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Section 1:  Program Conceptual Framework
A.  Conceptual Framework for the Professional Education Unit at the University of Kentucky 

The conceptual framework for the professional education unit at the University of Kentucky (UK) is guided by the theme, Research and Reflection for Learning and Leading.  This theme is aligned closely with both the institutional vision and mission of UK and the vision and mission of the professional education unit.  The theme reflects and guides how we approach preparation of professional educators within the context of a research extensive, land grant university.

Research is a valued activity and tool within UK’s educator preparation programs.  Faculty and candidates generate scientific research using a wide range of research methodologies and contribute to the professional literature.  Programs use practitioner inquiry and data-based instructional models in applied settings to enhance student learning and professional development.  Research findings from the entire field of education inform design of courses, selection of interventions, and features of professional education programs.

Reflection is a long-standing aspect of UK’s educator preparation programs and is, in our view, a hallmark of professional practice.  Reflective assessment of performance, outcomes, and approaches to problems is a dynamic process appropriate for faculty, experienced educators, and candidates in initial stages of their careers.  Candidates are expected to complete numerous reflective activities as they work to meet standards; the goal is to prepare educators who are capable of analysis and problem-solving that will result in improving educational practices and outcomes.

Learning is included as a component within our conceptual framework to underscore our commitment to the many facets of learning and to highlight the ways in which our programs conceptualize, promote, and accomplish learning.  As a unit, we do not share a single theoretical view of learning.  Faculty and candidates conceptualize learning using a wide range of perspectives including behavioral, constructivist, and social.  We believe that our diversity of thought enriches and strengthens our unit.  The reference to learning in our conceptual framework encompasses learning among all those who participate in our educator preparation programs and those who are affected by the educational efforts of our faculty and candidates.

Leading is an expectation that faculty hold for ourselves and an outcome that we promote among our candidates.  As members of the educational community at Kentucky’s flagship university, we believe it is our obligation and privilege to provide leadership in educational policies and practices across levels and dimensions of universities, schools, and agencies.  We believe that as leaders and followers work together to improve student learning among diverse student populations, we can obtain positive results that improve education in Kentucky and beyond. 
The four elements of our conceptual framework are synergistic and mutually supportive of our work.  Taken as a whole, research, reflection, learning, and leading provide a strong conceptual basis and functional framework for the preparation of educators at the University of Kentucky.

B.  Mission Statement for the Department of Curriculum and Instruction

The mission of the Department of Curriculum and Instruction is to 1) design, develop, and implement programs that will improve the quality of elementary, middle, and secondary education and provide educational leaders; 2) prepare teachers and provide continuing professional development; 3) conduct and disseminate research; and 4) provide services in a variety of educational and professional settings.
C.  English Language Arts Program Philosophy, Commitments, and Dispositions

The faculty of the English Education Program approaches the teaching of English language arts primarily as a matter of literacy instruction.  We define literacy based on theories from the New Literacy Studies (NLS) (Street, 1983; Gee, 1996; New London Group, 2000; Lankshear & Knobel, 2003), defining literacy in the following ways:

· Literacy is a complex concept that encompasses reading and writing in multiple semiotic modes that include six (6) functional grammars (New London Group, pp. 25-28):  linguistic, visual, audio, gestural, spatial, and multimodal.  

· Because education in literacies entails more than the teaching of print literacy, it is more appropriate to speak, think, and teach in terms of literacies (New London Group, 2000).

· Literacies are vehicles for learning, communicating, and participating in social contexts. (Street, 1983)
· The values and uses of a given literacy practice are always determined by the social context in which that practice happens. (Street, 1983, 2001; Gee, 1996)
· The teaching of multiliteracies should emphasize the multimodal nature of language and communication. (Lankshear & Knobel, 2003)
· Teaching multiliteracies involves expanding the definition of “text.” 

· Rather than focusing on print and speech only, multiliteracies teaching emphasizes the study and use of “texts” that include print, speech, images, audio, video, gesture, movement, and space, from which people make and convey meaning. (New London Group, 2000)
The New London Group (2000) defines literacies as strategies for making meaning from or in a variety of social contexts in ways that enable people to gain equitable access to and agency in those contexts. So defined, literate individuals use their literacies and identities (multiliteracies) strategically to act in their own interests for personal, civic, and working life.  The NLS concept of multiliteracies teaching involves explicit understanding and use of flexible functional grammars (linguistic, visual, audio, gestural, etc.) that help language learners take advantage of social diversity while learning how to use the multiple communication modes and technologies integral in modern society.

