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The conceptual framework for the Endorsement Program in Reading and Writing at the University of Kentucky integrates themes and components from the unit conceptual framework; the mission and vision of the institution, the unit, and the Department of Curriculum and Instruction; the standards of the International Reading Association; the Kentucky Experienced Teacher Standards; the Unit Functional Skills and Dispositions; and the Unit Technology Standards. 

The framework that guides the Endorsement Program in Reading and Writing is aligned closely with the unit conceptual framework, which is reflected in the following abstract:
The conceptual framework for the professional education unit at the University of Kentucky (UK) is guided by the theme, Research and Reflection for Learning and Leading.  This theme is aligned closely with both the institutional vision and mission of UK and the vision and mission of the professional education unit.  The theme reflects and guides how we approach preparation of professional educators within the context of a research extensive, land grant university.

Research is a valued activity and tool within UK’s educator preparation programs.  Faculty and candidates generate scientific research using a wide range of research methodologies and contribute to the professional literature.  Programs use practitioner inquiry and data-based instructional models in applied settings to enhance student learning and professional development.  Research findings from the entire field of education inform design of courses, selection of interventions, and features of professional education programs.

Reflection is a long-standing aspect of UK’s educator preparation programs and is, in our view, a hallmark of professional practice.  Reflective assessment of performance, outcomes, and approaches to problems is a dynamic process appropriate for faculty, experienced educators, and candidates in initial stages of their careers.  Candidates are expected to complete numerous reflective activities as they work to meet standards; the goal is to prepare educators who are capable of analysis and problem-solving that will result in improving educational practices and outcomes.

Learning is included as a component within our conceptual framework to underscore our commitment to the many facets of learning and to highlight the ways in which our programs conceptualize, promote, and accomplish learning.  As a unit, we do not share a single theoretical view of learning.  Faculty and candidates conceptualize learning using a wide range of perspectives including behavioral, constructivist, and social.  We believe that our diversity of thought enriches and strengthens our unit.  The reference to learning in our conceptual framework encompasses learning among all those who participate in our educator preparation programs and those who are affected by the educational efforts of our faculty and candidates.

Leading is an expectation that faculty hold for ourselves and an outcome that we promote among our candidates.  As members of the educational community at Kentucky’s flagship university, we believe it is our obligation and privilege to provide leadership in educational policies and practices across levels and dimensions of universities, schools, and agencies.  We believe that as leaders and followers work together to improve student learning among diverse student populations, we can obtain positive results that improve education in Kentucky and beyond. 
The four elements of our conceptual framework are synergistic and mutually supportive of our work.  Taken as a whole, research, reflection, learning, and leading provide a strong conceptual basis and functional framework for the preparation of educators at the University of Kentucky.

Institutional and Unit Vision, Mission, and Values
In conjunction with the unit conceptual framework, the vision and missions of the University of Kentucky, the professional education unit, and the Department of Curriculum and Instruction also guide the Endorsement Program in Reading and Writing. These vision and mission statements are described as follows:

Vision of the Institution

The University of Kentucky will be one of the nation's 20 best public research universities, an institution recognized world-wide for excellence in teaching, research, and service and a catalyst for intellectual, social, cultural, and economic development.

Mission of the Institution

The University of Kentucky is a public, research-extensive, land grant university dedicated to improving people's lives through excellence in teaching, research, health care, cultural enrichment, and economic development.

The University of Kentucky:

· Facilitates learning, informed by scholarship and research.

· Expands knowledge through research, scholarship, and creative activity.

· Serves a global community by disseminating, sharing, and applying knowledge.

The University, as the flagship institution, plays a critical leadership role for the Commonwealth by contributing to the economic development and quality of life within Kentucky's borders and beyond. The University nurtures a diverse community characterized by fairness and equal opportunity.

Values of the Institution

The values of the University guide its decisions and the behavior of its community. Its core values are: 

· Integrity

· Academic excellence and academic freedom

· Mutual respect and human dignity

· Embracing diversity

· Personal and institutional responsibility and accountability

· Shared governance

· A sense of community

· Sensitivity to work-life concerns

· Civic responsibility

· Service to society
Vision of the Professional Education Unit
The College of Education at the University of Kentucky will become one of the nation's 20 best public professional education units with emphasis on research, reflection, learning, and leading in service to the Commonwealth, the nation, and the world.

Mission of the Professional Education Unit
The College of Education endeavors to expand the knowledge of teaching and learning processes across a broad educational spectrum. The college fosters a culture of reflective practice and inquiry within a diverse community of students, faculty, and staff. As part of a research-extensive university, the college advances knowledge through research. As part of a land grant institution, the college prepares professionals for a variety of roles in educational settings and community agencies and provides leadership in the improvement of the education, health, and well being of citizens in the Commonwealth, the nation, and the world.  

