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Section 1:  Program Conceptual Framework

A.  Conceptual Framework for the Professional Education Unit at the University of Kentucky
The conceptual framework for the professional education unit at the University of Kentucky (UK) is guided by the theme, Research and Reflection for Learning and Leading.  This theme is aligned closely with both the institutional vision and mission of UK and the vision and mission of the professional education unit.  The theme reflects and guides how we approach preparation of professional educators within the context of a research extensive, land grant university.

Research is a valued activity and tool within UK’s educator preparation programs.  Faculty and candidates generate scientific research using a wide range of research methodologies and contribute to the professional literature.  Programs use practitioner inquiry and data-based instructional models in applied settings to enhance student learning and professional development.  Research findings from the entire field of education inform design of courses, selection of interventions, and features of professional education programs.

Reflection is a long-standing aspect of UK’s educator preparation programs and is, in our view, a hallmark of professional practice.  Reflective assessment of performance, outcomes, and approaches to problems is a dynamic process appropriate for faculty, experienced educators, and candidates in initial stages of their careers.  Candidates are expected to complete numerous reflective activities as they work to meet standards; the goal is preparation of educators who are capable of analysis and problem-solving that will result in improving educational practices and outcomes.

Learning is included as a component within our conceptual framework to underscore our commitment to the many facets of learning and to highlight the ways in which our programs conceptualize, promote, and accomplish learning.  As a unit, we do not share a single theoretical view of learning.  Faculty and candidates conceptualize learning using a wide range of perspectives including behavioral, constructivist, and social.  We believe that our diversity of thought enriches and strengthens our unit.  The reference to learning in our conceptual framework encompasses learning among all those who participate in our educator preparation programs and those who are affected by the educational efforts of our faculty and candidates.

Leading is an expectation that faculty hold for ourselves and an outcome that we promote among our candidates.  As members of the educational community at Kentucky’s flagship university, we believe it is our obligation and privilege to provide leadership in educational policies and practices across levels and dimensions of universities, schools, and agencies.  We believe that as leaders and followers work together to improve student learning among diverse student populations, we can obtain positive results that improve education in Kentucky and beyond. 

The four elements of our conceptual framework are synergistic and mutually supportive of our work.  Taken as a whole, research, reflection, learning, and leading provide a strong conceptual basis and functional framework for the preparation of educators at the University of Kentucky.

B.   Mission of the Division of Communication Disorders

The overall mission of the Division of Communication Disorders is to improve the communication status of Kentuckians through its educational, service, and research programs.  Specifically, our mission is to provide for the citizens of the Commonwealth: 1) quality educational opportunities in the area of communication sciences and disorders, thereby promoting the development of quality speech-language pathologists to serve the Commonwealth, 2) support for the process of life-long learning by participating in the provision of continuing education and professional development activities, 3) community service and clinical service both within and outside the University, and 4) generation, evaluation, and dissemination of basic and applied research in the area of communication sciences and disorders.

C. Unit’s Philosophy, Commitments, and Dispositions

We believe that the provision of speech and language services to children requires knowledge of the science of communication disorders and the art of service delivery.  To that end, the professional preparation program in Communication Disorders is committed to preparing speech-language pathologists who are reflective decision makers and who can promote development of the individual in all areas of communication and can facilitate learning of all children.  Successful school practitioners must be prepared to face many different situations and to make informed decisions, often under the scrutiny of administrators, other teachers, students, parents, and the public.

In keeping with the academic focus of the Kentucky Education Reform Act, school-based speech-language pathologists must effectively integrate their practice into the curricular milieu of the classroom.  School-based speech-language pathologists must learn to function as providers of direct intervention, as collaborative educators with classroom teachers, and as consultants to teachers, parents, and other professionals.  Meaningful education of these practitioners, then, involves not just mastery of content and pedagogical strategies (recognizing that both of these areas of endeavor are important to the overall process), but also requires that the candidate develop an understanding of the nature and purpose of both areas and of the interdependent role of education practitioners.  Only by developing this deeper understanding will school-based speech-language pathologists be able to recognize, reflect on, and solve the problems they encounter in practice.
The combined program faculties of the UK professional education unit have established five functional skills and dispositions that underlie all UK educator preparation programs.  These skills and dispositions have been adopted and endorsed by the Communication Disorders Program Faculty.  These required skills and dispositions include the following:
Functional Skill and Disposition 1: Candidates communicate appropriately and effectively.

· Communicates successfully in formal presentations

· Communicates successfully in small groups and/or informal settings

· Uses nonverbal communications skills successfully

· Communicates successfully in writing (reports, essays, letters, memos, emails, etc.)

Functional Skill and Disposition 2: Candidates demonstrate constructive attitudes.

· Demonstrates knowledge and command of sociocultural variables in education

· Demonstrates constructive attitudes toward children, youth, parents, and the community

· Demonstrates awareness and acceptance of diversity in educational settings.

Functional Skill and Disposition 3: Candidates demonstrate ability to conceptualize key subject matter ideas and relationships.

· Accurately states key subject matter ideas

· Explains key subject matter ideas

· Tailors key subject matter ideas to diverse populations

· Addresses misconceptions among students about key subject matter ideas

· Identifies real life examples to enhance student learning of key subject matter ideas

Function Skill and Disposition 4:  Candidates interact appropriately and effectively with diverse groups of colleagues, administrators, students, and parents in educational settings.

· Demonstrates acceptable educator behavior in diverse educational settings

· Demonstrates adaptability in reflecting on self in relation to diverse groups

Functional Skill and Disposition 5:  Candidates demonstrate a commitment to professional ethics and behavior.

· Demonstrates understanding of the Kentucky School Personnel Code of Ethics

· Complies with all legal requirements for educators in a knowledgeable and timely manner

· Demonstrates understanding of ethical issues related to own professional certification area
D.  Performance Standards
The communication disorders certification program is based on the Kentucky New Teacher Standards adopted in 1993 and revised in 1999 by the Kentucky Education Professional Standards Board and in the academic expectations of the Kentucky Education Reform Act passed into regulation in 1990.  It is also based on the Standards and Implementation Procedures for the Certificate of Clinical Competence (effective January 1, 2005) adopted by the American Speech-Language-Hearing Association (ASHA) (see Appendix A).  Knowledge bases are reflective of both the Kentucky New Teacher Standards and the ASHA Standards and Implementation Procedures for the Certificate of Clinical Competence. 
E.  Integration of Curriculum and Assessment System
Our assessment system is multi-pronged. In keeping with the Kentucky New Teacher Standards, candidates are assessed on each standard at the time of admission to the program, mid-way through the program, and as they exit the program. In addition, candidates are assessed on the basis of ASHA standards in their classroom and clinical work. This pattern of integration is shown in Appendices C and D and in Tables 1, 2, and 3. The NTS, ASHA standards, and candidate’s progress are also assessed and documented through the use of our Personal Evaluation: Student Skills and Knowledge Inventory (PESSKI). This process is completed each semester for each course activity the candidate has completed. The instructor for each course indicates if the candidate has successfully completed the course/practicum/clinical rotation or if the candidate requires remediation. The PESSKI is attached to this document in PDF format.
The research and reflective decision maker model produces proactive practice strategies and encourages reasonable experimentation.  Candidates learn to better assess their students and to use that assessment data to set appropriate learning goals and to devise appropriate strategies to reach those goals, resulting in educational practices which assist students in developing a pattern for success.  Reflective decision making in the Communication Disorders program is based on an intermingling of research and practice, as consistent with the unit’s conceptual framework, Research and Reflection for Learning and Leading. To that end, all professional preparation courses emphasize the role of research in the building of our professional knowledge base.  In addition, all candidates completing the program are taught to use research strategies and applied behavior analysis tools to evaluate the effectiveness of their interventions.  Finally, all candidates are expected to learn to use current technologies for research, instruction, and personal productivity. 

Section 2: Continuous Assessment
A.  Integration of the Program Continuous Assessment Plan with the Unit Assessment System

The Communications Disorders Program utilizes a continuous assessment plan designed to assess candidate proficiency and program effectiveness.  Continuous assessment of candidates involves a developmental approach to educator preparation in which candidates are expected to progress toward mastery of standards as they practice and gain competence with increasingly complex pedagogical and professional tasks.  The Communications Disorders Program Faculty uses candidate data to measure the progress of individual candidates throughout the program and then uses aggregated candidate data in the process of determining the effectiveness of the program.  Selected data items collected on candidate proficiency and program effectiveness in the Communications Disorders Program are also fed into the unit assessment system.  For example, all programs collect candidate data using the Continuous Assessment Review (CAR).  The CAR is used at program admission, retention, and exit transition points to record candidate performance on the appropriate Kentucky-adopted educator proficiency standards, the Unit Functional Skills and Dispositions, and the Unit Technology Standards.  The analysis of candidates’ performance on the Communications Disorders (ASHA) standards also informs the unit assessment system.  In addition, data from the New Teacher Survey administered by the Kentucky Education Professional Standards Board are reviewed by the program faculty.  These data are an essential element of the program evaluation component of the unit assessment system.  Finally, a wide range of basic data items, i.e., grade point averages (GPAs), admissions test scores, practicum evaluations, and PRAXIS II examination pass rates, is reviewed by the Communications Disorders Program Faculty, audited and monitored at the unit level, and fed into the unit’s comprehensive data system.  These data sets constitute important information for program evaluation.
Assessment of candidate progress is continuous and occurs in both traditional and non-traditional formats.  Written examinations, independently completed tasks, and cooperative projects are typically used to measure mastery of didactic course content.  Evaluation of clinical performance, including assessment, planning, implementation, evaluation, and related documentation occurs in daily or weekly oral and written correspondence from supervisors.  In addition, candidates receive feedback at mid-term and final conferences with supervisors.  Unless candidates elect to complete a graduate independent research project, they also complete comprehensive examinations at the master’s level during their second year of study. As part of the continuous assessment, program faculty representatives evaluate candidate performance as part of admission to the TEP, at midpoint in the program, and just prior to exiting the program.  This evaluation includes assessment of candidates’ admissions, working, and eligibility portfolios to document their knowledge and application of content.  In line with the conceptual framework, candidates are encouraged not only to include sample work products in their TEP portfolios with written justification for those selections, but to also write an accompanying reflective piece discussing the quality of their work and how supervisor feedback and student responses helped them to alter future teaching experiences.  Finally, candidates must complete required PRAXIS exams both in the areas of special education and communication disorders to be recommended for teacher certification.    

B.  Evaluation of Candidate Performance and Candidate Assessments
The Communication Disorders Program Faculty uses a variety of strategies to monitor candidates’ progress and mastery of content throughout the Communication Disorders certification program. The more traditional methods of assessment, which continue to be handled by individual faculty members or groups of faculty members, include candidate performance in required courses, candidate performance in required practicum experiences, and candidate performance in the comprehensive final examination required for the master’s degree.  In addition, continuity and individual attention are provided by Communication Disorders faculty members who serve as advisors and work closely with individual candidates to monitor academic progress, identify problems and solutions, and evaluate overall progress toward the master’s degree and certification.

Discipline area standards as well as NTS are monitored closely by all faculty.  Monitoring of candidate progress is also provided through continuous assessment.  In addition to the typical assessment and monitoring described above, candidates in the Communication Disorders graduate professional program are assessed a minimum of three times during their program by representatives of the program faculty.  These assessments occur upon entry into the program, at the midpoint of the program (prior to student teaching), and just prior to exit from the program.  The assessment involves evaluation of candidate portfolios, review of academic and clinical performance, and performance on PRAXIS examinations.  Portfolios include nine entry items designed to evaluate candidate progress on the Kentucky New Teacher Standards.  If problems are identified at any of the assessment points after admission to the program, program faculty will work with the candidate to develop a plan for addressing the problem(s) and implement the plan (including providing feedback and direction to the candidate).  Table 1 describes the ASHA program standards and the CD curriculum and assessment areas; Table 2 describes the relationship between the CD curriculum and assessment paradigm, the Kentucky New Teacher Standards, and the required TEP folio entries; and Table 3 describes the assessment matrix for the TEP program in Communication Disorders, including the Sample Clinic Assessment Sheet (for in-house supervised clinical practicum as based on the New Teacher Standards).  Forms for continuous assessment of the candidate and the candidate’s portfolio development which are completed three times over the course of the TEP program are included in Appendix C. Examples of the format and required entries for the TEP portfolio are included in Appendix D. The candidate’s individual evaluation completed by CD faculty each semester is in the PESSKI which is attached to this document as a PDF file. The PESSKI is designed to relate content and competencies to ASHA standards and also reflect and assess competencies of the NTS. Finally, each candidate’s progress is assessed yearly in a meeting of the entire faculty. The candidate receives a letter summarizing these findings. 
If a candidate is NOT meeting the unit’s expectations, the following procedures occur. The candidate receives a letter that summarizes the faculty’s assessment and instructs the candidate to schedule a meeting with his/her advisor to discuss the assessment. The candidate then meets with his/her advisor to develop a remediation plan; the advisor and candidate monitor the progress of the candidate on the remediation plan. In addition, if any candidate receives a “remediation” recommendation for any course during any semester on the PESSKI, the candidate is to work with that instructor to complete a remediation plan.
The above describes part of the candidate feedback loop. This includes meeting with the advisor each semester to discuss results of the PESSKI evaluation; yearly receipt of a summary of current performance; receipt of evaluation of the results of the portfolio review completed three times during the TEP program.  Feedback is therefore provided by the entire faculty, the instructor of each course or practicum supervisor, TEP program chair who reviews the TEP portfolios, and the candidate’s advisor. If the candidate has an appeal regarding an evaluation, the sequence is as follows. First, the candidate discusses with the instructor or supervisor who gave the evaluation and a remediation plan is developed. If that is not sufficient for the candidate, he/she may go to the CD division chair, then to the department chair, then to the college dean if needed. The candidate can also go to the University Ombud with concerns. The CD division follows all university policies in these areas.

By using the PESSKI (which is highly specific and detailed, related to the ASHA standards and the NTS, and completed EACH semester along with the initial, mid point, and eligibility portfolios), each candidate is assessed at the following checkpoints:  entry into the TEP, each semester on PESSKI, yearly by full faculty, mid-point of the TEP, eligibility (CD master’s completion) point of the TEP sequence.  Candidate performance on the ASHA standards is assessed each semester, and candidate performance on the NTS is assessed three times during the TEP process.  However, since the NTS are integrated into CD coursework, the candidate is also assessed on these standards each time the PESSKI is used.  The PESSKI is attached to this document as a PDF file.

