Master of Arts in Teaching Foreign Languages Program is continuously monitored.  Candidates must complete a successful midpoint assessment review and recommendation by the program faculty to be eligible for student teaching.  Specific retention criteria include the following:  

· continue to earn grades of "B" or better in all classes.

· continue to demonstrate adherence to the EPSB Professional Code of Ethics and the University Code of Conduct.

· make adequate progress in building the Retention Portfolio.  

Prior to the student teaching semester, each candidate is asked to provide evidence to demonstrate the acquisition of skills related to teaching in the languages and to document progress in any identified problem areas. This evidence is in the form of the Retention Portfolio. The program faculty reviews each candidate's portfolio which should contain the following documents:

· A revised foreign language education philosophy

· A definition of foreign language education

· A summary of all observation experiences and teaching experiences in foreign language education

· A unit plan in foreign language education

· Performance assessment task and open response question with rubric from lesson plans selected from the following courses:  MCL 510, MCL 610, and MCL 601                                                                                                                                    

· Two samples of best lesson plans

· Evidence of ability to locate foreign language education information on the World Wide Web by including four separate articles from appropriate sources on one foreign language education topic

· Evidence of ability to use a computer program to calculate grades; actual grade calculations will be included in the portfolio

· Evidence of ability to advocate for foreign language education by writing a letter to a site-based council, local newspaper, etc., to advocate for a position related to foreign language education in the schools

The retention portfolio is submitted to the instructor of MCL 601.  A checklist is provided to indicate which portfolio pieces are required in specific classes.  The instructor of the course specifies the due date for the portfolio.

Continued progress through the program is contingent on the results of this midpoint review.  If problems are identified during the mid-point assessment, program faculty members determine a plan for addressing the problems and implement the plan which includes candidate feedback.

3. Exit Review

The final portfolio is an exit portfolio that is completed during the appropriate practicum or student teaching experience (MCL 601).  During student teaching, candidates should schedule Praxis II exams.  The successful completion of these tests is required before candidates begin a career in teaching. 

Compliance with Standards for Exit from the Master of Arts in Teaching Foreign Languages Program

All candidates must continue to meet all previously stated standards at the time of exit.  Candidates must present an exit portfolio for review by the program faculty.  The exit portfolio will be organized by the Kentucky New Teacher Standards and will include appropriate artifacts selected by the candidate and required by the program faculty.  The program faculty will certify that a review of the exit portfolio has been made and that the candidate has met all of the Kentucky New Teacher Standards.  This is a prerequisite for granting the Master of Arts in Teaching Foreign Languages degree and recommending for certification. 

The following data sources are used to assess candidate performance at program exit:

· Portfolio

· Resume, journal entries

· Mock interview at Career Center

· Lesson plans, units, and videotape and critique 

· Two or more formal visits to other classrooms (observations) for each placement

· One or more faculty meetings (one should be a school based council meeting) for each placement

· Cooperating teacher evaluations

· College supervisor evaluations

· Seminar attendance and participation

· Exit interview

The exit portfolio should contain the following documentation:

Page 1 Table of Contents*

Page 2 Long term teaching schedule*

Resume*

Statement of Philosophy*

Standard I.  Designs and Plans Instruction
- Lesson plans and supporting material*

- Interdisciplinary, instructional unit plans*

Standard II.  Creates and Maintains an Effective Learning Climate
- Plans to enhance student attitudes and motivation

- Strategies for individualizing instruction*

- Materials adapted to meet needs of individuals or groups

Standard III.  Implements and Manages Instruction
- Description of classroom management system*

- List of classroom routines and rules*

- Instructional sequence should be located here as well as included with Standard I*

- Videotapes of special teaching events with written critiques*

Standard IV.  Assesses and Communicates Learning Results
- Samples of tests candidate has constructed*

- Examples of feedback candidate has given to students based on tests or assessment activities they have completed

- Samples of reports to parents about student progress

Standard V:  Reflects on and Evaluates Specific Teaching/Learning Situations
- Statement indicating understanding of expectations after each observation 

- Plans for assessing the impact of a series of activities on students

- Journal entries*

Standard VI:  Collaborates with Colleagues, Parents, and Others
- Records of parent conferences

- Letters and newsletters to parents

- Notes from meetings (faculty; site-based council, etc.)*

- Information and/or material related to committee work

- Notes to and from colleagues about collaborative projects

Standard VII:  Engages in Professional Development
- Documentation of any professional development activities *

Standard VIII:  Demonstrates Knowledge of Content
- Samples of student work *

Standard IX: Uses Technology to Support Instruction

- Samples of technology implementation in instruction and/or description of expertise in technology.