Values of the Professional Education Unit
In addition to embracing the values of the university, faculty in the College of Education prepared a statement of core values—attitudes, behaviors, and commitments—that demonstrate our shared vision of becoming a nationally recognized college of education:   

· Service to the diverse needs and aspirations of candidates and faculty

· Adherence to professional and state standards for education professions

· Participation in generating and evaluating educational initiatives and policies

· Generation and application of scientific and practitioner research

· Professional reflection to ensure continuous growth and improvement

· Encouragement of lifetime learning and wellness

· Leadership for educative growth. 

Mission of the Department of Curriculum and Instruction

The mission of the Department of Curriculum and Instruction is to 1) design, develop, and implement programs that will improve the quality of elementary, middle, and secondary education and provide educational leaders; 2) prepare teachers and provide continuing professional development; 3) conduct and disseminate research; and 4) provide services in a variety of educational and professional settings.

Conceptual Framework for the Master of Arts in Education: Endorsement in Reading and Writing P-12

The program's conceptual framework is consistent with the unit’s conceptual framework of Research and Reflection for Learning and Leading, but focuses more specifically on understanding the dynamics of teaching and learning in specific context areas or disciplines as well as in particular sociocultural contexts.

The construct of Research undergirds the program in significant ways.  In the field of literacy, much current emphasis is placed on the use of scientifically-based reading practices (e.g. National Reading Panel Report; Reading First Federal Initiative; Read to Achieve Federal Initiative).  As candidates matriculate through this program, they are thoughtful consumers as well as producers of literacy-based research.  The component of Reflection is intricately linked here, for graduate students learn how to read literacy related research, evaluate the design of such research, and determine applicability of the research to the situated context of their teaching and learning.  Of course, learning and leadership are entwined in this process as well, since we learn by reading as well as conducting research, and by sharing the results of research with others.  


The characteristics of reflection and reflective decision making, as well as learning are included in the Reading and Writing Program as espoused by historical and contemporary leaders in education.  Since this is a graduate program, we view learning as continued professional development for teachers.  Within courses, as well as across the program as a whole, candidates participate in a professional learning community (Au, 2005; Du Four, 2004). From this perspective, learners construct meaning from their experiences in the environment through analyzing data to detect patterns, forming and testing hypotheses, and integrating new knowledge with previous understandings in a process of schema development that moves learners from novice to more expert understandings (Caine & Caine, 1994; Chi, Feltovich, & Glaser, 1981; Condon, Clyde, Kyle & Hovda, 1993; Newmann, et. al., 1995; Vygotsky, 1978). We see this kind of purposeful learning as taking place in a sociocultural context that helps determine what knowledge is worth having, how to acquire it, and how to use it.  Understanding theory, research, and equitable pedagogy practices is framed in the context of the questions, procedures, and debate characteristic of the field of education (Banks, 1995; Lanier, J., et. al., 1995; Lave & Wenger, 1991; Resnick, 1987; Rogoff, 1990; Vygotsky, 1978). Meaningful professional development, then, involves not just mastering content and pedagogical strategies, but understanding the nature and purpose of both, so that educators are better able to recognize, reflect on, and solve the problems they will encounter in their practice.

This constructivist, reflective practitioner model is inherent in the Experienced Teacher Standards adopted by the Kentucky Education Professional Standards Board as well as in the teacher and student standards from national boards and professional organizations such as the International Reading Association’s Standards for Reading Professionals, and Kentucky’s Learner Goals and Academic Expectations. Our focus is on providing an environment in which the reflective practitioner contemplates prior experiences, weighs successes and difficulties associated with these experiences, and considers strategies for extending successes and reducing difficulties.  Our program is designed to broaden the context of decision-making to include not only personal experience, but reflection on the larger body of theory and research available to educators.  

As such, our perspective on reflective decision-making and professional development encourages individual open-mindedness, that is, the ability to actively challenge personal beliefs by continually seeking new information.  This open-mindedness goes hand-in-hand with wholeheartedness and intellectual responsibility. Wholeheartedness is an absorbing enthusiasm for and dedication to one's work. Intellectual responsibility includes caring enough about the consequences of one's professional duties and actions to seek necessary information on which to base intelligent decisions.  These characteristics support the actions which constitute reflective decision-making.