The following are the assessment “ratings” used for the NTS, the Unit Technology Standards, and the Unit Functional Skills and Dispositions.  As stated above, the NTS and ASHA standards are assessed in coursework via exams, required activities, presentations, class discussions, use of the PESSKI, and the three reviews of the TEP portfolio. The Functional Skills and Dispositions are evaluated each semester via the clinical practicum and rotation evaluations which are included below. Table 1 below indicates the integration of ASHA standards in the curriculum; Table 2 indicates the integration of the NTS into the CD curriculum and practicum; the PESSKI (attached to this document) indicates in great detail the incorporation of core knowledge and functional skills in the CD program.
Table 1:  Relationship between ASHA Coursework and Practicum Standards and CD Program

	ASHA Standard
	Prerequisite Courses
	TEP Courses
	Comments

	II:
Academic Coursework (75 semester 
credit hours)


	
	
	

	II-A:
Basic Sciences (27 semester 


hours)


	
	
	

	•
Biological/Physical Sciences and 


Mathematics (6 hours)


	General studies requirements
	
	

	• 
Behavioral and/or Social Sciences (6 
hours)


	General studies requirements
	
	

	•
Basic Human Communication 


Processes


• 
anatomic and physiologic bases


• 
physical and psychophysical bases

      • 
linguistic and psycholinguistic

             aspects


	CD 285

CD 378

CD 401
CD 571
CD 677 & 678
LIN 211/ANT 215/ENG 414G


	
	

	II-B:
Professional Coursework 



(36 semester hours)


	
	
	

	• 
Speech-Language Pathology (30 hours)

· speech disorders (6 hours)

· language disorders (6 hours)

	CD 277

CD 382

CD 383

CD 515

CD 648

	CD 621

CD 647

CD 661
CD 670

CD 677 & 678, CD 648, CD 661, 
CD 775
CD 701
	

	•
Audiology (6 hours)


•
hearing disorders (3 hours)


•
habilitative/rehabilitative procedures 



(3 hours)


	CD 401
CD 648
CD 691
	
	

	• 
Maximum of 6 semester hours of 


clinical practicum may be counted 


toward the 36 required hours


	
	CD 659
	

	III:
Clinical Observation and Clinical 


Practicum (375 clock hours)


	
	
	

	III-A:
Clinical Observation  (25 hours)
	CD 382 
	
	

	ASHA Standard
	Prerequisite Courses
	TEP Courses
	Comments

	III-B:
Clinical Practicum (350 clock hours)


	
	
	

	• 
250 in speech-language pathology at the 
graduate level


	
	CD 654
CD 657

CD 659
	All practicum is completed at the graduate level



	• 
50 hours in each of three different settings
	
	CD 657

CD 659
	Three full-time 15-week rotations:

•
child / student 
teaching

•
adult/hospital

•
rural



	•
35 hours in audiology
	
	CD 658
	


Table 2:  Relationship between Coursework, Portfolio Items, and Kentucky New Teacher Standards

	New Teacher Standard
	Prerequisite Coursework

Primary &  (Secondary)
	TEP Coursework

Primary &  (Secondary)
	Portfolio Entries

	I.        Designs and Plans 
Instruction
	CD 481, CD 482, CD 483, CD 401, 

CD 515, CD 661, CD 591, 

(CD 587)
	CD 621, CD 647, CD 654, 

CD 657, CD 659, CD 674, 
EDS 516, CD 661
(CD 670, EDS 375)
	3, 5, 6, 7

	II.
Creates and Maintains 


Learning Climates


	CD 482, CD 483
	CD 657, CD 659, CD 647
EDS 515, (EDS 375)
	6,7

	III. 
Implements and 
Manages Instruction
	CD  482, CD 483
CD 515, CD 588, CD 691
	CD 621, CD 647, CD 657, 

CD 659, EDS 516, (EDS 375, CD 670, CD 661, CD 6787 & 678, CD 774)


	6, 7

	IV.
Assesses and 
Communicates 
Learning Results
	CD 484, CD 587, 

(CD 482, CD 483, CD 515, 

CD 591)
	CD 654, CD 657, 

CD 659, 

(EDS 375, EDS 516, CD 521, CD 647, CD 670, CD 674, CD 701)


	1, 3, 4, 5, 6

	V.
Reflects and 


Evaluates Teaching 


and Learning


	(CD 482, CD 483)
	CD 657, CD659, CD 654
(CD 701, CD 768)
	3, 6, 7, 8

	VI.
Collaborates With 
Colleagues, Parents, 
and Others
	(CD 482, CD 483, CD 515)
	CD 647, CD 657, CD 661
CD 659, 678- II

	2, 3, 4, 5, 6

	VII.
Engages in 


Professional 
Development


	(CD 482)
	CD 657,
CD 659, CD 748
	2, 6, 7, 8

	VIII.
Content Knowledge
	LIN 211.ANT 215/ENG 414G, CD 378, CD 410, CD 482, 

CD 514, CD 515, CD 571, 

CD 587, CD 691, CD 678
(CD 277)


	CD 621, CD 647, CD 670, CD 648, CD 661, CD 69, CD 674,CD 661,CD 677, CD 678, 
CD 774, 

(CD 701, EDS 375)
	1, 2, 4, 5, 6, 7

	IX. Demonstrates Implementation of Technology


	CD 401, CD  571, CD 691, CD 621;  CD 587, CD 657, CD 659, CD 670, CD 678  (CD 277, 

CD 285, CD 378, CD 379, 

CD 380, CD 382, CD 383, 

CD 384, CD 514, CD 515, 

CD 588, CD 591)


	CD 621, CD 647, CD 670, 677; CD 691, CD 678, CD 657, 

CD 659, CD 661, 

(CD 654, CD 674, CD 701)
	1, 2 video


Table 3:  Assessment Matrix for Teacher Education Program in Communication Disorders

	ENTRANCE ASSESSMENT
	MIDPOINT ASSESSMENT
	EXIT ASSESSMENT

	Bachelor’s degree in Communication Disorders (or equivalent) with minimum GPA of 2.75/ 4.0
	Completion of 30 graduate semester hours with minimum GPA of 3.0 and no grade lower than a “C”
	Completion of all required graduate coursework with minimum GPA of 3.0 and no grade lower than a “C”

	Application for Admission to the Teacher Education Program

· Application for Admission to Communication Disorders Certification Program

· Teacher Education Program Application

· 3 letters of recommendation

· Character and Fitness Review & KY Code of Professional Ethics

· Basic Information Form

· Academic History Form

· Qualifying ACT, GRE, or Praxis scores 

· Transcripts from institutions attended, including UK

· Portfolio table of contents

· Evidence of completion of EDP 202 or equivalent with grade “C” or better

· Any state teaching certificates


	
	

	Evaluation of clinical performance
	Review of clinical performance including continued adherence to the Code of Ethics
	

	
	
	Successful completion of master’s final examinations

	Demonstration of oral communication skills
	
	

	Demonstration of written communication skills
	
	

	Admissions Portfolio

· Demographic page

· Table of contents

· “Best-piece” writing sample

· Autobiography

· Evidence of experience with children or community
	Working Portfolio

· Materials in Admissions Portfolio, and

· Updated Demographic page

· Updated table of contents

· Letter of acceptance to TEP

· Typed resume

· Portfolio entry items:  1-6

· Acoustic Assess of Voice

· Use of Technology

· Sp/Lang Assess & Conf

· Collaboration w/ Prof

· IEP

· Sp/Lang Intervention
	Eligibility Portfolio

· Materials in Working Portfolio, and

· Updated demographic page

· Updated table of contents

· Updated typed resume

· Letter of acceptance for student teaching

· Personal philosophy of professional practice

· Portfolio entry items: 7 & 8

· Plan, Implement, Evaluate Treatment

· Prof Growth Plan

· Evaluations from clinical rotations

· Statement of own work

	
	
	Required PRAXIS exams include Education of Exceptional Students: Core Content Knowledge (20353) with required minimum pass score of 157; Speech-Language Pathology (20330) with required minimum pass score of 600



	
	
	Completion of on-demand tasks



                                 EVALUATION OF CLINICAL PERFORMANCE

                                   
    
                                                            _________________________________
Last Name
                                First Name          MI
                                        Student Number

Please check the appropriate box.

· Admission Assessment.  Candidates for admission to the Teacher Education Program must submit a letter of recommendation from a faculty member who has supervised the candidate in clinical practicum and can attest to the candidate’s clinical potential as a speech-language pathologist.
· Mid-point Assessment.  Supervisors for practicum provide input and verify that the candidate is prepared to complete
student teaching.
Course(s):

           
___________________________________________                               
Enrollment Period: 



                             



# of semesters in clinic:









Most recent grade earned:









Performance on New Teacher Standards

	STANDARD
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	Designs and Plans Instruction
	
	
	

	Creates and Maintains Learning Climate
	
	
	

	Implements and Manages Instruction
	
	
	

	Assesses and Communicates Learning Results
	
	
	

	Reflects and Evaluates Teaching and Learning
	
	
	

	Collaborates with Parents, Colleagues, and Others
	
	
	

	Engages in Professional Development
	
	
	

	Has Knowledge of Content
	
	
	

	Demonstrates Implementation of Technology
	
	
	

	OVERALL PERFORMANCE
	
	
	


Comments:

Clinic Director Signature







Date

In review, the assessment system in the Communications Disorders Program includes candidate assessments at three transition points, as summarized below.

1.  Admission Assessment:  Applicants for admission to the graduate teacher education program in Communication Disorders must first apply and be admitted to the University of Kentucky Graduate School and the Master of Science in Communication Disorders program.  Admission to the graduate program is highly competitive.  To be in the pool of candidates considered for admission, candidates must meet the following standards:

a.      A bachelor’s degree in Communication Disorders (or its equivalent)


b.      An overall undergraduate GPA of at least 2.75 on a 4.0 scale

c.      Submission of verbal, quantitative, and analytic scores on the Graduate Record Examination

d.      Submission of three letters of recommendation from individuals who can attest to the candidate’s academic and    clinical promise

Candidates who are admitted to the graduate program are eligible to apply for admission to the Teacher Education Program.  Representatives of the Program Faculty review the applications and make recommendations to admit the candidate, not admit the candidate, or reconsider the application at a later date.  To be considered for admission to the Teacher Education Program, a candidate must meet the following standards:

a.
Completed a degree from a regionally accredited college/university

b.
A minimum 2.5 GPA overall, as well as in general studies and in Communication Disorders major coursework

c.
A letter of recommendation from the Clinic Director and a faculty member who has supervised the candidate in clinical practicum and can attest to the candidate’s potential as a speech-language pathologist

d.
Demonstration of acceptable level of skills in written communication, to be documented through an on-demand written task or through earning a minimum grade of “B” in a college-level written composition course.

e.
Demonstration of acceptable level of skills in oral communication, 
to be demonstrated through an interview or through earning a minimum grade of “B” in a college-level public speaking course.

f.        Demonstration of acceptable standardized test scores no more than 8 years old.  Allowable tests and scores include the following:

· ACT:   21 composite

· SAT:  990 composite with a grade of “B” on a college level written composition course
· PRAXIS I:  Paper or computer exam – Reading 173, Math 173, Writing 172

· GRE:  Combined score of 800 on the verbal and quantitative portions of the test and a minimum analytic writing score of “4”
g.    Submission of an Application for Admission to the Teacher Education Program which contains the following:
· Application for Admission to Communication Disorders Certification Program

· Teacher Education Program Application

· 3 letters of recommendation

· Character and Fitness Review and Kentucky Code of Professional Ethics

· Basic Information Form

· Academic History Form

· Transcripts for all institutions attended, including UK

· Evidence of completion of EDP 202 with grade “C” or better

· Any state teaching certificates

h.     Submission of an Admissions Portfolio containing the following:

·   Demographic page

·   Table of contents

·   “Best piece” writing sample

·   Autobiography

·   Evidence of experience with children or community

2.  Mid-Point Assessment:  Candidates admitted to the Communication Disorders Program are assessed at the mid-point of their graduate program before they are approved for student teaching.  This formal evaluation is conducted by representatives of the Communication Disorders Program Faculty.  It is based on the following information:

a.    Review of the candidate’s transcript and performance in graduate classes.  Before candidates may student teach, they must complete 30 graduate semester hours with a minimum GPA of 3.0 and no grade lower than a “C.”
b.
Review of the candidate’s performance in clinical practicum.  Supervisors for practicum courses provide input and verify that the candidate is prepared to complete student teaching. 
c.    Review of the candidates’ Working Portfolio.  The Working Portfolio contains the content of the Admissions Portfolio as well as the following:   
· Updated demographic page

· Updated table of contents

· Letter of acceptance to the TEP

· Candidate’s typed resume

· Portfolio Entry Items: 1 – 9 (see Appendix C and Table 3)

The midpoint assessment typically results in one of two recommendations:  1) that the candidate be allowed to progress to student teaching, or 2) that the candidate be required to recycle specific activities prior to completing student teaching.  Results of the midpoint assessment are conveyed to the candidate, along with specific suggestions/plans for remediation of any identified problems.

3.   Exit Assessment:  At the completion of their graduate program, candidates are again assessed by members of the Communication Disorders Program Faculty.  This final assessment is based on the following information:
a.    Completion of required graduate coursework with a minimum grade of “C” and a minimum GPA of   3.0.

b.  
Successful completion of the master’s final examination.

c.    Review of the candidate’s Eligibility Portfolio.  The Eligibility Portfolio contains material from the

Admissions and Working Portfolios in addition to the following entries:

· Updated demographic page

· Updated table of contents

· Updated typed resume

· Letter of acceptance for student teaching

· Personal philosophy of professional practice

· Work samples depicting evidence of the 9 New Teacher Standards (See Appendix D and Table 3)

· Copies of  evaluations completed at each clinical rotation

· Signed statement affirming content is candidate’s own work

· Passing scores on the following PRAXIS examinations:  Speech-Language Pathology (20330) with minimum pass score of 600 and Education of Exceptional Students: Core Content Knowledge (20353) with minimum pass score of 157 

· Completion of on-demand tasks

C.  Program Evaluation

Program evaluation occurs as part of the continuous assessment plan.  Individual faculty members are evaluated annually for their contributions to the program, and feedback is provided during the annual evaluation conference with the Division Director.  The program uses a variety of strategies to solicit feedback from candidates and professionals in the community regarding strengths and weaknesses of the program. Feedback results are kept on file in the program chair’s office.  Outcomes are discussed with the program faculty.  When weaknesses are identified, the program faculty develops plans to correct them.  

Specific strategies used to provide feedback to faculty and the unit include the following:

1. Student evaluations of teaching.  This information is used to provide feedback to individual instructors.  Evaluation data are also recorded on a cumulative record and reviewed periodically for trends.  The Division Director and faculty members plan for any needed instructional modifications. 

2. Exit interviews. An exit survey is completed by candidates at the end of their program.  The survey asks candidates to evaluate their program experiences and assess how well the program has prepared them to become independent clinicians.  Data are compiled and recorded in a summary which includes the mean and range of scores for each item.  Survey results are reviewed by program faculty, and modifications in program content and procedures are made when indicated.