* Indicates items that must be included.

Portfolio Assessment

NOTE: A “3" or better is required in each of the 15 areas for a satisfactory portfolio.

1.  Long term teaching schedule

1


2


3


4


5

___________________________________________________________________________________________________
Information is incomplete and





Information specifically details what

not clearly divided by dates






was taught and when







        

2.  Resume

1


2


3


4


5

___________________________________________________________________________________________________
Unsatisfactory resume that 





Resume clearly displays strengths and 
does not display individual





qualifications and follows appropriate
competencies or use appropriate




 
 format

format











3.  Philosophy Statement

1


2


3


4


5

___________________________________________________________________________________________________
Lacks personalization and 






Personalized and educationally

not educationally sound






sound

4.   Standard I - Designs and Plans Instruction

1


2


3


4


5

___________________________________________________________________________________________________
Limited artifacts to demonstrate





Variety of artifacts that provide

student teacher is able to design





evidence that student teacher is able to

and plan instruction                
              




design and plan instruction

5.  Standard II - Creates and Maintains an Effective Learning Climate

1


2


3


4


5

___________________________________________________________________________________________________
Little or no evidence of individualized




Variety of artifacts that demonstrate

instruction







student-teacher is able to individualize 









instruction



6.  Standard III - Implements & Manages Instruction

1


2


3


4


5

___________________________________________________________________________________________________
No or incomplete documentation of classroom 



Variety of artifacts to demonstrate management procedures and rules





management procedures and rules 




                    


7. Standard IV - Assesses and Communicates Learning Results

1


2


3


4


5

___________________________________________________________________________________________________
Little or no evidence of evaluation procedures



Wide variety of tests and methods of 








evaluation are included


8.  Standard V - Reflects on and Evaluates Specific Teaching/Learning Situations
1


2


3


4


5

___________________________________________________________________________________________________
Narratives unclear; lacking insight, critical thinking and


Narratives are very clear, reveal

problem solving; show no evidence of commitment



significant insight, critical thinking

to growth and learning                 





problem solving, and serious

commitment to growth and learning. 

9.  Standard VI - Collaborates with Colleagues, Parents, and Others:

1


2


3


4


5

___________________________________________________________________________________________________
Limited information relative to standard




Variety of artifacts in support of 









collaboration

10.  Standard VII - Engages in Professional Development

1


2


3


4


5

___________________________________________________________________________________________________
Little or no evidence of professional development



Variety of artifacts demonstrating 









professional development


11.  Standard VIII - Demonstrates Knowledge of Content

1


2


3


4


5

___________________________________________________________________________________________________
Little or no evidence of student work




Variety of examples of student work

12.  Standard IX - Uses Technology to Support Instruction

1


2


3


4


5

___________________________________________________________________________________________________
Little or no evidence of technology to support instruction


Variety of examples of technology

13.  Writing Mechanics

1


2


3


4


5

___________________________________________________________________________________________________
Comments:

14. Organization and Appearance of Portfolio

1


2


3


4


5

___________________________________________________________________________________________________
Messy, unprofessional appearance,





Neat, professional appearance,

difficult to locate documents





 logical organization, and

 Comments:







easy access to documents         

15. Overall Rating

1


2


3


4


5

___________________________________________________________________________________________________
Unsatisfactory portfolio


Satisfactory portfolio which

Outstanding portfolio

which does not support


adequately supports teaching

which irrefutably supports

teaching competencies


competencies



teaching competencies

Comments:

4.  Follow-up of Graduates and Employers

Follow-up of Program Completers

A survey is administered to graduating students at the end of their practicum or student teaching semester.  Data gathered from these surveys are used to evaluate the Master of Arts in Teaching Foreign Languages Program and make necessary changes.  The program faculty will use Kentucky Teacher Internship Program (KTIP) data and the results of the Praxis II examinations to make appropriate changes in the program.