The program faculty members for the English Education Program recognize that this approach to literacy and language arts curriculum and instruction helps them to support and educate preservice teachers as they learn to address the use of literacies in addressing multiple purposes of education.  Again relying on New Literacy Studies theories, we believe that the purposes of education, and therefore the purposes of multiliteracies education, include
· Providing all learners with the fullest access possible to a range of social discourses, including those of work, civic life, and personal life.  (Bloom, p. ix, in Kist, 2005) 

· Providing all learners with the fullest access possible to resources necessary for adaptation to mainstream and local community life as well as teaching them the critical thinking skills and dispositions necessary for positive, progressive, and equitable transformation of mainstream and local community life.  (New London Group, p. 9)
These purposes of education drive curriculum and instruction in the English Education Program and highlight our commitment to providing preservice teachers with resources, literacies, and opportunities to practice social justice through political awareness.  This approach includes an expectation that candidates in our program will teach their own students in middle and high school settings to do the same.  Our program’s foundation in the New Literacy Studies indicates our commitment to helping candidates and their future students develop their self awareness and social agency so that they can assess their needs and act productively in institutional spaces.  We value English language arts teachers who focus on “dealing with linguistic differences and cultural differences that are now central to the pragmatics of our working, civic, and private lives” (New London Group, p. 6).  Our program, then, is designed to help candidates learn how to explicitly teach their students to successfully use multiple symbol systems, multiple English dialects, and communication patterns that cross cultural, community, and national boundaries.  We believe that this kind of learning is accomplished through the recruitment of “the different subjectivities, interests, intentions, commitments, and purposes” that students bring with them to school (New London Group, p. 18).  In these ways, we treat multiliteracies curriculum and instruction as a means for helping our candidates learn how to implement English language arts curriculum as a vehicle for the “design for social futures” (New London Group, p. 19).
The use of a New Literacy Studies framework for curriculum and instruction in the English Education Program along with our supplementary focus on the nature of teaching, schools, and teacher education aligns well with the multiple sets of themes, dispositions, and standards used for both program assessment and candidate performance assessments used to evaluate our program.  These standards sets include:
A. NCATE/NCTE Performance Standards for K-12 English Language Arts Teaching

B. EPSB Themes (Diversity, Assessment, Literacy/Reading, Closing the Achievement Gap)
C. Kentucky New Teacher Standards

D. Unit Functional Skills and Dispositions

E. Unit Technology Standards
D.  Knowledge Base of the English Education Program

Via our use of New Literacy Studies theories to frame curriculum and instruction, we align the English Education Program with the National Council of Teachers of English Guidelines for the Preparation of Teachers of the English Language Arts (1996).  As such, our program is further based on the following principles from those guidelines. 

1. Diversity

· We educate our candidates to recognize and value student diversity, promote communication and understanding across cultures, use diversity to enhance academic achievement, enable students to construct meaning from multiple sources, and encourage multiple ways of knowing.
2. Content Knowledge

· We educate our candidates to understand the roles of multiple literacies, including reading, writing, speaking, listening, viewing, and visually representing.  We further teach our candidates how to teach using a broad view of what constitutes a text (both print and non-print media), teach them to understand and transmit knowledge about literature and composition, and teach them to know and use a wide range of critical and interpretive approaches.  We orient our candidates to understand the uses of language and literature across and within cultures, to know that media and technology are integral to teaching, to understand the nature of English, and to integrate students’ home literacies into classroom instruction.

3. Pedagogical Knowledge and Skill

· We educate our candidates to understand and be skillful in planning and implementing learner-centered instruction, employing authentic assessments of student learning, and knowledge about the multiple positions and orientations for teaching the English language arts in diverse contexts.

4. Opportunity

· We educate our candidates to develop teaching/learning processes using a wide range of media as they teach their own students how to be critically literate individuals who participate in a democratic society.  We further work to provide candidates with experience in a wide range of literature, to participate in model classroom learning communities, to experience multiple means of assessment, to develop professional communities, and to reflect on their own and others’ instruction as a means for self-improvement.