3. Follow-up questionnaires.  Program graduates receive a survey one year and five years after graduation to determine their self-rated teaching competence.  Survey results are compiled and used to provide guidance on how to maintain an effective preparation program within the changing education system. 

4. Follow-up questionnaires to employers.  Program graduates receive a survey one year and five years after graduation to be given to their current employer.  The survey is intended to assess graduates’ competencies and provide information that can be used to strengthen the preparation program.  Summary data are reviewed by the program faculty and work plans are developed to address needed revisions.

5. Cooperating teacher feedback forms.  Approximately every two years, cooperating teachers are asked to complete a feedback form concerning the knowledge base and skills of student teachers.  The data are compiled and reviewed.  Program faculty develop work plans to address identified weaknesses.    
In addition to these assessments used for program evaluation, the Communication Disorders Program also uses feedback from the First Year Teacher Survey which the Kentucky Education Professional Standards Board administers each year to student teachers and their cooperating teachers and to intern teachers and their resource teachers.  Respondents rate the performance of student teachers and intern teachers using a four-point Likert scale on items aligned with the Kentucky New Teacher Standards.  Results of the surveys are analyzed by program faculty and are used to inform needed changes to the curriculum and experiences.   
Section 3:  Program Curriculum and Experiences
A. Overview of the Program

The professional preparation component of the Communication Disorders Program is a two-year program resulting in a Master of Science in Communication Disorders.  The program is accredited by the Council on Academic Accreditation of the American Speech-Language-Hearing Association (ASHA).  As such, it meets all current requirements for accreditation of graduate programs in speech-language pathology.  Candidates completing the 60+ credit master’s program are eligible for recommendation for an initial certificate at the Rank I level in Kentucky.    

Candidates are required to enter the professional preparation component with an undergraduate major (or its equivalent) in Communication Disorders.  They may also have completed several required education courses as part of their undergraduate coursework.  A candidate’s level of undergraduate preparation is evaluated as part of the admission process.  Candidates who are lacking prerequisite major course work are required to complete those courses prior to enrollment in the graduate professional program.  Candidates who have not completed required education courses may begin the graduate program and complete the necessary courses during their graduate program.  During the professional program, candidates participate in practicum experiences each semester they are enrolled.  During their first year (summer, fall, and spring semesters), candidates work with individuals with communication disorders in the on-campus Communication Disorders Clinic, under the direct supervision of program faculty.  They also complete diagnostic practicum and a field experience working with students with hearing impairments in public schools.  During their second year (summer, fall, and spring semesters), candidates complete three semesters of full-time clinical rotations.  One of these rotations is student teaching, one is a hospital experience, and one is an experience in a clinic/hospital/private practice in a rural area of Kentucky through the Area Health Education Centers.  The professional program is based on a continuous assessment model.  Performance measures are taken throughout the program, both through coursework and in the practicum experiences.

There is one route for certification in Communication Disorders at the University of Kentucky.  The program provides initial certification at the Rank I level following completion of a master’s degree and 62-71 graduate credits.  Potential candidates for the Communication Disorders Program at UK have completed the undergraduate degree from the University of Kentucky with a Bachelor’s of Health Sciences and a major in Communication Disorders, or have completed an undergraduate degree in Communication Disorders from another university, or have completed an undergraduate degree in another discipline.  The background of potential candidates is evaluated to ensure that all candidates have completed equivalent prerequisite coursework.  Program requirements, including coursework, clinical practicum, clinical rotations, and continuous assessment, are the same for all candidates.  Since the master’s level course work includes 62-71 graduate credit hours, the candidate is eligible for initial certification in Communication Disorders at the Rank I level.
B.  Program Experiences and Integration of Appropriate Kentucky Performance Standards and ASHA Performance Standards  
The professional/master’s program in Communication Disorders is a two year program, combining didactic coursework, clinical practicum, and continuous assessment for the development of individuals who have the knowledge base and the skills to be reflective practitioners, knowledgeable consumers of research, facilitators of learning, and leaders in their field.  The program combines specific prerequisite undergraduate courses with the required graduate coursework to develop fully prepared speech-language pathologists.  In addition to maintaining program standards necessary for accreditation by ASHA’s Council on Academic Accreditation, the program in Communication Disorders includes curricular and assessment activities addressing the Kentucky New Teacher Standards. Please see Tables 1, 2, and 3 above to view the integration of ASHA and Kentucky New Teacher Standards in the CD curriculum.  The Kentucky New Teacher Standards are included in Appendix B for the reader’s reference.
In addition, three KERA initiatives (Learner Goals and Expectations, Program of Studies, Core Content) are also addressed in undergraduate coursework and the Teacher Education Program in Communication Disorders.  Candidates are made aware of these documents and are urged to use them in collaborating with educators to develop curriculum.  Particular attention is given to the necessity for curriculum-based speech and language assessment and intervention appropriate to these documents.  Although these initiatives are incorporated in a number of courses, asterisks in the lists of courses in IIA and IIB indicate courses in communication disorders where the initiatives are specifically reviewed. 

1.  Pre-professional/Undergraduate Coursework:  Candidates entering the professional program are expected to have completed an undergraduate program in communication disorders or its equivalent. The following courses are required for an undergraduate degree at the University of Kentucky.


LIN 211: Introduction to Linguistics or other accepted LIN courses


CD 277:
 Introduction to Disorders of Speech and Language


CD 285:
 Applied Phonetics


CD 378:
 Anatomy and Physiology of Speech


CD 401:
 Bases of Hearing


CD 402:
 Bases of Speech


CD 410:
 Language Development through the Lifespan


CD 420:  Audiology


CD 481:
 Clinical Experience in CD


CD 482:
 Clinical Management in CD I


CD 483:
 Clinical Management in CD II


CD 484:
 Introduction to Diagnostic Procedures in SLP


CD 571:
 Neural Bases


Elective 
such as CD 521: Non-speech Communication
The relationship of these prerequisite courses to the ASHA standards relating to coursework and practicum can be found in Table 1. The relationship of these courses to the Kentucky New Teacher Standards is described in Table 2.  Courses whose content provides major emphasis to one of the New Teacher Standards (the primary contributors) are italicized on Table 2; those whose content addresses one of the New Teacher Standards to a lesser degree are considered secondary contributors and are in standard font and enclosed in parentheses.

2.  Teacher Education Preparation:  The following education courses must be completed either as undergraduate coursework or during the graduate professional program.  These courses are considered part of the Teacher Education Program in Communication Disorders:


EDP 202:  Human Development and Learning


EPE 301:  Education in American Culture


EDS 375:  Introduction to Education of Exceptional Children


EDS 516:  Principles of Behavior Management and Instruction for Exceptional Learners

The following courses are required in the graduate professional preparation program.  They are also considered part of the Teacher Education Program in Communication Disorders.


CD 621:
 Alternative and Augmentative Communication


CD 647:
 Language Disorders in Developmentally Young Individuals


CD 648:  Language Disorders in School-Age Populations


CD 654:
 Clinical Orientation


CD 657:
 Clinical Practicum in Speech-Language Pathology


CD 659:
 Clinical Rotation in Speech-Language Pathology*


CD 661:  Phonological Development and Disorders


CD 670:
 Voice Disorders

CD 674:
 Disorders of Fluency


CD 677:
 Neurogenic Communication Disorders I

CD 678:  Neurogenic Communication Disorders II


CD 691:  Aural Rehabilitation 


CD 701:
 Research Methodology in Communication Disorders

CD 789:  Elective
The alignment of these TEP courses to the ASHA standards can be found in Table 1.  The relationship of these courses to the Kentucky New Teacher Standards is described in Table 2. Courses whose content provides major emphasis to one of the New Teacher Standards (the primary contributors) are italicized in Table 2; those whose content addresses one of the New Teacher Standards to a lesser degree are considered secondary contributors and are in standard font and enclosed in parentheses. 
C.  Course Descriptions in the Communication Disorders Program
CD 621:
 Alternative and Augmentative Communication (3) 

A detailed investigation of the use of augmentative and alternative communication systems with individuals with moderate to severe communication disorders.  Participants will examine the full range of augmentative/alternative communication systems and the related assessment and intervention considerations.  Prereq:  EDS 375 or equivalent or graduate status in CODI or RHB, or consent of instructor.

CD 647:
 Language Disorders in Developmentally Young Individuals (3)
A detailed investigation of language disorders and language intervention in developmentally young populations.  Includes an in-depth discussion of prevention strategies, service delivery models, assessment tools and paradigms, and intervention strategies.  Provides practice in self-directed inquiry.  Prereq:  Graduate status in CODI or RHB or consent of instructor.

CD 648:  Language Disorders in School-Age Populations (3)
A detailed investigation of language disorders and language intervention in school-age populations.  Includes an in-depth discussion of prevention strategies, service delivery models, related cultural diversity issues, and assessment and intervention principles and strategies.  Prereq:  Graduate status in CODI or RHB or consent of instructor.

CD 654:
 Clinical Orientation in Communication Disorders (3)
A lecture-laboratory experience designed to orient the student to the professional activities in speech-language pathology.  Lecture, one hour; laboratory, four hours per week.  Prereq:  Graduate status in CODI or consent of instructor.

CD 657:
 Clinical Practicum in Speech-Language Pathology (1-3)
Experience with children and adults in the assessment and management of communication and swallowing disorders.  Lecture, one hour; practicum, four hours per week.  May be repeated to a maximum of 12 credits.  Prereq:  Graduate status in CODI, CD 481 or equivalent, and CD 654.
CD 659:
 Clinical Rotation in Speech-Language Pathology (1-12)
Supervised clinical experience in the evaluation and management of children and adults.  Up to 40 laboratory hours per week (at site all day).  May be repeated up to 36 hours.  Prereq:  Graduate status in CODI, successful completion of 6 hours of graduate clinical practicum and consent of instructor.

CD 661:  Phonological Development and Disorders (3)
A comprehensive course in phonological theory, assessment, and treatment.  Advanced principles of diagnosis and remediation for patients across the age span and from culturally and linguistically diverse backgrounds.  Prereq:  Graduate status in VODE or RHB or consent of instructor.

CD 670:
 Voice Disorders (3)
Assessment and management of adults and children with disorders of voice and resonance.  Includes laryngectomy.  Prereq:  Graduate status in CODE or RHB or consent of instructor.

CD 674:
 Disorders of Fluency (3)
Analysis, identification, and management of fluency disorders.  Prereq:  Permission of instructor.

CD 677:
 Neurogenic Communication Disorders I (3)
Analysis, identification, and management of acquired neurogenic disorders of language and cognition.  Primary emphasis is given to aphasia, dementia, and right hemisphere dysfunction.  Prereq:  Graduate status in RHB or CODI or consent of instructor.

CD 678:  Neurogenic Communication Disorders II (3)
Analysis, identification, and management of neurogenic disorders of speech.  Emphasis will be placed on clinical management of dysarthria, apraxia, and communication disorders following traumatic brain inquiry.  Prereq:  CODI major, RHB doctoral major, or consent of instructor.
CD 691:  Aural Rehabilitation (3)

Management strategies for people with hearing loss. Topics include: variables affecting hearing handicap; characteristics, selection, counseling, and orientation in regard to amplification systems; acoustic, perceptual and visual aspects of speech; assessment and management of problems resulting from hearing loss across the lifespan.  Prereq:  CD 420 or consent of instructor.

CD 701:
 Research Methods in Communication Disorders (3)
Principles and methods for designing research in communication sciences and disorders.  Topics include:  introduction to the scientific method, research designs, measurement techniques, formulating research questions, writing and evaluating research reports, and ethics of research.  Prereq:  Graduate standing in Communication Disorders.

CD 771:  Dysphagia (3)

This course includes a review of the anatomy and physiology of normal deglutition; the nature and characteristics of swallowing disorders; methods of evaluation and management of dysphagia in adults and children; and consideration of medical conditions such as aspiration pneumonia, tracheostomy, and other complicating factors associated with dysphagia.  Also included is a brief review of professional issues relating to efficacy of treatment; third party reimbursement; and roles and responsibilities of other health care professionals in feeding and swallowing.  Prereq:  Admission to the Communication Disorders graduate program or the Rehabilitation Sciences Ph.D. program or consent of instructor.
CD 789:  Elective – Independent Study in Communication Disorders (1-12)
Independent study for graduate students with an interest in a specific problem in communication disorders.  May be repeated to a maximum of 12 credits.  Lecture, 1-6 hours; laboratory, 2-12 hours per week.  Prereq:  Graduate status and consent of instructor.

D.  Integration of EPSB Themes in the Communication Disorders Program
The following is a description of the integration of EPSB themes into the coursework for the TEP program in Communication Disorders.  These themes include diversity, literacy education, assessment, and closing the achievement gap.
Diversity  
Diversity includes issues related to working with exceptional children and their families, as well as with those who are culturally and linguistically diverse.  Because school clinicians in communication disorders work with many children with special needs, diversity issues permeate the entire Communication Disorders Program.  At the undergraduate level, candidates are required to take two special education courses, EDS 375 Introduction to Education of Exceptional Children and EDS 516 Principles of Behavior Management and Instruction for Exceptional Learners.  In addition, issues of diversity are infused in all courses in development, assessment, and intervention.  Candidates are also required to complete 25 hours of supervised observation, and this experience typically includes observing clients who have special needs or are members of minority cultures.

Diversity issues are also included in nearly all graduate courses pertaining to assessment and intervention for various speech and language disorders.  The inclusion of diversity is also a primary guideline of the ASHA. Topics for independent study and presentations in these courses often include exceptional children and/or cultural and linguistic diversity.  Graduate students in the program complete a minimum of 350 supervised clinical clock hours of assessment and intervention, and their caseloads are diverse in terms of client needs and capabilities, linguistic abilities, and cultural or ethnic background.   Please see Table 4 for the integration of diversity in our coursework and experiences.
Literacy Education
Our CD program emphasizes literacy education in all of its pediatric speech and language courses. These include: CD 482, 483, 410, 484, 621, 647, and 661. Our CD 775 course, Literate Language, and a summer elective course, CD 789, are specifically focused on the relationship of language and literacy development and strategies to improve literacy development. Most of our coursework then includes an emphasis on literacy in order to prepare our candidates to function successfully in the school setting. Candidates also work with literacy and language programs during their student teaching assignments.