Interviews with Candidates

Interviews with candidates are used as one method to determine if the teacher preparation program is preparing candidates adequately and ensuring the program consistently addresses and integrates the appropriate performance standards.  Candidates are interviewed as part of the admission process to the Master of Arts in Teaching Foreign Languages Program (MATFL).  Candidates also have individual conversations with their mentors after having been admitted to the MATFL.  Finally, candidates go through an exit interview just after having completed student teaching.  As part of these interviews and conversations, MATFL faculty request and receive comments concerning the strengths and weaknesses of the program.  Strengths and weaknesses are then discussed in program faculty meetings.  Appropriate changes are implemented if feasible.

Feedback from Public School Teachers

Prior to student teaching, candidates are required to complete numerous field experiences in addition to their student teaching.  Our faculty solicits feedback from educators in the field.  These teachers identify areas for growth that would benefit our students.  The program faculty then addresses these concerns and/or makes appropriate changes in the curriculum.

Examination of Portfolios

The program faculty assesses candidate portfolios.  If there is a consistent weakness in the portfolios, these problems are brought to the attention of the program faculty, and an attempt is made to address weaknesses.

Observation of Practicum and/or Student Teaching

This is one of the primary ways we will identify weaknesses in the program.  Practicum students or student teachers are observed at least twice during each of their two placements.  If they are having specific problems during their practicum or student teaching, these problems are addressed immediately.

Master of Arts in Teaching Foreign Languages Program Survey 

General information:

Grade level:

Elementary



Middle School
  
High School

Teaching area:
Foreign Language Education



How long have you been in your placement? ______________

1)
What aspects of the Master of Arts in Teaching Foreign Languages were most beneficial in preparing you for your career in teaching?

2) What aspects of the education courses were most beneficial (or least beneficial) in preparing you for your career in teaching? Please explain.

3) Were there any areas that you wish had been covered or covered in more depth in your foreign language courses? 

4) Please provide any suggestions you may have on ways to improve our program: 

5) Any additional comments:

Sample Rubric for Entry Level MATFL

University of Kentucky, Master of Arts in Teaching Foreign Languages

Rubric for Evaluating Entry Level Components of the Master of Arts in Teaching Foreign Languages (MATFL)

Applicant Name:




 Student # 



 Semester:  Fall   Spring 




GPA (overall)  

   GRE Test/Scores 


  Hours completed  


Hours enrolled  



	Entry Level Indicators
	Exceeds minimal expectations
	Meets minimal expectations
	Does not meet minimal expectations
	Comments

(Write additional comments on back)

	GRE Test Scores
	
	
	
	

	GPA (overall)
	
	
	
	

	Academic areas of concern (list) 
	
	
	
	

	

	
	
	
	

	

	
	
	
	

	

	
	
	
	

	

	
	
	
	

	Spontaneous Foreign Language Writing Sample
	
	
	
	

	
•Organized and expressed thoughts clearly
	
	
	
	

	
•Used appropriate writing mechanics
	
	
	
	

	
•Addressed the topic
	
	
	
	

	
•Responded accurately/knowledgeably
	
	
	
	

	Overall Foreign Language Writing Sample Rating
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Applicant's Name  






	Entry Level Portfolio 


	Exceeds minimal expectations
	Meets minimal expectations
	Does not meet minimal expectations
	Comments

(Write additional comments on back)

	· Philosophy of language education

	
	
	
	

	
•Addressed the topic
	
	
	
	

	
•Responded accurately/knowledgeably
	
	
	
	

	
•Organized thoughts and ideas clearly
	
	
	
	

	
•Used appropriate writing mechanics 
	
	
	
	

	· Autobiographical information 
	
	
	
	

	· Work with children/youth
	
	
	
	

	· Community service activities
	
	
	
	

	· Work Sample(s) from each completed foreign language course [List courses represented by entries provided].
	
	
	
	

	
 
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	· Documentation of basic technology skills
	
	
	
	

	Organized entries in a professional fashion
	
	
	
	

	Overall Portfolio Rating
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Applicant Name: 






	Entry Level Indicators
	Exceeds minimal expectations
	Meets minimal expectations
	Does not meet min. expectations
	Comments

(Write additional comments on back)

	Interview (English and Foreign Language) Responses
	
	
	
	

	
•Organized & expressed thoughts clearly 
	
	
	
	

	
•Used appropriate oral language (grammar and vocab.)
	