5. Dynamic Literacy

· We encourage our candidates to learn and practice writing with proficiency and pleasure, to read widely, to participate in cultural events, and to write about their own experiences as writers and readers alongside their students.
Based on NCTE Guidelines for teacher preparation, our program emphasizes the following components for learning to teach.

· Attitudes

· Teachers should recognize that all students can learn, desire to promote social diversity through curriculum, promote respect for individual languages and dialects, encourage growth through strategic language use, believe in the need to align student needs with teacher objectives, encourage students to respond critically to different kinds of texts, commit to continuing professional growth, take pride in teaching English, be sensitive to school and community contexts, develop habits of critical thinking, recognize the value of diverse opinions, desire to promote the arts and humanities to students, and encourage students to read and write about their textual understandings.

· Content Knowledge

· Language Development

· Teachers should view growth in language as a developmental process related to home language, native language, dialect, and second language acquisition.  Reading, writing, speaking, listening, observing, and thinking should be treated as interrelated, and social, cultural, and economic environments should be seen as integral to language teaching and learning.

· Language Analysis

· Teachers should think of the English language as dynamic rather than static, and they should understand that there are many viable and valid versions of English.

· Language Composition

· Teachers should understand that oral, written, and visual composition requires an understanding of multiple processes, and that verbal and visual language influence thought and action.

· Written Discourse

· Teachers should treat writing as a form of inquiry, reflection, and expression.

· Reading and Literature

· Teachers should treat reading as a constructivist and transactional process.  They should know that proficient readers are conscious of their own comprehension processes.  They should believe that effective teaching requires knowledge of literature and literary genres representing multiple worldviews for classroom discussion, and that literature is a source for exploring and interpreting human experience.

· Media

· Teachers should believe that knowledge of print and non-print media is necessary to understand contemporary culture.

· Instructional Media

· Teachers should believe that instructional media can aid and add to the English language arts.

· Assessment

· Teachers should believe that student learning ought to be assessed in multiple ways; they should understand that standardized testing alone does not adequately reflect student learning, and should become proficient in creating, implementing, and using formative, summative, formal, and informal assessments of student learning.

· Research and Theory

· Teachers should believe that knowledge of major trends in research and theory from both education and English is essential for effective teaching.

· Pedagogical Knowledge and Skills

· Instructional Planning

· Teachers should treat English instruction holistically, involving both collaborative and independent student learning and using a variety of materials and media to work on interdisciplinary instructional units.

· Instructional Performance

· Teachers should promote respect for and understanding of academic, ethnic, racial, language, cultural, and gender differences in the classroom, stimulate students in active learning processes, use students’ work as part of instruction, and incorporate technology.

· Instructional Assessment

· Teachers should promote respect for challenging student discourse, use feedback to teach students, develop ways to communicate assessment results to diverse audiences, and use assessment to improve instruction.

· Instruction in Oral, Written, and Visual Languages

· Teachers should enrich and expand language resources for different social and cultural settings, engage learners in discussion, interpretation, and evaluation of ideas, and design instruction that reflects language as a dynamic human creation.