Assessment
Assessment of student learning is a vital part of the educational process. In our CD program, student assessment is addressed in multiple courses and practiced in multiple formats. The courses which include assessment are: CD 571, 277, 410, 482, 483, 677, 678, 648, 661, 521, 647, 648, 691, 654, 659, and 657.  Each of these courses includes information on assessment of specific disorders utilizing standardized and criterion-referenced instruments as well as observational assessment. In some cases, experience with advanced technology and instrumentation is required. Such equipment would include: assistive technology, augmentative communication, radiographic studies, and voice analysis. In addition, candidates are required to complete ongoing data collection with all intervention programs, write up progress reports, and share this information with the student and family.  Candidates complete clinical rotations in a variety of settings, including a semester of student teaching in the public schools, and are involved in extensive use of assessment materials and program recording. In classroom and practicum experiences, the federal and state guidelines which govern assessment of school-aged children are stressed.
Closing the Achievement Gap

 Closing the achievement gap is a national and state priority in education. It is a major theme of the University of Kentucky’s professional education unit as well. Candidates in Communication Disorders who are in the Teacher Education Program (TEP) take, as a minimum, four courses in the College of Education which include: EDP 202, EPE 301, EDS 375, and EDS 516. Some candidates choose to include further education courses as electives. This allows them to receive information on the national and state efforts to “Close the Gap” for all students. In addition, any CD course which includes information in the pediatric area, includes an emphasis on cultural diversity and disabilities and emphasizes the importance of the speech/language pathologist’s role in intervention which assists in “Closing the Gap” for these populations of students. Such courses are listed above under the “Diversity” theme. Finally, since our candidates complete a semester of student teaching in the public school setting, they attend district and school-based professional development sessions on “Closing in Gap” during their student teaching practicum.
Please see Table 4 for the integration of literacy in our coursework and experiences

 Table 4: Integration of the Themes of Diversity and Literacy into the CD Coursework and Experiences
	ASHA Standard
	CD Courses
	Diversity
	Literacy

	II:
Academic Coursework (75 semester 
credit hours)


	
	
	

	II-A:
Basic Sciences (27 semester 


hours)


	
	
	

	•
Biological/Physical Sciences and 


Mathematics (6 hours)


	General studies requirements
	
	

	• 
Behavioral and/or Social Sciences (6 
hours)


	General studies requirements
	
	

	•
Basic Human Communication 


Processes


• 
anatomic and physiologic bases


• 
physical and psychophysical bases

      • 
linguistic and psycholinguistic

             aspects


	CD 285

CD 378

CD 401

CD 571

CD 677 & 678

LIN 211/ANT 215/ENG 414G


	CD 285

CD 378

CD 401

CD 571

CD 677 & 678

CD 482

CD 483
	CD 482, CD 483

	II-B:
Professional Coursework 



(36 semester hours)


	
	
	

	• 
Speech-Language Pathology (30 hours)

· speech disorders (6 hours)

· language disorders (6 hours)

	CD 277

CD 382

CD 383

CD 515

CD 648

	CD 621

CD 647

CD 661

CD 670

CD 677 & 678, CD 648, CD 661, 

CD 775

CD 701
	CD 482, 483, 410, 484, 621, 647, 661, CD 775, CD 789

	•
Audiology (6 hours)


•
hearing disorders (3 hours)


•
habilitative/rehabilitative procedures 



(3 hours)


	CD 401

CD 648

CD 691
	CD 401

CD 648

CD 691
	CD 691

	• 
Maximum of 6 semester hours of 


clinical practicum may be counted 


toward the 36 required hours


	
	CD 659
	CD 659

	III:
Clinical Observation and Clinical 


Practicum (375 clock hours)


	
	
	

	III-A:
Clinical Observation  (25 hours)
	CD 382 
	CD 382
	CD 382

	ASHA Standard
	Courses
	Diversity
	Literacy

	III-B:
Clinical Practicum (350 clock hours)


	
	
	

	• 
250 in speech-language pathology at the 
graduate level


	
	CD 654

CD 657

CD 659
	All practicum is completed at the graduate level: 

CD 654

CD 657

CD 659


	• 
50 hours in each of three different settings
	
	CD 657

CD 659
	Three full-time 15-week rotations:

•
child / student 
teaching

•
adult/hospital

•
rural
CD 657

CD 659


	•
35 hours in audiology
	
	CD 658
	


E.  Integration of Code of Ethics in the Communication Disorders Program
The Communication Disorders Program abides by the strongest ethical codes. We are accredited by the American Speech, Hearing, Language Association (ASHA) and so are bound by its ethical codes. We stress ethics in all undergraduate and graduate classes, include ethical and accepted behavioral guidelines in syllabi, and evaluate all practicum experiences by including items on ethical conduct in the evaluations.  Please see Appendix E for ASHA ethics standards. These standards are emphasized in all CD course work.  All TEP candidates in CD receive a copy of the Kentucky Code of Professional Ethics.  They are required to keep these in their TEP portfolio, to indicate that they understand and have read the Kentucky Code of Ethics for School Personnel, and agree to abide by them during the course of their career as professional educators. These standards are reinforced in their CD practicum and rotations. The importance of the Kentucky Code of Ethics and ethical standards are also stressed in: CD 483, 654, 657, 659, 661, 678, and other undergraduate and master’s level courses which involve working with students in the schools.

Section 4: Program Faculty

	Name
	Highest Degree,
 Field, & University 
	Assignment: Indicate the role(s) of the faculty member (1)
	Faculty Rank (2)
	Scholarship (3), Leadership in Professional  Associations, and
Service (4): List up to 3 major contributions in the past 3 years (5)
	Teaching or other professional experience in P-12 schools
	Status

(FT/PT to institution, unit, and program)

	Richard D.
Andreatta
	Ph.D., Indiana University, Speech Physiology and Neuroscience 
	Faculty/Research
	Associate Professor
	3)
Research area the discovery and explanation of neural mechanisms associated with our ability to produce and maintain skilled behaviors underlying speech and vocalization; uncovering these basic mechanisms will eventually contribute to the fund of knowledge necessary to develop more efficient treatments for patients with neurologically-based communication disorders.  He received the College of Education’s “Teacher of the Year” award from the University of GA.
4/5)
 Dr. Andreatta has participated on the Annual Convention Program Committee (Speech Sciences Section) three times for our professional organization (ASHA), once serving as chairperson for his respective topic areas. At the University of Georgia, Dr. Andreatta served on the College of Education’s Technology Strategic Planning Committee, (the committee charged with developing the long-range plan for college-wide technology use and innovation in accordance with the COE’s new 5 year plan) and was formerly a member of the College of Education Research Advisory Board (2002-2003).

	
	Full Time, UK College of Health Sciences, Division of Communication Disorders;
Part Time to Unit

	Gilson J. Capilouto
	Ph.D., University of South Carolina, Motor Development and Motor Control
	Faculty/Research
	Assistant professor
	3)
Dr. Capilouto conducts research in the areas of augmentative communication and computer access, normal language development (discourse changes across the life span) and neonatal risk factors contributing to delayed speech and language development. Dr. Capilouto has been successful publishing, participating in state, national and international referred presentations. In the past five years, Dr. Capilouto has had three research articles published (first author), along with two abstracts (first author), one invited book chapter (sole author), and one invited book review.

4/5)

She has served as a member of the Board of Directors for the United States Society for Augmentative and Alternative Communication, served on the Intermediary Advisory Committee for Speech-Language Pathology, Palmetto GBA, CMS Intermediary and Carrier and was twice appointed by the Governor of South Carolina to the State Interagency Coordinating, Council for PL 99-457.
	Public School Certification: CD for the State of South Carolina
	Full Time, UK College of Health Sciences, Division of Communication Disorders;
Part Time to Unit

	Jodelle F.

Deem
	Ph.D., University of Memphis, Speech Pathology and Audiology
	Faculty
	Associate Professor
	3) Dr. Deem has made a number of state and national refereed presentations.  In the past five years she has made two presentations at ASHA National Convention, and four at the KSHA State Conference.  She has had two refereed journal articles published and she has co-authored Manual of Voice Therapy: 2nd Edition, published by Pro-Ed, Inc.

4/5
Dr. Deem serves on several division, department, and college committees, including serving as Faculty Senator from the College of Health Sciences, and as a member of the Search Committee for the Dean, College of Health Sciences.  Dr. Deem just completed a two-year term as Past-President  of the Kentucky Speech-Language- Hearing Association, and in the preceding two years  she served as KSHA President. In 2002, Dr. Deem received Honors of The Association from KSHA for her work on behalf of the Association. 
	
	Full Time, UK College of Health Sciences, Division of Communication Disorders;
Part Time to Unit

	Lori Stewart Gonzalez
	Ph.D., University of Florida, Communication Disorders
	Dean, College of Health Sciences
	Professor and Dean
	3) 

Dr. Gonzalez has made a number of state and national presentations.  Since 1999, she has made 1 international and 15 national presentations, with 11 being at the ASHA Annual Convention.  She has one presentation accepted for the 2004 ASHA convention.  Seven of the 11 ASHA presentations involved students.  In the same period, she has had 8 articles published in refereed publications, 1 book chapter, 1 article accepted, and 2 manuscripts submitted.

4/5)
Dr. Gonzalez serves on many committees within the UK community. She is active in local service through her work as the secretary for two non-profit organizations: the Bluegrass Farmworkers Clinic and the Friends of the Arts School.  She is a member of the Professional Development Committee, Council of Fellows, American Council on Education and serves as a member of the Accreditation Committee, ASAHP.  She serves on the editorial board for the Journal of Allied Health and is an editorial consultant for the LSHSS.  She is a member of ASHA and ASHA’s Division 10, as well as the Kentucky Speech-Language Hearing Association and the Association of Schools of Allied Health Professions.
	Public School Certification: CD/ Public School Clinician Experience 
	UK College of Health Sciences, Division of Communication Disorders
Dean of the College of Health Sciences, part time faculty CD

Part Time to Unit

	Ellen C. Hagerman
	M.A.
	Clinical Supervisor
	Clinical Assistant Professor
	4/5)

Ms. Hagerman’s position primarily involves service delivery. She provides inpatient and outpatient at the University of Kentucky Hospital and Kentucky Clinic. She maintains a 2 to 1 outpatient/inpatient case mix.  She has expertise in adult voice diagnosis and management; developed an infant/pediatric client base, assisted in development of other new clinical offerings, and increased her involvement in the Head & Neck Cancer Clinic.

 Ms. Hagerman provides UK graduate students with supervision in inpatient and outpatient clinical care of both children and adults.

Ms. Hagerman is active in her community, where she attends “Lost Cord Club Meetings” for patients living with a laryngectomy.

Ms. Hagerman has guest lectured the 

Following undergraduate and graduate

courses:  “Laryngectomy” lecture in the 
Voice Disorders class,  Modified Barium 
Swallow Assessment in CD 677 and CD 
678. Within the past five years, she has

also taught CD 515:  Language Disorders 
in Children.
	
	Full Time UK College of Health Sciences, Division of Communication Disorders
Part Time to Unit 

	Bridget Houchens
	M.S., University of Kentucky, Communication Disorders
	Clinical Supervisor
	Clinical Assistant Professor
	3)

Ms. Houchens has conducted a research study with Dr. Sanford Archer, otolaryngologist at the University of Kentucky, to monitor the effects of a CaHA vocal fold injection on vocal quality. She participates in initial voice assessment and videostrobe assessment of research study patients.

4/5)

While employed at the Clinic, Ms. Houchens has maintained a 2 to 1 outpatient/inpatient case mix.  She has expertise in adult voice diagnosis and management; developed an infant/pediatric client base, assisted in development of other new clinical offerings, and increased her involvement in the Head & Neck Cancer Clinic. Ms. Houchens provides UK graduate students with supervision in inpatient and outpatient clinical care of both children and adults. Ms. Houchens is active in her community, where she has volunteered for the Big Brothers & Big Sisters Organization.
	
	Full Time UK College of Health Sciences, Division of Communication Disorders
Part Time to Unit

	Jane O’Regan
Kleinert
	Ph.D., University of Kentucky, Rehabilitation Sciences
	Faculty/Research
	Assistant Professor
	3)

Kleinert, J., Gonzalez, L., Schuster, J., & Huebner, R. (In press). A comparison of syntax training for students with developmental disabilities utilizing clinician-directed versus self-determined session paradigms. Education and Training in Developmental Disabilities.

Kleinert, J. & Stewart, S. (2007). Technical literacy education for doctoral students in the rehabilitation sciences: A survey. Submitting to The Journal of Allied Health.

Kleinert, J.& Effgen, S. (2005). Early intervention. In Meeting the Physical Therapy Needs of Children. Susan Effgen, Ed. Philadelphia: F.A. Davis Company.

4/5)

Presented 8 times at ASHA annual meetings in the last 5 years; TEP Program Faculty Chair for Comm. Disorders; Curriculum Committee, RHB Doctoral Program; Thesis Advisor: Research on Public School SLP’s knowledge re: English Language Learners
	Public School Certification: CD/ Public School Clinician Experience
	Full Time UK College of Health Sciences, Division of Communication Disorders
Part Time to Unit

	Robert
Marshall
	Ph.D., University of Oklahoma Health Sciences, Speech-Language Pathology
	Faculty/Research
	Professor
	3)
Dr. Marshall has published 98 peer-reviewed papers, 16 book chapters, and 2 books throughout his career. In the past five years his publications have included the following:

Marshall, R.C., Karow, C. E., Freed, D. B., Babcock, P. (2000). Learning of subordinate category names by aphasic subjects: Phonological versus personalized cueing. Brain and Language, 74, 486-487.

Marshall, R. C.  (2003).  Psychogenic speech disturbances.  In R. Kent (Ed.), MIT Encyclopedia Of Communication Disorders (pp. 186-188), Cambridge, MA: MIT Press.

Marshall, R.C. (2003)  Marshall Auditory Comprehension Training Program (MACTP).  Lexicon Press:  Missoula, MT.

4/5

Dr. Marshall serves on several College, university, and departmental committees. He is a member of a University-wide research committee, and on the research committee of Cardinal Hill Rehabilitation Hospital. He also serves as the North American Editor of the international journal, Aphasiology. He has been a State coordinator for the National Aphasia Association, a member of Steering Committee, SID 2 (Neurogenics) ASHA, Chair of the Honors Committee, Academy of Neurological Communication Disorders & Sciences. 

	
	Full Time UK College of Health Sciences, Division of Communication Disorders
Part Time to Unit

	Leslie Mattacola
	M. S. 
	Clinical Supervisor
	Instructor
	3-5) Member professional organizations, clinical service in home-based early intervention setting, clinical supervisor in a variety of clinical settings, presentations and teaching.
	Public School Certification: CD- Virginia and KY/Public School Experience
	Part Time UK College of Health Sciences, Division of Communication Disorders
Part Time to Unit

	Donna Southerland 

Morris
	M.A., Eastern Kentucky University,  Communication Disorders
	Clinical Supervisor/Faculty
	Associate Professor
	3) 

Professor Morris has made several state and national refereed presentations.  In the past five years, she has made five presentations at the ASHA Annual Convention and seven presentations at state level conferences.  She is the principle investigator of an article published in the Infant Toddler Intervention: Transdisciplinary Journal.

4/5)
Professor Morris serves on committees for the division, department, college and university. She has also served on the Executive Council of the Kentucky Speech-Language-Hearing Association and the Bluegrass Technology Center.  She also coordinates student placements.