This model also presumes a collaborative relationship between graduate faculty and graduate students and university personnel in determining the professional development needs of individual students.  This is a labor intensive process, requiring sustained time and effort on all sides so that all participants' work is guided by commitment to continuous improvement based on reflection, evaluation, and on-going research (Swanson, 1995)

In addition to focusing on reflective decision making, continuous professional development, research, learning, and equity in a sociocultural context, this program is unique in its specialized nature.  Rather than a more broad-based certification level masters program, the 18-hour core of literacy related courses allows students to engage in intense study and develop expertise in the areas of reading, writing, listening, speaking, viewing, and visually representing.  The practicum sequence (EDC 619 and EDC 620) provides experience in clinical assessment and intervention while working with students, parents, colleagues, and university professionals.  Research, reflection, learning and leading are emphasized through collaboration with peers, colleagues, and university personnel, journaling, and feedback from regular observations and discussions. Leadership is also emphasized in this program since many of those completing the program go on to assume literacy-related leadership roles in schools (i.e., literacy coaches; Reading First coaches).  

As previously mentioned, the Reading and Writing Program is guided by the International Reading Association’s Standards for Reading Professionals – Revised 2003 (IRA 2004).  The association notes that these performance standards are not meant to reflect the knowledge and skills of seasoned professionals, but of those just completing programs.  They are based on summary pieces contained in volumes such as:  Theoretical models and foundations of reading (4th ed.) (Ruddell, Ruddell, & Singer), Handbook of reading research (Vol.3) (Kamil, Mosenthal, Pearson, & Barr, 2000), Report of the National Reading Panel.  Teaching children to read: An evidence based assessment of the scientific research literature on reading and its implications for reading instruction (NICHD, 2000), Preventing reading difficulties in young children (Snow, Burns, & Griffin, 1998), and  What research has to say about reading instruction (3rd ed.) (Farstrup & Samuels, 2002).  The standards stated below were adopted by the association.

1. Candidates have knowledge of the foundations of reading and writing processes and instruction.

2. Candidates use a wide range of instructional practices, approaches, methods, and curriculum materials to support reading and writing instruction.

3. Candidates use a variety of assessment tools and practices to plan and evaluate effective reading instruction.

4. Candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, use of instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments,

5. Candidates view professional development as a career-long effort and responsibility.

The following table (Table 1) depicts the convergence of various principles, standards, and constructs that guide the planning, delivery, and assessment of the graduate program in Reading and Writing.

TABLE 1:  CONVERGENCE OF STANDARDS AND CONCEPTS THAT GUIDE PLANNING AND DEVELOPMENT

FOR THE GRADUATE PROGRAM IN READING AND WRITING

	Unit Conceptual Framework
	IRA Standards for Reading Professionals
	Reading and Writing Program Goals
	Kentucky Experienced Teacher Standards
	Unit Functional Skills and Dispositions
	Unit Technology Standards

	Research
	1.  Knowledge of foundations of reading and writing; 3. Use a variety of assessment tools to plan and evaluate effective reading instruction; 5. View professional development as a career-long effort and responsibility.
	2. Use constructivist theory in designing curriculum & instruction; 3. Use appropriate state, national, and content field standards in designing curriculum & instruction
	1. Demonstrate professional leadership; 

3. Design/plan instruction; 5. Implement/manage instruction; 6. Assess and communicate learning results; 9. Engage in professional development
	3. Demonstrates ability to conceptualize key subject matter, ideas, and relationships.
	

	Reflection
	3.  Use a variety of assessment tools to plan and evaluate effective reading instruction; 4. Create a literate environment that fosters reading and writing by integrating foundational knowledge, use of instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments
	1. Become more reflective as a decision maker; 4. Create equitable learning environments for all learners
	7. Reflect/evaluate teaching and learning; 4. Create/maintain learning climate 
	
	3. Selects appropriate technology to enhance instruction

	Learning
	All standards
	All goals
	2. Demonstrate knowledge of content; 3. Designs/plans instruction; 5. Implements/manages instruction; 10. Demonstrate implementation of technology
	All Standards
	All standards

	Leading
	5. View professional development as a career-long effort and responsibility
	5. Make satisfactory progress toward the Kentucky Experienced Teacher Standards
	1. Demonstrate professional leadership; 8. Collaborate with colleagues/parents/others 9. Engage in professional development
	1. Communicates appropriately and effectively; 2. Demonstrates constructive attitude; 4. Interacts appropriately with diverse groups of colleagues, administrators, students, and parents in educational settings; 5. Demonstrates commitment to professional ethics and behavior
	6. Promotes ethical and legal use of technology disciplines.
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