· Instruction in Reading, Literature, and Nonprint Media

· Teachers should build a reading, listening, and viewing community where students respond, interpret, and think critically to a variety of textual modes.
In order to achieve the goals expressed in NCTE’s teacher preparation guidelines, and also to address EPSB themes for addressing literacy and closing the achievement gap, the English Education Program approaches the teaching of English as the teaching of literacies.  As such, candidates in our program learn how to teach reading, writing, speaking, listening, viewing, and visually representing via instruction in pedagogies for reading, composition, literary studies, communications, and media studies.  Using a multicultural framework, our candidates are trained to identify and incorporate their students’ “funds of knowledge” for literacy practices (Moll & Gonzales, 2001), including non-native English speakers (Klingler & Vaughn, 2004) and link students’ popular cultures to literacy learning (Morrell, 2005) in ways that include real world connections.  Perhaps more importantly, our candidates are trained to teach their students the explicit codes of mainstream discourse and English so that they use their multiple literacies strategically not only for their own self-interests but also for the equitable improvement of their communities and social institutions (Delpit, 1995; Delpit & Dowdy, 2003).
Candidates are given training in the teaching of reading that focuses on adolescent reading issues, particularly focused on the improvement of reading comprehension skills that appear to be at the heart of the ongoing achievement gap between white and minority/poor students in the United States (Tatum, 2006).  Instruction in reading pedagogies and teaching strategies includes a focus on basic reading skills (Routman, 2004), reading comprehension (Cambourne, 2002; Duke & Pearson, 2002), metacognition (Pressley, 2002), and sociocultural models of reading (McCormick, 1994).  Candidates are trained to teach writing and literature by inquiring into the nature and uses of literary studies (Scholes, 1985; Burke, 1999; Appleman, 2000) as well as methods and principles used in the teaching of writing.   Candidates are taught principles of public speaking instruction and teaching listening skills (Burke, 1999), and also study how new media and digital communications technologies are essential to modern literacy curricula (Leu, 2002; Beach & Bruce, 2002; Lankshear & Knobel, 2003; Golden, 2001).  English candidates receive training in discipline-specific instructional planning techniques and teaching methods (Atwell, 1998; Smagorinsky, 2001), and study literacy assessment techniques via study of Guthrie (2002) and Dornan, Matz-Rosen, & Wilson (1997) in conjunction with their field experiences.
In addition to using the New Literacy Studies and the National Council of Teachers of English guidelines to frame our program’s approach to literacy teacher education, the English Education Program emphasizes the need for teachers to understand the institutional, sociological, cultural, and political contexts of literacy teaching, curriculum and instruction, and schools (Jackson, 1990; Lortie, 1975; Cusick, 1992; Britzman, 2003; Grossman, 1990; Apple, 1990, 2003; Delpit, 1995; Delpit & Dowdy, 2002; Cazden, 2001; Oakes, 1985; Anyon, 1981, 1997; Tyack & Cuban, 1995; Smagorinsky & Whiting, 1995; Darling-Hammond, 2005; Feiman-Nemser & Buchman, 1985).  Teacher candidates in English Education are taught how to identify and mitigate problems inherent in institutionalized public education such as the hidden curriculum (Jackson, 1990), educational tracking (Oakes, 1985; Anyon, 1981, 1997), school reform (Tyack & Cuban, 1995), pitfalls of teacher education (Feiman-Nemser & Buchman, 1985), the apprenticeship of observation in learning to teach (Lortie, 1975; Grossman, 1990), and the tensions involved with learning how to teach while navigating between university teacher education and public school classrooms (Britzman, 2003).  Teacher candidates are trained to identify and take advantage of techniques for managing classroom discourse (Cazden, 2001) and seize opportunities for using social diversity to create and strengthen learning communities and school equity (Delpit, 1995; Delpit & Dowdy, 2002).  These concepts are used to help candidates maximize their awareness and observation/reflection skills during their field experiences and thereby increase their level of preparation for engaging in the full array of responsibilities involved with being a professional teacher in a secondary school.  

This supplementary focus on the cultures and logics of teaching and school in modern society is connected with issues of literacy and English language arts curriculum and instruction in order to emphasize the political and cultural nature of literacy teaching and thereby develop a strong foundation for candidates to make sense of the complex experiences they are expected to learn from as beginning educators.  This aspect of the program enhances candidates’ subject matter training and enables them to navigate the institutional spaces they will occupy more successfully; as a result, we believe that our graduates will be better prepared for their jobs and therefore more likely to remain in the profession over time.
E.  Performance Standards for the English Education Program
NCTE/NCATE Program Standards for Initial Preparation of Teachers of Secondary English Language Arts Grades 7-12
1. ELA Candidate Program Structure
Candidates follow a specific curriculum and are expected to meet appropriate performance assessments for preservice English language arts teachers.  As a result, candidates:

1.1. Complete a program of study with a clear conceptual framework that reflects a strong integration of content, current theory, and practice in ELA

1.2. Explore a strong blend of theory and practice in their ELA preparation with evidence of completing assessed performances in fully supervised field experiences that reflect a variety of settings and student populations and which include more than 10 weeks of student teaching in classrooms with licensed teachers