	Public School Certification: CD/Public School Clinician Experience
	Full Time UK College of Health Sciences, Division of Communication Disorders
Part Time to Unit

	Anne D.
Olson
	M.A., University of Texas at Austin, Audiology
	Faculty
	Assistant Professor
	3) Presented at ASHA national meeting 2 times in the last 2 year; article in ASHA Leader on Cochlear implants; Multiple state presentations; Fellow of KSHA.
4/5)

Recent clinical experience included audiological services in the public school setting as well as in a community based non-profit Hearing and Speech Center.   Program development efforts underway to establish a clinical audiology program at UK.  Looking at service contracts with public schools, DDD, First Steps etc.

Supervising CFY for Audiologist employed in local public school system.  Presented at various meetings and school districts throughout the state.
	Public School Audiologist
	Full Time UK College of Health Sciences, Division of Communication Disorders

Part Time to Unit 

	Judith L.
Page
	Ph.D., Purdue University, Audiology and Speech Sciences
	Department Chair
	Associate Professor
	3)
Dr. Page’s research interests focus primarily on AAC intervention. In the past five years she has made 15 presentations, submitted two manuscripts for editorial review, published 5 abstracts, and co-authored three grant submissions. 

4/5)

Dr. Page is active at the national, state and local level. Her professional service activities include serving as a site visitor for the Council on Academic Accreditation, editing the newsletter for the Kentucky Speech-Language-Hearing Association (KSHA), serving on the KSHA Honors Committee and Executive Council, and chairing the Kentucky Board of Examiners in Speech-Language Pathology and Audiology. Community service includes participation on the Kentucky Teacher Internship Program, participating in community hearing screening programs, and serving as a consultant/board member for several local agencies. 
	Public School Certification: CD
	Full Time UK College of Health Sciences, Division of Communication Disorders
Part Time to Unit 

	Joseph C.

Stemple
	Ph.D., University of Cincinnati, Communication Disorders
	Faculty/Research
	Professor
	3)

Stemple, J. (2000). Voice Therapy: Clinical Studies  (2nd ed.). Singular Publishing Group, San Diego.

Stemple, J (2004) Voice Therapy: Holistic Techniques.  In: The MIT Encyclopedia of Communication Disorders, Kent, R (Ed.) Cambridge, MA, MIT Press.

Stemple, J (2005) A Holistic Approach to Voice Care.  In Seminars in Speech and Language, Holland A (Ed.) New York: Thieme Medical Publishers, Inc

Weinrich, B. & Stemple, J. Proposal for state-of-the-art instrumentation within a speech and hearing science laboratory at the Miami University Speech & Hearing Clinic. Grant submitted to the Health Services Endowment Fund of the Hamilton Community Foundation, Mary Thew Fowler Fund, and Miami University Foundation. April 1998. Funded $120,000.

4/5)

Travels throughout the U.S. as a guest lecturer in voice treatment.  He serves on multiple departmental committees. 

	
	Full Time UK College of Health Sciences, Division of Communication Disorders
Part Time to Unit

	Sharon R.
Stewart
	Ed.D., University of Kentucky, Special Education
	Associate Academic Dean
	Associate Professor
	3)

In the past five years, Dr. Stewart has had five publications in refereed journals. She has also had an invited commentary published in an international journal. She has had nine state and 17 national presentations in the past five years. She co-presented a workshop on literacy based strategies at Purdue which is presently available for purchase on videotape.

4/5)

She has served on and chaired a variety of College, Department, and Division Committees, such as the CHS Promotion and Tenure Committee and the International Education and Research Advisory Committee.  

Dr. Stewart is a member of the editorial board for the Journal of Allied Health and is a reviewer for Communication Disorders Quarterly. She has served as guest reviewer for selected journals. She is the newsletter editor for the International Affairs Association, was a member of the 2002 ASHA Convention Committee, and has served on Division 10 task forces. She has been a member of Panel Review Teams for ASHA Grant Proposals for the past two years.
	Public School Certification: CD/ Public School Clinician Experience
	Full Time UK College of Health Sciences, Associate Academic Dean;
Part time faculty with unit and program

	Kathleen M.
Youse
	Ph.D., University of Connecticut, Communication Disorders
	Faculty/Research
	Assistant Professor
	3)
Hartford Hospital New Investigator Grant: $1,062.50 (2001-2004). Youse, K.M. & Coelho, C.A.  Analysis of Discourse Abilities Following Brain Injury.

Publications

Coelho, C.A., & Youse, K.M. (in press).  Cognitive-communicative rehabilitation.  In A.F. Johnson and B.H. Jacobson (Eds.), Medical speech-language pathology: A practitioner’s guide (2nd ed.).  New York: Thieme.

Youse, K.M., & Cienkowski, K.M. (2005).  Meaningful versus nonmeaningful stimuli: The 

effect of context on lipreading in adults with aphasia . Manuscript submitted for publication.

4/5
Clinical Committee, ASHA DIV2

Ad-hoc Reviewer, Aphasiology
Ad-hoc Reviewer, American Journal of Speech-Language 
Pathology (AJSLP)

ASHA Convention Program Committee: Speech-Language Pathology, Language Disorders in Adults 

Ad-hoc Reviewer, American Journal of Speech-Language Pathology (AJSLP)
	
	Full Time UK College of Health Sciences, Division of Communication Disorders
Part Time to Unit


Part-time, Temporary Clinical Supervisors
	Name
	Highest Degree,
 Field, & University 
	Assignment: Indicate the role(s) of the faculty member (1)
	Faculty Rank (2)
	Scholarship (3), Leadership in Professional  Associations, and
Service (4): List up to 3 major contributions in the past 3 years (5)
	Teaching or other professional 

experience in

P-12 schools
	Status

(FT/PT to institution, unit, and program)

	Allison Terry
	M.S. Communication Disorders, University of Kentucky
	Part-time, Clinical Supervisor
	Lecturer
	Member professional organizations, clinical service in University Hospital setting, clinical supervisor in a variety of clinical settings
	
	Part Time UK College of Health Sciences, Division of Communication Disorders  

	Angela Logdon
	M.S. Communication Disorders, University of Kentucky
	Part-time Clinical Supervisor
	Lecturer
	Member professional organizations, clinical service in home and center based early intervention setting, clinical supervisor in a variety of clinical settings
	KY Certification for CD and taught in KY public schools
	Part Time UK College of Health Sciences, Division of Communication Disorders

	Sylvia Cox
	Ph.D.
	Part-time Clinical Supervisor
	Lecturer
	Member professional organizations, clinical service in private setting, clinical supervisor in a variety of clinical settings. Presentations and research .
	
	Part Time UK College of Health Sciences, Division of Communication Disorders  

	Carolyn Karam
	M.S. Communication Disorders, University of Kentucky
	Part-time Clinical Supervisor
	Lecturer
	Clinical service in a community hearing and speech center, treasurer of the Kentucky Speech, Language Hearing Association and Co-director of the KY Conference of Communication Disorders; member of professional organization, presentations at state level
	
	Part-Time UK College of Health Sciences, Division of Communication Disorders 


Section 5: Curriculum Contract
Although there are three variations on how candidates enter the master’s program in CD, the actual courses and requirements for the TEP and CD master’s degree remain the same. Therefore, only one curriculum contract is necessary. This contract appears on the next page.

UNIVERSITY OF KENTUCKY

COMMUNICATION DISORDERS (GRADES P – 12) CURRICULUM SHEET

LEADING TO INITIAL CERTIFICATE AT RANK I

Name:  






  Candidate ID No.:  




Undergraduate Degree

Degree  




  GPA  ________________________________(2.75 required)

University  





  Major  






Pre-Professional Requirements

Undergraduate degree in Communication Disorders or its equivalent     

 

Education Course Requirements (cannot be counted as part of the required graduate work toward the 60-credit master’s)
EPE 301 (3 cr.)  


EDP 202 (minimum grade of C; 3 cr.)  


EDS 375 (3 cr) 
_______

EDS 516 (3 cr.) ______
Professional Course/Task Requirements

CD 621 (3 cr.)


CD 674 (3 cr.)



CD 647 (3 cr.) 


CD 677 (3 cr.)



CD 648 (3 cr.)


CD 678 (3 cr.)



CD 654 (3 cr.)


CD 691 (3 cr.)



CD 657 (2 cr.) 


CD 701 (3 cr.)



CD 659 (21-30) 


CD 771 (3 cr.)



CD 661 (3 cr.)

              CD 670 (3 cr.)     _______              
Elective (3 cr.)     _______                Total hours          62-71 hours
Successful completion of thesis or comprehensive examination  


Requirements at Entry to Program


    TEP application with supporting documentation


    Minimum 2.75 GPA and bachelor’s degree in CD or equivalent


    Written and oral communication skills


    Character and fitness review


    Admissions portfolio

Requirements at Mid-Point of Program


     3.0 GPA and at least 30 graduate semester hours


     Character and fitness review


     Working portfolio

Requirements at Completion of Program


     3.0 GPA and completion of all required coursework

_______
 Required PRAXIS exams include Education of Exceptional Students: Core Content Knowledge (20353) with required minimum pass score of 157; Speech-Language Pathology (20330) with required minimum pass score of 600


     Master’s comprehensive examination or thesis


     Eligibility portfolio

Candidate Signature

Date

       Program Chair Signature

   Date
Kentucky educator certification requirements are subject to change.  Before registering for the test(s), please check the Education Professional Standards Board website at www.kyepsb.net for current test requirements and current cut scores.  You may also contact Ms. Jaime Rice at 502-564-4606 or toll free at 888-598-7667.  To receive a UK recommendation that you are eligible for a state educator certificate, you must have taken the Kentucky EPSB required examinations and met the Kentucky EPSB cut score requirements.

































































































































 20ctor of air, D_________ence.alty Test of Instructional and Administrative Practices (85%) and the School Leaders Licensure A
Please continue to page 2.

Kentucky New Teacher Standards Evaluation Record: 
Performance on New Teacher Standards: Enter a score of 1-4 (4 is highest) for each standard. An “A” beside the score indicates that the candidate is making adequate progress for THAT STAGE of the CD TEP program.  
	STANDARD
	Program Entry
	Mid-Point 
	Eligibility

	Designs and Plans Instruction
	
	
	

	Creates and Maintains Learning Climate
	
	
	

	Implements and Manages Instruction
	
	
	

	Assesses and Communicates Learning Results
	
	
	

	Reflects and Evaluates Teaching and Learning
	
	
	

	Collaborates with Parents, Colleagues, and Others
	
	
	

	Engages in Professional Development
	
	
	

	Has Knowledge of Content
	
	
	

	Demonstrates Implementation of Technology
	
	
	

	Date
	
	
	

	Candidate Signature
	
	
	

	CD TEP Program Faculty Signature
	
	
	


12-18-06

Appendix A

ASHA Standards and Implementation Procedures for the Certificate of Clinical Competence

Effective January 1, 2005
The American Speech-Language-Hearing Association issues Certificates of Clinical Competence to individuals who present evidence of their ability to provide independent clinical services to persons who have disorders of communication. Individuals who meet the standards specified by the Association's Council For Clinical Certification may be awarded a Certificate of Clinical Competence in Speech-Language Pathology (CCC-SLP) or a Certificate of Clinical Competence in Audiology (CCC-A). Individuals who meet the standards in both professional areas may be awarded both certificates.

Applicants for Reinstatement 
Individuals who apply for reinstatement on or after January 1, 2006, must meet the 2005 Certification Standards. The reinstatement policy under the 2005 Certification Standards is as follows:

· If lapsed less than 5 years: Submit a reinstatement application form, the reinstatement fee, and evidence of professional development hours based on the number of years lapsed (i.e., 1 year = 10 hours; 2 years = 20 hours; 3-5 years = 30 hours). 

· If lapsed more than 5 years: Submit a new application for certification with the appropriate fee, obtain a passing score on the Praxis Series examination within 5 years of application for reinstatement, complete a modified clinical fellowship (12-weeks duration), and accumulate 30 contact hours of professional development for the 3 years prior to the application for reinstatement. 

	The Standards for the Certificates of Clinical Competence are shown in bold. The Council For Clinical Certification implementation procedures follow each standard.


Standards and Implementation for the Certificate of Clinical Competence in Speech-Language Pathology

Standard I: Degree

Effective January 1, 2005, the applicant for certification must have a master’s or doctoral or other recognized post-baccalaureate degree. A minimum of 75 semester credit hours must be completed in a course of study addressing the knowledge and skills pertinent to the field of speech-language pathology.
Implementation:

Verification of the graduate degree is required of the applicant before the certificate is awarded. Degree verification is accomplished by submitting (a) an application signed by the director of the graduate program indicating the degree date, and (b) an official transcript showing that the degree has been awarded. Individuals educated in foreign countries must submit official transcripts and evaluations of their degrees and courses to verify equivalency.

All graduate course work and graduate clinical practicum required in the professional area for which the Certificate is sought must have been initiated and completed at an institution whose program was accredited by the Council on Academic Accreditation in Audiology and Speech-Language Pathology (CAA) of the American Speech-Language-Hearing Association in the area for which the Certificate is sought.
Automatic Approval.  If the graduate program of study is initiated and completed in a CAA-accredited program and if the program director or official designee verifies that all knowledge and skills requirements have been met, approval of the application is automatic provided that the application for the Certificate of Clinical Competence is received by the National Office no more than 3 years after the degree is awarded.

Evaluation Required.  The following categories of applicants must submit a completed application for certification that includes the Knowledge and Skills Acquisition (KASA) summary form for evaluation by the Council For Clinical Certification (CFCC):

(a) those who apply more than 3 years after the completion of the graduate degree from a CAA-accredited program

(b) those who were graduate students and were continuously enrolled in a CAA-program that had its accreditation withdrawn during the applicant's enrollment

(c) those who satisfactorily completed graduate course work, clinical practicum, and knowledge and skills requirements in the area for which certification is sought in a program that held candidacy status for accreditation

(d) those who satisfactorily completed graduate course work, clinical practicum, and knowledge and skills requirements in speech-language pathology at a CAA-accredited program but (1) received a graduate degree from a program not accredited by CAA, (2) received a graduate degree in a related area, or (3) received a graduate degree from a non-U.S. institution of higher education.

The graduate program director must verify satisfactory completion of both undergraduate and graduate academic course work, clinical practicum, and knowledge and skills requirements.

Standard II: Institution of Higher Education

The graduate degree must be granted by a regionally accredited institution of higher education.
Implementation:

The institution of higher education must be accredited by one of the following: Commission on Higher Education, Middle States Association of Colleges and Schools; Commission on Institutions of Higher Education, New England Association of Schools and Colleges; Commission on Institutions of Higher Education, North Central Association of Colleges and Schools; Commission on Colleges, Northwest Association of Schools and Colleges; Commission on Colleges, Southern Association of Colleges and Schools; or Accrediting Commission for Senior Colleges and Universities, Western Association of Schools and Colleges.