	
	
	

	
•Used positive and assertive communication style
	
	
	
	

	
•Listened and responded to the questions asked
	
	
	
	

	
•Responded accurately/knowledgeably
	
	
	
	

	· Demonstrates constructive attitudes toward children, youth, parents, and teaching
	
	
	
	

	· Demonstrates awareness and acceptance of diversity
	
	
	
	

	· Demonstrates ability to interact with diverse groups
	
	
	
	

	· Demonstrates a commitment to professional ethics and behavior
	
	
	
	

	
	
	
	
	

	Overall Interview Rating (English)

Overall Interview Rating (Foreign Language)


	
	
	
	

	Letters of Recommendation
	
	
	
	

	Entry Level Assessment Overall Rating
	
	
	
	


Comments to be in the applicant's letter regarding a "deny" decision or specific conditions for acceptance __________________________________________________ ______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Interview Team: _______________________________________________________________________________________________ Date: _____________________
Accepted by Master of Arts in Teaching Foreign Languages Faculty ___________________________________________________

G. 
Program Dispositions and Modes of Assessment
Candidates in the Foreign Language Education Program must document progress toward meeting the skills and dispositions outlined in the Unit Functional Skills and Dispositions, which are used in all UK professional preparation programs and have been adopted by the Foreign Language Education Program Faculty.  These are as follows:

Functional Skill and Disposition 1: Candidates communicate appropriately and effectively.

· Communications orally in formal presentations

· Communications with individuals in small groups in informal settings

· Uses nonverbal communication skills

· Communicates in writing (reports, essays, letters, memos, emails)

Functional Skill and Disposition 2: Candidates demonstrate constructive attitudes

· Demonstrates knowledge and command of socio-cultural variables in education

· Demonstrates constructive attitudes toward children, youth, parents, and the community

· Demonstrates awareness and acceptance of diversity in educational settings

Functional Skill and Disposition 3: Candidates demonstrate ability to conceptualize key subject matter ideas and relationships

· Correctly states key subject matter ideas

· Explains key subject matter ideas

· Tailors key subject matter ideas to diverse populations

· Addresses misconceptions in key subject matter ideas

· Identifies real life examples to enhance student learning

Functional Skill and Disposition 4: Candidates interact appropriately and effectively with diverse groups of colleagues, administrators, students, and parents in educational settings. 

· Demonstrates acceptable educator behavior in diverse educational settings

· Demonstrates adaptability in reflecting on self in relation to diverse groups

Functional Skill and Disposition 5: 
Candidates demonstrate a commitment to professional ethics and behavior.

· Demonstrates understanding of the Kentucky School Personnel Code of Ethics

· Complies with all legal requirements required of educators in a knowledgeable and timely manner

· Demonstrates understanding of ethical issues relating to own professional certification area 
Each program faculty uses the unit Continuous Assessment Review form to rate each candidate at each of the three assessment points on the unit dispositions.  During the process of developing the unit dispositions, considerable attention was given to stating each item in a manner which lent it to reliable rating.  When candidates consider applying for a professional preparation program, they are provided with the unit’s set of functional skills and dispositions, and a self-assessment form so that they can begin reflecting on their own capability with each of the skills/dispositions.  Candidates use artifacts as evidence of their capabilities with each of the skills/dispositions items.  The faculty accumulates evidence from coursework, candidate portfolios, interviews, and supervisor ratings to determine their ratings.  Candidates have an opportunity to reflect with the faculty about the rating and can use faculty feedback to accumulate new opportunities to develop their skills and dispositions and to demonstrate them via artifacts.

H. 
Plan for Collecting P-12 Student Impact Data
Faculty members in the Foreign Language Education Program are keenly aware of the importance of the issues of P-12 teacher quality enhancement, promotion of increased achievement for P-12 students, and closing the achievement gaps between P-12 student populations.  The faculty is committed to addressing these issues for candidates in the Foreign Language Education Program. 

All UK professional preparation programs address candidate research capability (research theme) and study the extent to which pedagogical activities affect P-12 learning.  Coursework requires candidates to plan, implement, and assess lessons and units.  Candidates analyze the results of their efforts, with increasingly sophisticated tools as their experience with research methods grows.  Programs also require candidates to gain experience and facility in utilizing the results of CATS assessments (as reported by P-12 school faculties) to understand student needs and to interpret student performance behaviors.  