1.3. Work with college university, and school faculty in English and education who collaborate on a regular basis to strengthen their teaching, develop curriculum, and pursue knowledge in the content, pedagogy, and attitudes appropriate to the preparation of ELA teachers

1.4. Meet performance benchmarks and/or gateways within an ELA program assessment system that regularly evaluates candidate performances by using multiple forms of assessment which demonstrate validity and reliability and which are common to all candidates

2. ELA Candidate Attitudes

Through modeling, advisement, instruction, field experiences, assessment of performance, and involvement in professional organizations, candidates adopt and strengthen professional attitudes needed by English language arts teachers.  As a result, candidates:

2.1. Create and sustain an inclusive learning environment 
2.2. Use ELA to help students become more familiar with their own and others’ cultures

2.3. Use reflective practice to adapt instruction and behavior, and also to design plans for professional development 
2.4. Design and implement instruction that assists students in critical thinking

2.5. Make meaningful and creative connections between ELA developments in culture, society, and education

2.6. Integrate arts and humanities into the daily learning of students

3. ELA Candidate Knowledge

Candidates are knowledgeable about language; literature; oral, visual, and written literacy; print and nonprint media; technology; and research theory and findings.
3.1. Candidates demonstrate knowledge of, and skills in the use of, the English language.  As a result, candidates:

3.1.1. Integrate knowledge of students’ language acquisition and development into instruction and assessment
3.1.2. Design, implement, and assess instruction that engages all students in reading, writing, speaking, listening, viewing, and thinking as interrelated dimensions of ELA

3.1.3. Use both theory and practice in helping students understand the impact of cultural, economic, political, and social environments on language

3.1.4. Show extensive knowledge of how and why language varies and changes in different regions, across different cultural groups, and across different time periods and incorporate the knowledge into classroom instruction and assessment that acknowledge and show consistent respect for language diversity

3.1.5. Demonstrate in-depth knowledge of the evolution of the English language and historical influences on its forms and how to integrate this knowledge into student learning

3.1.6. Incorporate an in-depth knowledge of English grammars into teaching skills 

3.1.7. Demonstrate an in-depth knowledge of semantics, syntax, morphology, and phonology through their own effective use of language and integrate that knowledge into teaching
3.2. Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.  As a result, candidates:

3.2.1. Create opportunities and develop strategies that permit students to demonstrate the influence of language and visual images on thinking and composing

3.2.2. Create opportunities and develop strategies enabling students to demonstrate how they integrate writing, speaking, and observing in their own learning

3.2.3. Demonstrate a variety of ways to teach students composing processes that result in their creating various forms of text
3.2.4. Engage students in activities that provide opportunities for demonstrating their skills in writing, speaking, and creating visual images for a variety of audiences and purposes

3.2.5. Use a variety of ways to assist students in creating and critiquing a wide range of print and nonprint texts for multiple purposes
3.3. Candidates demonstrate their knowledge of reading processes.  As a result, candidates:

3.3.1. Integrate learning experiences that encourage students to demonstrate their ability to read and respond to a range of texts 
3.3.2. Use a wide range of approaches for helping students to draw upon past experiences, sociocultural backgrounds, interests, capabilities, and understandings to make meaning of texts

3.3.3. Integrate a wide variety of strategies to interpret, evaluate, and appreciate texts and assess the effectiveness of such strategies in promoting learning

3.4. Candidates demonstrate knowledge of different composing processes.  As a result, candidates:
3.4.1. Develop students’ ability to use a wide variety of composing strategies

3.4.2. Teach students to make appropriate selections from different forms of text for a variety of audiences and purposes and to assess the effectiveness of their products

3.5. Candidates demonstrate knowledge of, and uses for, an extensive range of literature.  As a result, candidates:

3.5.1. Demonstrate an in-depth knowledge of, and an ability to use, various teaching applications for:

3.5.2. Works representing a broad historical and contemporary spectrum of American, British, and non-western literature

3.5.3. Works from a wide variety of genres and cultures, genders, and races
3.5.4. Works specifically written for older children and young adults

3.5.5. Works of literary theory and criticism and their effect on reading and interpretive approaches

3.6. Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture.  As a result, candidates:

3.6.1. Understand media’s influence on culture, behavior, and communication
3.6.2. Use a variety of approaches for teaching students how to construct meaning from media and nonprint texts and integrate learning opportunities that promote composing and responding to such texts

3.6.3. Help students compose and respond to film, video, graphic, photographic, audio, and multimedia texts and use current technology
3.7. Candidates demonstrate knowledge of research theory and findings in English language arts.  As a result, candidates:

3.7.1. Reflect on their own teaching in light of research and theory, and make appropriate adjustments to their teaching
3.7.2. Use models of classroom inquiry to analyze their own teaching practices
4. ELA Candidate Pedagogy
Candidates acquire and demonstrate the dispositions and skills needed to integrate knowledge of English language arts, students, and teaching.  As a result, candidates:

4.1. Understand the purposes and characteristics of different kinds of curricula and related teaching resources and select or create instructional materials that are consistent with what is currently known about student learning in ELA

4.2. Create literate classroom communities by presenting varied structures and techniques for group interactions by employing effective classroom management strategies and by providing students with opportunities for feedback and reflection  
4.3. Work with teachers in other content areas to help students connect important ideas, concepts, and skills within ELA with other disciplines

4.4. Create opportunities for students to analyze how social context affects language and to monitor their own language use and behavior in terms of demonstrating respect for individual differences of ethnicity, race, language, culture, gender, and ability

4.5. Help students to participate in dialogue within a community of learners by making explicit for all students the speech and related behaviors appropriate for conversing about ideas
4.6. Engage students in critical analysis of different media and communications technologies 
4.7. Integrate opportunities in which students demonstrate their abilities to use language for a variety of purposes
4.8. Engage students in discovering their personal response to texts and ways to connect such responses to other larger meanings and critical stances

4.9. Demonstrate how reading comprehension strategies are flexible for making and monitoring meaning in both print and nonprint texts and teach a wide variety of such strategies to all students
4.10. Integrate assessment consistently into instruction by:

4.10.1. Establishing criteria and developing strategies for assessment that allow all students to understand what they know and can do
4.10.2. Interpreting individual and group results of any assessments and drawing upon a variety of information to inform instruction

4.10.3. Assisting all students to monitor their work and growth in ELA
4.10.4. Explaining to students, parents, and others concerned with education how students are assessed.
Kentucky New Teacher Standards

I. Designs and Plans Instruction

II. Creates and Maintains Learning Climates

III. Implements and Manages Instruction

IV. Assesses and Communicates Learning Results

V. Reflects and Evaluates Teaching and Learning

VI. Collaborates with Colleagues, Parents, and Others

VII. Engages in Professional Development

VIII. Demonstrates Knowledge of Content

IX. Demonstrates Implementation of Technology

Unit Functional Skills and Dispositions

Functional Skill and Disposition 1: Candidates communicate appropriately and effectively.

· Communicates successfully in formal presentations

· Communicates successfully in small groups and/or informal settings

· Uses nonverbal communications skills successfully

· Communicates successfully in writing (reports, essays, letters, memos, emails, etc.)

Functional Skill and Disposition 2: Candidates demonstrate constructive attitudes.

· Demonstrates knowledge and command of sociocultural variables in education

· Demonstrates constructive attitudes toward children, youth, parents, and the community

· Demonstrates awareness and acceptance of diversity in educational settings.

Functional Skill and Disposition 3: Candidates demonstrate ability to conceptualize key subject matter ideas and relationships.

· Accurately states key subject matter ideas

· Explains key subject matter ideas

· Tailors key subject matter ideas to diverse populations

· Addresses misconceptions among students about key subject matter ideas

· Identifies real life examples to enhance student learning of key subject matter ideas

Function Skill and Disposition 4:  Candidates interact appropriately and effectively with diverse groups of colleagues, administrators, students, and parents in educational settings.

· Demonstrates acceptable educator behavior in diverse educational settings

· Demonstrates adaptability in reflecting on self in relation to diverse groups

Functional Skill and Disposition 5:  Candidates demonstrate a commitment to professional ethics and behavior.