Individuals educated in foreign countries must submit documentation that course work was completed in an institution of higher education that is regionally accredited or recognized by the appropriate regulatory authority for that country. In addition, applicants educated in foreign countries must meet each of the Standards that follow.

Standard III: Program of Study—Knowledge Outcomes

The applicant for certification must complete a program of study (a minimum of 75 semester credit hours overall, including at least 36 at the graduate level) that includes academic course work sufficient in depth and breadth to achieve the specified knowledge outcomes.
Implementation:

The program of study must address the knowledge and skills pertinent to the field of speech-language pathology. The applicant must maintain documentation of course work at both undergraduate and graduate levels demonstrating that the requirements in this standard have been met. The minimum 75 semester credit hours may include credit earned for course work, clinical practicum, research, and/or thesis/dissertation. Verification is accomplished by submitting an official transcript showing that the minimum credit hours have been competed.

Standard III-A: The applicant must demonstrate knowledge of the principles of biological sciences, physical sciences, mathematics, and the social/behavioral sciences.
Implementation:

The applicant must have transcript credit (which could include course work, advanced placement, CLEP, or examination of equivalency) for each of the following areas: biological sciences, physical sciences, social/behavioral sciences, and mathematics. Appropriate course work may include human anatomy and physiology, neuroanatomy and neurophysiology, genetics, physics, inorganic and organic chemistry, psychology, sociology, anthropology, and non-remedial mathematics. The intent of this standard is to require students to have a broad liberal arts and science background. Courses in biological and physical sciences specifically related to communication sciences and disorders (CSD) may not be applied for certification purposes in this category. In addition to transcript credit, applicants may be required by their graduate program to provide further evidence of meeting this requirement.

Standard III-B: The applicant must demonstrate knowledge of basic human communication and swallowing processes, including their biological, neurological, acoustic, psychological, developmental, and linguistic and cultural bases.
Implementation:

This standard emphasizes the basic human communication processes. The applicant must demonstrate the ability to integrate information pertaining to normal and abnormal human development across the life span, including basic communication processes and the impact of cultural and linguistic diversity on communication. Similar knowledge must also be obtained in swallowing processes and new emerging areas of practice. Program documentation may include transcript credit and information obtained by the applicant through clinical experiences, independent studies, and research projects.

Standard III-C: The applicant must demonstrate knowledge of the nature of speech, language, hearing, and communication disorders and differences and swallowing disorders, including the etiologies, characteristics, anatomical/physiological, acoustic, psychological, developmental, and linguistic and cultural correlates. Specific knowledge must be demonstrated in the following areas:
· articulation 

· fluency 

· voice and resonance, including respiration and phonation 

· receptive and expressive language (phonology, morphology, syntax, semantics, and pragmatics) in speaking, listening, reading, writing, and manual modalities 

· hearing, including the impact on speech and language 

· swallowing (oral, pharyngeal, esophageal, and related functions, including oral function for feeding; orofacial myofunction) 

· cognitive aspects of communication (attention, memory, sequencing, problem-solving, executive functioning) 

· social aspects of communication (including challenging behavior, ineffective social skills, lack of communication opportunities) 

· communication modalities (including oral, manual, augmentative, and alternative communication techniques and assistive technologies) 

Implementation:

The applicant must demonstrate the ability to integrate information delineated in this standard. Program documentation may include transcript credit and information obtained by the applicant through clinical experiences, independent studies, and research projects. It is expected that course work addressing the professional knowledge specified in Standard III-C will occur primarily at the graduate level. The knowledge gained from the graduate program should include an effective balance between traditional parameters of communication (articulation/phonology, voice, fluency, language, and hearing) and additional recognized and emerging areas of practice (e.g., swallowing, upper aerodigestive functions).

Standard III-D: The applicant must possess knowledge of the principles and methods of prevention, assessment, and intervention for people with communication and swallowing disorders, including consideration of anatomical/physiological, psychological, developmental, and linguistic and cultural correlates of the disorders.
Implementation:

The applicant must demonstrate the ability to integrate information about prevention, assessment, and intervention over the range of differences and disorders specified in Standard III-C above. Program documentation may include transcript credit and information obtained by the applicant through clinical experiences, independent studies, and research projects.

Standard III-E: The applicant must demonstrate knowledge of standards of ethical conduct.
Implementation:

The applicant must demonstrate knowledge of, appreciation for, and ability to interpret the ASHA Code of Ethics. Program documentation may reflect course work, workshop participation, instructional module, clinical experiences, and independent projects.

Standard III-F: The applicant must demonstrate knowledge of processes used in research and the integration of research principles into evidence-based clinical practice.
Implementation:

The applicant must demonstrate comprehension of the principles of basic and applied research and research design. In addition the applicant should know how to access sources of research information and have experience relating research to clinical practice. Program documentation could include information obtained through class projects, clinical experiences, independent studies, and research projects.

Standard III-G: The applicant must demonstrate knowledge of contemporary professional issues.
Implementation:

The applicant must demonstrate knowledge of professional issues that affect speech-language pathology as a profession. Issues typically include professional practice, academic program accreditation standards, ASHA practice policies and guidelines, and reimbursement procedures. Documentation could include information obtained through clinical experiences, workshops, and independent studies.

Standard III-H: The applicant must demonstrate knowledge about certification, specialty recognition, licensure, and other relevant professional credentials.
Implementation:

The applicant must demonstrate knowledge of state and federal regulations and policies related to the practice of speech-language pathology and credentials for professional practice. Documentation could include course modules and instructional workshops.

Standard IV: Program of Study—Skills Outcomes

Standard IV-A: The applicant must complete a curriculum of academic and clinical education that follows an appropriate sequence of learning sufficient to achieve the skills outcomes in Standard IV-G.
Implementation:

The applicant’s program of study should follow a systematic knowledge- and skill-building sequence in which basic course work and practicum precede, insofar as possible, more advanced course work and practicum.

Standard IV-B: The applicant must possess skill in oral and written or other forms of communication sufficient for entry into professional practice.
Implementation:

The applicant must demonstrate communication skills sufficient to achieve effective clinical and professional interaction with clients/patients and relevant others. For oral communication, the applicant must demonstrate speech and language skills in English, which, at a minimum, are consistent with ASHA’s most current position statement on students and professionals who speak English with accents and nonstandard dialects. For written communication, the applicant must be able to write and comprehend technical reports, diagnostic and treatment reports, treatment plans, and professional correspondence.

Individuals educated in foreign countries must meet the criteria required by the International Commission of Healthcare Professions (ICHP) in order to meet this standard.

Standard IV-C: The applicant for certification in speech-language pathology must complete a minimum of 400 clock hours of supervised clinical experience in the practice of speech-language pathology. Twenty-five hours must be spent in clinical observation, and 375 hours must be spent in direct client/patient contact.
Implementation:

Observation hours generally precede direct contact with clients/patients. However, completion of all 25 observation hours is not a prerequisite to begin direct client/patient contact. For certification purposes, the observation and direct client/patient contact hours must be within the scope of practice of speech-language pathology.

For certification purposes, observation experiences must be under the direction of a qualified clinical supervisor who holds current ASHA certification in the appropriate practice area. Such direction may occur simultaneously with the student’s observation or may be through review and approval of written reports or summaries submitted by the student. Students may use videotapes of the provision of client services for observation purposes. The applicant must maintain documentation of time spent in supervised observation, verified by the program in accordance with Standards III and IV.

Applicants should be assigned practicum only after they have acquired a sufficient knowledge base to qualify for such experience. Only direct contact with the client or the client’s family in assessment, management, and/or counseling can be counted toward practicum. Although several students may observe a clinical session at one time, clinical practicum hours should be assigned only to the student who provides direct services to the client or client’s family. Typically, only one student should be working with a given client. In rare circumstances, it is possible for several students working as a team to receive credit for the same session depending on the specific responsibilities each student is assigned. For example, in a diagnostic session, if one student evaluates the client and another interviews the parents, both students may receive credit for the time each spent in providing the service. However, if one student works with the client for 30 minutes and another student works with the client for the next 45 minutes, each student receives credit for the time he/she actually provided services— that is, 30 and 45 minutes, not 75 minutes. The applicant must maintain documentation of time spent in supervised practicum, verified by the program in accordance with Standards III and IV.

Standard IV-D: At least 325 of the 400 clock hours must be completed while the applicant is engaged in graduate study in a program accredited in speech-language pathology by the Council on Academic Accreditation in Audiology and Speech-Language Pathology.
Implementation:

A minimum of 325 clock hours of clinical practicum must be completed at the graduate level. The remaining required hours may have been completed at the undergraduate level, at the discretion of the graduate program.

Standard IV-E: Supervision must be provided by individuals who hold the Certificate of Clinical Competence in the appropriate area of practice. The amount of supervision must be appropriate to the student’s level of knowledge, experience, and competence. Supervision must be sufficient to ensure the welfare of the client/patient.
Implementation:

Direct supervision must be in real time and must never be less than 25% of the student’s total contact with each client/patient and must take place periodically throughout the practicum. These are minimum requirements that should be adjusted upward if the student’s level of knowledge, experience, and competence warrants. A supervisor must be available to consult as appropriate for the client’s/patient’s disorder with a student providing clinical services as part of the student’s clinical education. Supervision of clinical practicum must include direct observation, guidance, and feedback to permit the student to monitor, evaluate, and improve performance and to develop clinical competence.

All observation and clinical practicum hours used to meet Standard IV-C must be supervised by individuals who hold a current CCC in the professional area in which the observation and practicum hours are being obtained Only the supervisor who actually observes the student in a clinical session is permitted to verify the credit given to the student for the clinical practicum hours.

Standard IV-F: Supervised practicum must include experience with client/patient populations across the life span and from culturally/linguistically diverse backgrounds. Practicum must include experience with client/patient populations with various types and severities of communication and/or related disorders, differences, and disabilities.
Implementation:

The applicant must demonstrate direct client/patient clinical experiences in both diagnosis and treatment with both children and adults from the range of disorders and differences named in Standard III-C.

Standard IV-G: The applicant for certification must complete a program of study that includes supervised clinical experiences sufficient in breadth and depth to achieve the following skills outcomes:
1. Evaluation:
a. conduct screening and prevention procedures (including prevention activities)
b. collect case history information and integrate information from clients/patients, family, caregivers, teachers, relevant others, and other professionals
c. select and administer appropriate evaluation procedures, such as behavioral observations, nonstandardized and standardized tests, and instrumental procedures
d. adapt evaluation procedures to meet client/patient needs
e. interpret, integrate, and synthesize all information to develop diagnoses and make appropriate recommendations for intervention
f. complete administrative and reporting functions necessary to support evaluation
g. refer clients/patients for appropriate services
2. Intervention:
a. develop setting -appropriate intervention plans with measurable and achie vable goals that meet clients’/patients’ needs. Collaborate with clients/patients and relevant others in the planning process.
b. implement intervention plans (involve clients/patients and relevant others in the intervention process)
c. select or develop and use appropriate materials and instrumentation for prevention and intervention
d. measure and evaluate clients’/patients’ performance and progress
e. modify intervention plans, strategies, materials, or instrumentation as appropriate to meet the needs of clients/patients
f. complete administrative and reporting functions necessary to support intervention
g. identify and refer clients/patients for services as appropriate
3. Interaction and Personal Qualities:
a. communicate effectively, recognizing the needs, values, preferred mode of communication, and cultural/linguistic background of the client/patient, family, caregivers, and relevant others
b. collaborate with other professionals in case management
c. provide counseling regarding communication and swallowing disorders to clients /patients, family, caregivers, and relevant others
d. adhere to the ASHA Code of Ethics and behave professionally
Implementation:

The applicant must document the acquisition of the skills referred to in this Standard applicable across the nine major areas listed in Standard III-C. Clinical skills may be developed and demonstrated by means other than direct client/patient contact in clinical practicum experiences, such as academic course work, labs, simulations, examinations, and completion of independent projects. This documentation must be maintained and verified by the program director or official designee.

For certification purposes, only direct client/patient contact may be applied toward the required minimum of 375 clock hours of supervised clinical experience.

Standard V: Assessment

The applicant for certification must demonstrate successful achievement of the knowledge and skills delineated in Standard III and Standard IV by means of both formative and summative assessment.
Standard V-A: Formative Assessment
The applicant must meet the education program’s requirements for demonstrating satisfactory performance through ongoing formative assessment of knowledge and skills.
Implementation:

Formative assessment yields critical information for monitoring an individual’s acquisition of knowledge and skills. Therefore, to ensure that the applicant pursues the outcomes stipulated in Standard III and Standard IV in a systematic manner, academic and clinical educators must have assessed developing knowledge and skills throughout the applicant’s program of graduate study. Applicants may also be part of the process through self-assessment. Applicants and program faculties should use the ongoing assessment to help the applicant achieve requisite knowledge and skills. Thus, assessments should be followed by implementation of strategies for acquisition of knowledge and skills.

The applicant must adhere to the academic program’s formative assessment process and must maintain records verifying ongoing formative assessment. The applicant shall make these records available to the Council For Clinical Certification upon its request. Documentation of formative assessment may take a variety of forms, such as checklists of skills, records of progress in clinical skill development, portfolios, and statements of achievement of academic and practicum course objectives, among others.

Standard V-B: Summative Assessment
The applicant must pass the national examination adopted by ASHA for purposes of certification in speech-language pathology.
Implementation:

Summative assessment is a comprehensive examination of learning outcomes at the culmination of professional preparation. Evidence of a passing score on the ASHA-approved national examination in speech-language pathology must be submitted to the National Office by the testing agency administering the examination.

Standard VI: Speech-Language Pathology Clinical Fellowship

After completion of academic course work and practicum (Standard IV), the applicant then must successfully complete a Speech-Language Pathology Clinical Fellowship (SLPCF).
Implementation:

The Clinical Fellow may be engaged in clinical service delivery or clinical research that fosters the continued growth and integration of the knowledge, skills, and tasks of clinical practice in speech-language pathology consistent with ASHA's current Scope of Practice. The Clinical Fellow's major responsibilities must be in direct client/patient contact, consultations, record keeping, and administrative duties.

The SLPCF may not be initiated until completion of the graduate course work and graduate clinical practicum required for ASHA certification.

It is the Clinical Fellow's responsibility to locate an ASHA certified speech-language pathologist (CCC-SLP) who will serve as their mentor. Prior to initiating the CF and at the beginning of any new year, the Clinical Fellow must contact the ASHA National Office to verify the mentoring SLP's certification status. If it is found that the mentor has not maintained certification throughout the entire CF experience, the period of time worked after the lapse of certification will not be accepted. 