Within the unit assessment system, the unit has been developing its distributed database system in such a manner as to provide logical “hooks” within the system that can be used to relate candidate core data sets to the outcomes of candidate work with P-12 students.  All candidates are coded within the database system as participants in particular programs.  Programs themselves are aligned with state and national standards and with the Kentucky education tools.  A unique aspect of the Kentucky education tools is that P-12 programs and activities are also aligned with state standards, and associated with individual Kentucky Core Content for Assessment items.  This means that within the UK professional preparation programs, activities, projects, and assignments (for example) can also be aligned with Kentucky tools, including Core Content for Assessment items.  

Over time, unit programs will develop increasing numbers of candidate activities that will yield the production of P-12 student data as outputs from innovative, scientifically valid teaching methods, activities, and materials.  This formative data will have the potential to be aligned, through the program activities, with state standards and Core Content for Assessment items.  Researching the ways and degrees to which this P-12 formative performance data is associated with P-12 summative data (P-12 student achievement data) is a broad goal that the unit faculties will pursue within this continuing accreditation cycle.

I.  Feedback Loop for Program Refinement
Candidates are assessed throughout the program on the extent to which the content standards, the Kentucky New Standards, the Unit Functional Skills and Dispositions, and the Unit Technology Standards are met.  At the key monitoring checkpoints in the program, program faculty members complete the Continuous Assessment Report (CAR) for each candidate at each checkpoint.  On this unit-wide form, faculty members rate candidate proficiency on the New Teacher Standards, the Unit Functional Skills and Dispositions, and the Unit Technology Standards.  Collectively, these multiple data sources are reviewed by the program faculty to identify strengths and areas for improvement in the program.  These data are then used as the basis for making revisions or refinements to the program.  
J.  Evidence of a Technology-Supported Assessment System
The use of technology to support research and assessment is growing in importance within the UK professional preparation unit.  Currently, the results of program faculty reviews, in the form of admission to program and completion from program, are recorded in the unit database and information system.  These data are readily retrievable and used in studies of cohort characteristics.  Data relating to testing, GPA, and progress through programs are also recorded and available.  
The UK unit web portal system has been under development for several years.  The web portal will permit the direct entry of performance assessment data on candidates into the comprehensive database system.  One of the first of the portal-based data entry modules will allow program faculties to directly enter continuous assessment ratings (CAR) into candidate records.  While the necessary portal modules have been under development, CAR ratings have been entered by program faculties into pre-formatted Excel Spreadsheets submission and storage at the unit level.
Expanding the use of technology for review and assessment of candidates fits nicely into the unit assessment system.  Because the system continually seeks new data to support reflection and development, information technology is an ideal tool to realistically increase required data items and to make these items available in a timely and user-friendly manner.

K.  Plan to Ensure Accuracy, Fairness, and Consistency of Assessments


Unit faculty members recognize that in a diverse population of candidates it is important to address issues of accuracy, fairness, and consistency of assessments.  The unit and the program faculties employ several strategies to address these issues at the major candidate assessment and review points.  
 

The first strategy is the publishing and disclosure of unit and program rules for candidate admission, retention, and completion into and from programs.  Educator preparation programs publish guidelines for the preparation of portfolios, for example, in which candidates are guided in the expected contents for portfolios, suggested methods for presentation of artifacts, and expectations for how portfolios will be assessed.  Following reviews of candidates, program faculties review both highly successful candidates and candidates that were less successful in order to continue development of published guidelines.

The second strategy is built into the unit assessment model, which involves the faculty in research and reflection on these issues.  As the faculties, in concert, consider assessment and review procedures, they debate the pros and cons of assessment devices, rubrics, and assumptions about the meaning of data resulting from required assessments.  Because all faculties address the unit core expectations, the research and reflection committees and forums have good background data for determining the fairness, accuracy, and consistency of assessment devices and expectations.

The third strategy involves the use, whenever possible, of assessment standards that have been developed by state and national groups.  Adopting state and national standards allows the unit to take advantage of research and development projects on assessment standards and devices which have taken place using much larger and more diverse candidate groups than would be available in the local context at UK.

Fairness, accuracy, and consistency in assessment are issues which are regularly addressed by the unit governance bodies within the assessment model.
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