Standard VI-A: The mentoring speech-language pathologist and Speech-Language Pathology Clinical Fellow will establish outcomes and performance levels to be achieved during the Speech-Language Pathology Fellowship (SLPCF), based on the Clinical Fellow's academic experiences, setting -specific requirements, and professional interests/goals.
Implementation:

The Clinical Fellow and mentoring SLP will determine outcomes and performance levels in a goal-setting conference within 4 weeks of initiating the SLPCF. It is the Clinical Fellow's responsibility to retain documentation of the agreed-upon outcomes and performance levels. The mentoring SLP's guidance should be adequate throughout the SLPCF to achieve the stated outcomes, such that the Clinical Fellow can function independently by the completion of the SLPCF. The Clinical Fellow will submit the SLPCF Report and Rating Form to the Council For Clinical Certification at the conclusion of the SLPCF.

Standard VI-B: The Clinical Fellow and mentoring SLP must engage in periodic assessment of the Clinical Fellow's performance, evaluating the Clinical Fellow's progress toward meeting the established goals and achievement of the clinical skills necessary for independent practice.
Implementation:

Assessment of performance may be by both formal and informal means. The Clinical Fellow and mentoring SLP should keep a written record of assessment processes and recommendations. One means of assessment must be the SLPCF Report and Rating Form.

Standard VI-C: The Speech-Language Pathology Clinical Fellowship (SLPCF) will consist of the equivalent of 36 weeks of full-time clinical practice.
Implementation:

Full-time clinical practice is defined as a minimum of 35 hours per week in direct patient/client contact, consultations, record keeping, and administrative duties relevant to a bona fide program of clinical work. The length of the SLPCF may be modified for less than full-time employment (FTE) as follows:

15-21 hours/week over 72 weeks    
22-28 hours/week over 60 weeks
29-34 hours/week over 48 weeks

35 + hours/week over 36 weeks

Professional experience of less than 15 hours per week does not meet the requirement and may not be counted toward the SLPCF. Similarly, experience of more than 35 hours per week cannot be used to shorten the SLPCF to less than 36 weeks. (Note:  Students enrolled in PhD programs and/or doctoral level faculty may do a Modified SLPCF.  See further information under "Modified SLPCF Procedures.")  

Standard VI-D: The Clinical Fellow must submit evidence of successful completion of the Speech-Language Pathology Clinical Fellowship (SLPCF) to the Council For Clinical Certification.
Implementation:

The Clinical Fellow must submit the SLPCF Report and Rating Form (PDF format), which includes the Clinical Fellowship Skills Inventory (CFSI) and documentation of successful achievement of the goals established at the beginning of the SLPCF. This report must be completed by both the Clinical Fellow and the mentoring SLP.

Standard VII: Maintenance of Certification

Demonstration of continued professional development is mandated for maintenance of the Certificate of Clinical Competence in Speech-Language Pathology. This standard took effect on January 1, 2005. The renewal period will be 3 years. This standard will apply to all certificate holders, regardless of the date of initial certification.
Implementation:

Individuals who hold the Certificate of Clinical Competence (CCC) in Speech-Language Pathology must accumulate 30 contact hours of professional development over the 3-year period in order to meet this standard.  Individuals will be subject to random review of their professional development activities. If renewal of certification is not accomplished within the 3-year period, certification will lapse. Re-application for certification will be required, and certification standards in effect at the time of re-application must be met.

Continued professional development may be demonstrated through one or more of the following options:

· Accumulation of 3 continuing education units (CEUs) (30 contact hours) from continuing education providers approved by the American Speech-Language-Hearing Association (ASHA). ASHA CEUs may be earned through group activities (e.g., workshops, conferences), independent study (e.g., course development, research projects, internships, attendance at educational programs offered by non-ASHA CE providers), and self-study (e.g., videotapes, audiotapes, journals).

· Accumulation of 3 CEUs (30 contact hours) from a provider authorized by the International Association for Continuing Education and Training (IACET).

· Accumulation of 2 semester hours (3 quarter hours) from a college or university that holds regional accreditation or accreditation from an equivalent nationally recognized or governmental accreditation authority.

· Accumulation of 30 contact hours from employer-sponsored in-service or other continuing education activities that contribute to professional development. 

Professional development is defined as any activity that relates to the science and contemporary practice of audiology, speech-language pathology, and speech/language/hearing sciences, and results in the acquisition of new knowledge and skills or the enhancement of current knowledge and skills. Professional development activities should be planned in advance and be based on an assessment of knowledge, skills and competencies of the individual and/or an assessment of knowledge, skills, and competencies required for the independent practice of any area of the professions.

For the first renewal cycle, beginning January 1, 2005, applications for renewal will be processed on a staggered basis, determined by initial certification dates. 

· For individuals initially certified before January 1, 1980, professional development activities must be initiated after January 1, 2005, and completed by December 31, 2007. 

· For individuals initially certified between January 1, 1980, and December 31, 1989, professional development activities must be initiated after January 1, 2006, and completed by December 31, 2008. 

· For individuals initially certified between January 1, 1990, and December 31, 1999, professional development activities must be initiated after January 1, 2007, and completed by December 31, 2009. 

· For individuals initially certified between January 1, 2000, and December 31, 2004, professional development activities must be initiated after January 1, 2008, and completed by December 31, 2010.  

All individuals will have a three-year period to complete the process for renewal of certification.

Matrix for the Integration of the Learned Society Standards throughout Coursework and Experiences of the Communication Disorders Program
Please see the attached file which displays the Personal Evaluation: Student Skills & Knowledge Inventory (PESSKI) which is used with all master’s students and displays the integration of ASHA standards in the CD curriculum and experiences.

Appendix B: Kentucky New Teacher Standards

KENTUCKY’S NEW TEACHER STANDARDS FOR PREPARATION AND CERTIFICATION

New Teacher Standard I:  Designs and Plans Instruction.  The teacher designs and plans instruction and learning climates that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
New Teacher Standard II:  Creates and Maintains Learning Climates.  The teacher creates a learning climate that supports the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
New Teacher Standard III:  Implements and Manages Instruction.  The teacher introduces, implements, and manages instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
New Teacher Standard IV:  Assesses and Communicates Learning Results.  the teacher assesses learning and communicates results to students and others with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
New Teacher Standard V:  Reflects and Evaluates Teaching and Learning.  The teacher reflects on and evaluates specific teaching and learning situations and programs.
New Teacher Standard VI:  Collaborates with Colleagues, Parents, and Others.  The teacher collaborates with colleagues, parents, and other community agencies to design, implement, and support learning programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
New Teacher Standard VII:  Engages in Professional Development.  The teacher evaluates his overall performance with respect to modeling and teaching Kentucky’s learning goals established in KRS 158.6451, refines the skills and processes necessary, and implements a professional development plan.
New Teacher Standard VIII:  Content Knowledge.  The teacher demonstrates a current and sufficient academic knowledge of certified content areas to develop student knowledge and performance in those areas.

New Teacher Standard XIX:  Demonstrates Implementation of Technology.  The teacher uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and collaborate with colleagues, parents, and the community; and conduct research/ solve problems.

Relationship between Coursework, Portfolio Items, and Kentucky New Teacher Standards

	New Teacher Standard
	Prerequisite Coursework

Primary &  (Secondary)
	TEP Coursework

Primary &  (Secondary)
	Portfolio Entries

	I.        Designs and Plans 
Instruction
	CD 481’ CD 482, CD 483, CD 401, 

CD 515, CD 661, CD 591, 

(CD 587)
	CD 621, CD 647, CD 654, 

CD 657, CD 659, CD 674, 

EDS 516, CD 661

(CD 670, EDS 375)
	3, 5, 6, 7

	II.
Creates and Maintains 


Learning Climates


	CD 482, CD 483
	CD 657, CD 659, CD 647

EDS 515, (EDS 375)
	6,7

	III. 
Implements and 
Manages Instruction
	CD  482, CD 483

CD 515, CD 588, CD 691
	CD 621, CD 647, CD 657, 

CD 659, EDS 516, (EDS 375, CD 670, CD 661, CD 6787 & 678, CD 774)


	6, 7

	IV.
Assesses and 
Communicates 
Learning Results
	CD 484, CD 587, 

(CD 482, CD 483, CD 515, 

CD 591)
	CD 654, CD 657, 

CD 659, 

(EDS 375, EDS 516, CD 521, CD 647, CD 670, CD 674, CD 701)


	1, 3, 4, 5, 6

	V.
Reflects and 


Evaluates Teaching 


and Learning


	(CD 482, CD 483)
	CD 657, CD659, CD 654

(CD 701, CD 768)
	3, 6, 7, 8

	VI.
Collaborates With 
Colleagues, Parents, 
and Others
	(CD 482, CD 483, CD 515)
	CD 647, CD 657, CD 661

CD 659, 678- II


	2, 3, 4, 5, 6

	VII.
Engages in 


Professional 
Development


	(CD 482)
	CD 657,

CD 659, CD 748
	2, 6, 7, 8

	VIII.
Content Knowledge
	LIN 211.ANT 215/ENG 414G, CD 378, CD 410, CD 482, 

CD 514, CD 515, CD 571, 

CD 587, CD 691, CD 678

(CD 277)


	CD 621, CD 647, CD 670, CD 648, CD 661, CD 69, CD 674,CD 661,CD 677, CD 678, 

CD 774, 

(CD 701, EDS 375)
	1, 2, 4, 5, 6, 7

	X. Demonstrates Implementation of Technology


	CD 401  571, 691, CD 621;  CD 587; CD 657; CD 659; CD 670; CD 678  (CD 277, 

CD 285, CD 378, CD 379, 

CD 380, CD 382, CD 383, 

CD 384, CD 514, CD 515, 

CD 588, CD 591)


	CD 621, CD 647, CD 670, 677; CD 691, CD 678, CD 657, 

CD 659, CD 661, 

(CD 654, CD 674, CD 701)
	1, 2 video


Appendix C

UNIVERSITY OF KENTUCKY

Division of Communication Disorders, Initial Certificate, Rank I

Record of Portfolio Assessment

Student Name:



                      Student No:  __________
	Items
	Admissions Portfolio


	Working Portfolio


	Eligibility Portfolio



	Basic Documents (Satisfactory or Unsatisfactory)

· Demographic Page

· Table of contents

· Resume

· Letter of Acceptance to TEP

· Statement of Original Work
	
	
	

	Autobiography


	
	
	

	“Best Piece” Writing Sample


	
	
	

	Evidence of Experience with children/ community
	
	
	

	Philosophy Statement (see CD 659: Student Teaching syllabus)
	
	
	

	New Teacher Standards:

	· Designs and Plans Instruction
	
	
	

	· Creates and Maintains Learning Climates
	
	
	

	· Implements and Manages Instruction
	
	
	

	· Assess and Communicates Learning Results
	
	
	

	· Reflects and Evaluates Teaching and Learning
	
	
	

	· Collaborates with Colleagues, Parents, and Others
	
	
	

	· Engages in Professional Development
	
	
	

	· Content Knowledge
	
	
	

	· Demonstrates Implementation of Technology

(including 6 COE Technology Standards)
	
	
	

	Overall Evaluation:


	
	
	

	   Evaluator & Date:


	
	
	


Score 1to 4 (Highest)
UNIVERSITY OF KENTUCKY

Division of Communication Disorders, Initial Certificate, Rank I

Record of TEP Continuous Assessment

Student Name:




                      Student No:  



	Items
	Entrance Assessment

(Date:                   )
	Midpoint Assess

(Date:                   )
	Exit Assessment

(Date:                   )

	Bachelor’s Degree in CD (or equiv) w/ minimum GPA of 2.5
	
	
	

	Application for Admission to TEP


	
	
	

	Demonstration of oral communication skills
	
	
	

	Demonstration of written communication skills
	
	
	

	Evaluation of Clinical Performance
	
	
	

	Admissions Portfolio


	
	
	

	Completion of 30 grad semester hours w/ min GPA of 3.0 & no grade lower than a “C”
	
	
	

	Review of Clinical Performance/ Character & Fitness Review
	
	
	

	Working Portfolio


	
	
	

	Completion of all required grad course work w/ min GPA of 3.0 & no grade lower than a “C”
	
	
	

	Review of Clinical Performance (as documented in Portfolio)
	
	
	

	Passing score on master’s comprehensive examinations
	
	
	

	Eligibility Portfolio


	
	
	

	Passing score on SLP & Spec Ed: Application of Core Principles exams
	
	
	

	Overall Evaluation:


	
	
	

	   Evaluator:


	
	
	


E  – Exceeds Expectations

M – Meets Expectations

R  – Revision Required
 

Assessment Matrix for Teacher Education Program

	ENTRANCE ASSESSMENT
	MIDPOINT ASSESSMENT
	EXIT ASSESSMENT

	Bachelor’s Degree in Communication Disorders (or equivalent) with minimum GPA of 2.75/ 4.0
	
	Completion of 30 graduate semester hours with minimum GPA of 3.0 and no grade lower than a “C”
	
	Completion of all required graduate coursework with minimum GPA of 3.0 and no grade lower than a “C”
	

	Completed Application for Admission to the Teacher Education Program
	
	

	Character & Fitness Review
	
	Character & Fitness Review
	
	

	Functional Skills & Dispositions (FSD)                                                                                    (Rate: 1-4)

	1. Communicates appropriately & effectively
	
	
	
	
	

	2. Demonstrates constructive attitudes
	
	
	
	
	

	3. Demonstrates ability to conceptualize key subject matter ideas & relationships
	
	
	
	
	

	4. Interacts appropriately & effectively with diverse groups of colleagues, administrators, students, and parents in educational settings
	
	
	
	
	

	5. Demonstrates a commitment to professional ethics & behavior
	
	
	
	
	

	Admissions Portfolio (including NTS & COE Technology Standards scored separately)
	
	Working Portfolio (including NTS & COE Technology Standards)
	
	Eligibility Portfolio (including NTS & COE Technology Standards)
	

	
	Passing score on master’s comprehensive examinations or successful completion of thesis
	

	
	Passing scores on Speech-Language Pathology (20330), & Education of Exceptional Students: Core Content Knowledge (20353) PRAXIS exams
	


1-4 (highest) scores for Functional Skills and Dispositions (FSD) and Portfolio. Remaining items are +/-

Appendix D: Format and Requirements for Entries in the Candidate Portfolio

NEW TEACHER STANDARD PORTFOLIO ENTRIES

NEW TEACHER STANDARD I:  DESIGNS AND PLANS INSTRUCTION
The teacher designs and plans instruction and learning climates that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

Admissions Portfolio Entries:

Item 1:  (Enter name of item)
· Brief description of the selection:  (Write a paragraph that describes the assignment that led to this artifact and the class in which it was required, if relevant.)

· Rationale for the selection: (Write a brief paragraph that tells how this selection demonstrates acquisition of knowledge and skills related to this standard. Be sure to include a brief description of what you learned from this assignment relative to the standard.) 

Item 2:  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Working Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. In other words, if you included 3 items in the Admissions Portfolio, you will begin the Working Portfolio with Item 4.

Eligibility Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. 

NEW TEACHER STANDARD PORTFOLIO ENTRIES

NEW TEACHER STANDARD II:  CREATES AND MAINTAINS LEARNING CLIMATES 
The teacher creates a learning climate that supports the development of student’s abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

Admissions Portfolio Entries:

Item 1:  (Enter name of item)
· Brief description of the selection:  (Write a paragraph that describes the assignment that led to this artifact and the class in which it was required, if relevant.)

· Rationale for the selection: (Write a brief paragraph that tells how this selection demonstrates acquisition of knowledge and skills related to this standard. Be sure to include a brief description of what you learned from this assignment relative to the standard.) 

Item 2:  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Working Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. In other words, if you included 3 items in the Admissions Portfolio, you will begin the Working Portfolio with Item 4.

Eligibility Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. 

NEW TEACHER STANDARD PORTFOLIO ENTRIES

NEW TEACHER STANDARD III:  IMPLEMENTS AND MANAGES INSTRUCTION 
The teacher introduces, implements, and manages instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

Admissions Portfolio Entries:

Item 1:  (Enter name of item)
· Brief description of the selection:  (Write a paragraph that describes the assignment that led to this artifact and the class in which it was required, if relevant.)

· Rationale for the selection: (Write a brief paragraph that tells how this selection demonstrates acquisition of knowledge and skills related to this standard. Be sure to include a brief description of what you learned from this assignment relative to the standard.) 

Item 2:  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Working Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. In other words, if you included 3 items in the Admissions Portfolio, you will begin the Working Portfolio with Item 4.

Eligibility Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. 

NEW TEACHER STANDARD PORTFOLIO ENTRIES

NEW TEACHER STANDARD IV:  ASSESSES AND COMMUNICATES LEARNING RESULTS
The teacher assesses learning and communicates results to students and others with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

Admissions Portfolio Entries:

Item 1:  (Enter name of item)
· Brief description of the selection:  (Write a paragraph that describes the assignment that led to this artifact and the class in which it was required, if relevant.)

· Rationale for the selection: (Write a brief paragraph that tells how this selection demonstrates acquisition of knowledge and skills related to this standard. Be sure to include a brief description of what you learned from this assignment relative to the standard.) 

Item 2:  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Working Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. In other words, if you included 3 items in the Admissions Portfolio, you will begin the Working Portfolio with Item 4.

Eligibility Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. 

NEW TEACHER STANDARD PORTFOLIO ENTRIES

NEW TEACHER STANDARD V:  REFLECTS AND EVALUATES TEACHING AND LEARNING 
The teacher reflects on and evaluates specific teaching and learning situations and programs.

Admissions Portfolio Entries:

Item 1:  (Enter name of item)
· Brief description of the selection:  (Write a paragraph that describes the assignment that led to this artifact and the class in which it was required, if relevant.)

· Rationale for the selection: (Write a brief paragraph that tells how this selection demonstrates acquisition of knowledge and skills related to this standard. Be sure to include a brief description of what you learned from this assignment relative to the standard.) 

Item 2:  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Working Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. In other words, if you included 3 items in the Admissions Portfolio, you will begin the Working Portfolio with Item 4.

Eligibility Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. 

NEW TEACHER STANDARD PORTFOLIO ENTRIES

NEW TEACHER STANDARD VI:  COLLABORATES WITH COLLEAGUES, PARENTS, AND OTHERS 
The teacher collaborates with colleagues, parents, and other community agencies to design, implement, and support learning programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

Admissions Portfolio Entries:

Item 1:  (Enter name of item)
· Brief description of the selection:  (Write a paragraph that describes the assignment that led to this artifact and the class in which it was required, if relevant.)

· Rationale for the selection: (Write a brief paragraph that tells how this selection demonstrates acquisition of knowledge and skills related to this standard. Be sure to include a brief description of what you learned from this assignment relative to the standard.) 

Item 2:  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Working Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. In other words, if you included 3 items in the Admissions Portfolio, you will begin the Working Portfolio with Item 4.

Eligibility Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. 

NEW TEACHER STANDARD PORTFOLIO ENTRIES

NEW TEACHER STANDARD VII:  ENGAGES IN PROFESSIONAL DEVELOPMENT
The teacher evaluates his overall performance with respect to modeling and teaching Kentucky’s learning goals, refines the skills and processes necessary, and implements a professional development plan.

Admissions Portfolio Entries:

Item 1:  (Enter name of item)
· Brief description of the selection:  (Write a paragraph that describes the assignment that led to this artifact and the class in which it was required, if relevant.)

· Rationale for the selection: (Write a brief paragraph that tells how this selection demonstrates acquisition of knowledge and skills related to this standard. Be sure to include a brief description of what you learned from this assignment relative to the standard.) 

Item 2:  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Working Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. In other words, if you included 3 items in the Admissions Portfolio, you will begin the Working Portfolio with Item 4.

Eligibility Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. 

NEW TEACHER STANDARD PORTFOLIO ENTRIES

NEW TEACHER STANDARD VIII:  CONTENT KNOWLEDGE 
The teacher demonstrates a current and sufficient academic knowledge of certified content areas to develop student knowledge and performance in those areas.

Admissions Portfolio Entries:

Item 1:  (Enter name of item)
· Brief description of the selection:  (Write a paragraph that describes the assignment that led to this artifact and the class in which it was required, if relevant.)

· Rationale for the selection: (Write a brief paragraph that tells how this selection demonstrates acquisition of knowledge and skills related to this standard. Be sure to include a brief description of what you learned from this assignment relative to the standard.) 

Item 2:  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Working Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. In other words, if you included 3 items in the Admissions Portfolio, you will begin the Working Portfolio with Item 4.

Eligibility Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. 

NEW TEACHER STANDARD PORTFOLIO ENTRIES

NEW TEACHER STANDARD IX:  DEMONSTRATES IMPLEMENTATION OF TECHNOLOGY 
The teacher uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and collaborate with colleagues, parents, and the community; and conduct research/solve problems.


Unit Technology Standards



1.   Integrates media and technology into instruction



2.   Utilizes multiple technology applications to support student learning



3.   Selects appropriate technology to enhance instruction



4.   Integrates student use of technology into instruction



5.   Addresses special learning needs through technology



6.   Promotes ethical and legal use of technology disciplines
Admissions Portfolio Entries:

Item 1:  (Enter name of item)
· Brief description of the selection:  (Write a paragraph that describes the assignment that led to this artifact and the class in which it was required, if relevant.)

· Rationale for the selection: (Write a brief paragraph that tells how this selection demonstrates acquisition of knowledge and skills related to this standard. Be sure to include a brief description of what you learned from this assignment relative to the standard.) 

Item 2:  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Working Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples. In other words, if you included 3 items in the Admissions Portfolio, you will begin the Working Portfolio with Item 4.

Eligibility Portfolio Entries:

Item (x):  Use the same format for this and subsequent items as described in Item 1. Be sure to include the two bulleted sections for every item.

Continue numbering sequentially throughout these examples.
Appendix E: Code of Ethics
Code of Ethics-ASHA
2001 / I - 185 Ethics • Code of Ethics
Last Revised January 1, 2003
Reference this material as: American Speech-Language-Hearing Association. Code of ethics (revised).ASHA Supplement, 23, pp. 13–15.

Index terms: ASHA reference products, ethics (professional practice issues), ethics and related papers

Document type: Ethics and related documents

Preamble 

The preservation of the highest standards of integrity and ethical principles is vital to the responsible discharge of obligations by speech-language pathologists, audiologists, and speech, language, and hearing scientists. This Code of Ethics sets forth the fundamental principles and rules considered essential to this purpose. 

Every individual who is (a) a member of the American Speech-Language-Hearing Association, whether certified or not, (b) a nonmember holding the Certificate of Clinical Competence from the Association, (c) an applicant for membership or certification, or (d) a Clinical Fellow seeking to fulfill standards for certification shall abide by this Code of Ethics. 

Any violation of the spirit and purpose of this Code shall be considered unethical. Failure to specify any particular responsibility or practice in this Code of Ethics shall not be construed as denial of the existence of such responsibilities or practices. 

The fundamentals of ethical conduct are de-scribed by Principles of Ethics and by Rules of Ethics as they relate to the conduct of research and scholarly activities and responsibility to persons served, the public, and speech-language pathologists, audiologists, and speech, language, and hearing scientists. 

Principles of Ethics, aspirational and inspirational in nature, form the underlying moral basis for the Code of Ethics. Individuals shall observe these principles as affirmative obligations under all conditions of professional activity. 

Rules of Ethics are specific statements of minimally acceptable professional conduct or of prohibitions and are applicable to all individuals.

Principle of Ethics I 

Individuals shall honor their responsibility to hold paramount the welfare of persons they serve professionally or participants in research and scholarly activities and shall treat animals involved in re-search in a humane manner.

Rules of Ethics
A. Individuals shall provide all services competently.

B. Individuals shall use every resource, including referral when appropriate, to ensure that high-quality service is provided.

C. Individuals shall not discriminate in the delivery of professional services or the conduct of research and scholarly activities on the basis of race or ethnicity, gender, age, religion, national origin, sexual orientation, or disability.

D. Individuals shall not misrepresent the credentials of assistants, technicians, or support personnel and shall inform those they serve professionally of the name and professional credentials of persons providing services.

E. Individuals who hold the Certificates of Clinical Competence shall not delegate tasks that require the unique skills, knowledge, and judgment that are within the scope of their profession to assistants, technicians, support personnel, students, or any nonprofessionals over whom they have supervisory responsibility. An individual may delegate support services to assistants, technicians, support personnel, students, or any other persons only if those services are adequately supervised by an individual who holds the appropriate Certificate of Clinical Competence.

F. Individuals shall fully inform the persons they serve of the nature and possible effects of services rendered and products dispensed, and they shall inform participants in research about the possible effects of their participation in re-search conducted.

G. Individuals shall evaluate the effectiveness of services rendered and of products dispensed and shall provide services or dispense products only when benefit can reasonably be expected.

H. Individuals shall not guarantee the results of any treatment or procedure, directly or by implication; however, they may make a reason-able statement of prognosis.

I. Individuals shall not provide clinical services solely by correspondence.

J. Individuals may practice by telecommunication (for example, telehealth/e-health), where not prohibited by law.

K. Individuals shall adequately maintain and appropriately secure records of professional services rendered, research and scholarly activities conducted, and products dispensed and shall allow access to these records only when authorized or when required by law.

L. Individuals shall not reveal, without authorization, any professional or personal information about identified persons served professionally or identified participants involved in research and scholarly activities unless required by law to do so, or unless doing so is necessary to protect the welfare of the person or of the community or otherwise required by law.

M. Individuals shall not charge for services not rendered, nor shall they misrepresent services rendered, products dispensed, or research and scholarly activities conducted.

N. Individuals shall use persons in research or as subjects of teaching demonstrations only with their informed consent.

O. Individuals whose professional services are adversely affected by substance abuse or other health-related conditions shall seek professional assistance and, where appropriate, withdraw from the affected areas of practice.

Principle of Ethics II

Individuals shall honor their responsibility to achieve and maintain the highest level of professional competence.

Rules of Ethics
A. Individuals shall engage in the provision of clinical services only when they hold the appropriate Certificate of Clinical Competence or when they are in the certification process and are supervised by an individual who holds the appropriate Certificate of Clinical Competence.

B. Individuals shall engage in only those aspects of the professions that are within the scope of their competence, considering their level of education, training, and experience.

C. Individuals shall continue their professional development throughout their careers.

D .Individuals shall delegate the provision of clinical services only to: (1) persons who hold the appropriate Certificate of Clinical Competence; (2) persons in the education or certification process who are appropriately supervised by an individual who holds the appropriate Certificate of Clinical Competence; or (3) assistants, technicians, or support personnel who are adequately supervised by an individual who holds the appropriate Certificate of Clinical Competence.

E. Individuals shall not require or permit their professional staff to provide services or conduct research activities that exceed the staff member’s competence, level of education, training, and experience.

F. Individuals shall ensure that all equipment used in the provision of services or to conduct research and scholarly activities is in proper working order and is properly calibrated.

Principle of Ethics III 

Individuals shall honor their responsibility to the public by promoting public understanding of the professions, by supporting the development of services designed to fulfill the unmet needs of the public, and by providing accurate information in all communications involving any aspect of the professions, including dissemination of research findings and scholarly activities.

Rules of Ethics
A. Individuals shall not misrepresent their credentials, competence, education, training, experience, or scholarly or research contributions.

B. Individuals shall not participate in professional activities that constitute a conflict of interest.

C. Individuals shall refer those served profession-ally solely on the basis of the interest of those being referred and not on any personal financial interest.

D Individuals shall not misrepresent diagnostic information, research, services rendered, or products dispensed; neither shall they engage in any scheme to defraud in connection with obtaining payment or reimbursement for such services or products.

E. Individuals’ statements to the public shall pro-vide accurate information about the nature and management of communication disorders, about the professions, about professional services, and about research and scholarly activities.

F. Individuals’ statements to the public—advertising, announcing, and marketing their professional services, reporting research results, and promoting products—shall adhere to prevailing professional standards and shall not contain misrepresentations.

Principle of Ethics IV 

Individuals shall honor their responsibilities to the professions and their relationships with colleagues, students, and members of allied professions. Individuals shall uphold the dignity and autonomy of the professions, maintain harmonious inter-professional and intraprofessional relationships, and accept the professions’ self-imposed standards.

Rules of Ethics
A. Individuals shall prohibit anyone under their supervision from engaging in any practice that violates the Code of Ethics.

B. Individuals shall not engage in dishonesty, fraud, deceit, misrepresentation, sexual harassment, or any other form of conduct that adversely reflects on the professions or on the individual’s fitness to serve persons professionally.

C Individuals shall not engage in sexual activities with clients or students over whom they exercise professional authority.

D. Individuals shall assign credit only to those who have contributed to a publication, presentation, or product. Credit shall be assigned in proportion to the contribution and only with the contributor’s consent.

E. Individuals shall reference the source when using other persons’ ideas, research, presentations, or products in written, oral, or any other media presentation or summary.

F. Individuals’ statements to colleagues about professional services, research results, and products shall adhere to prevailing professional standards and shall contain no misrepresentations.

G. Individuals shall not provide professional services without exercising independent professional judgment, regardless of referral source or prescription.

H. Individuals shall not discriminate in their relationships with colleagues, students, and members of allied professions on the basis of race or ethnicity, gender, age, religion, national origin, sexual orientation, or disability.

I. Individuals who have reason to believe that the Code of Ethics has been violated shall inform the Board of Ethics.

J. Individuals shall comply fully with the policies of the Board of Ethics in its consideration and adjudication of complaints of violations of the Code of Ethics. 
Appendix F
Personal Evaluation:  Student Skills and Knowledge Inventory (PESSKI)
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