· Demonstrates understanding of the Kentucky School Personnel Code of Ethics

· Complies with all legal requirements for educators in a knowledgeable and timely manner

· Demonstrates understanding of ethical issues related to own professional certification area

Unit Technology Standards

Standard 1:
Candidates integrate media and technology into instruction.
Standard 2:
Candidates utilize multiple technology applications to support student learning.
Standard 3:
Candidates select appropriate technology to enhance instruction.
Standard 4:
Candidates integrate student use of technology into instruction.
Standard 5:
Candidates address special learning needs through technology.
Standard 6:
Candidates promote ethical and legal use of technology disciplines.
F.  Integration of the Conceptual Framework with the English Education Program Curriculum and Assessment
The English Education Program enables our candidates to meet required standards for new teacher practice, leadership, research, and reflective practice by integrating knowledge of content and profession, learning theory, and application of teaching/learning.  The program provides candidates with a core of courses in subject matter content, educational foundations, and pedagogical theory and methods in addition to field experiences that enable them to meet program goals and standards through performance.  As candidates complete the requirements for each course and participate in continuous assessment activities that include interviews, surveys, and portfolio development, they meet program goals and achieve/enhance their learning competencies.  The portfolio assessment system we use supports candidates as they use digital technologies to reflect their learning via the posting and explication of artifacts created and/or collected during their participation in the program.  The portfolios developed by English Education candidates include a resume, philosophy statements about candidates’ approaches to literacy and language arts teaching, samples from candidates’ teacher education coursework, sample lesson and unit plans from course- and field-work, assessment artifacts, evidence of participation in professional development, evidence of candidates’ use of media and technology in classroom teaching, evidence of candidates’ use of classroom management techniques, and other artifacts that demonstrate their progress toward meeting program expectations and new teacher standards.  Data for initial continuous assessment are collected via the use of candidates’ program applications and interview processes with the Program Faculty at the start of the admissions process.  As candidates progress through the program, they develop a retention portfolio using an online open portfolio system.  Finally, candidates use their retention portfolios and build on them to create an exit portfolio including lessons and units from courses they have taught during their student teaching experience.  This exit portfolio demonstrates a candidate’s attainment of each of the nine New Teacher Standards for the state of Kentucky.  In addition to these artifacts, candidates may include portfolio items that demonstrate their attainment of goals articulated for new teachers in guidelines and standards from the National Council of Teachers of English.
In various courses prior to student teaching, our candidates have multiple opportunities to observe teaching and learning in diverse secondary school settings, to co-teach lessons with mentor teachers in the field, and to practice pedagogical techniques with their peers.  For each of these experiences, candidates develop lesson plans, implement instruction, assess learning, reflect, and refine their own teaching and learning.  During the student teaching experience, candidates gradually take on primary responsibility for English language arts and literacy instruction in a live classroom with secondary-level students, operating under the supervision of a highly qualified mentor teacher and a university field supervisor.

G.  Commitment to Diversity

The English Education Program Faculty is committed to:
· Making diversity central to policies, decisions, and practices;

· Evaluating progress toward diversity in the program;

· Disseminating results widely; and 
· Using these results to strengthen diversity for the Commonwealth

Equitable access to high quality literacy instruction in Kentucky’s secondary schools is directly and indirectly affected by UK’s English Education Program’s beliefs in and support for social diversity in schools.  Moreover, the Commonwealth is directly affected by the ability of its youth to acquire high levels of skill in multiple literacies that can then be used by them as citizens to enhance their communities and participate in the state’s ongoing progress and prosperity in local, regional, national, and global contexts.  Therefore, it is essential for our teacher candidates to understand issues related to social diversity and make a commitment to value diversity as they engage in teaching, research, reflection, learning, and leadership.  By valuing diversity, our program is committed to enabling and empowering all people in educational contexts.
Diversity Matrix:


The following matrix represents the elements of the English Education Program’s components for addressing issues of social, cultural, and academic diversity related to the teaching of literacy and language arts in secondary school settings.

	Admissions Structures
	EDC 635, English Pedagogy in Secondary Schools
	EDC 730-777, Foundations in Pedagogical Theory and Practice in the Secondary School
	EDC 746, Student Teaching in the Secondary School
	Content Area Curriculum and Training

	Admissions Interview Protocol  

Question 2:  What experiences have you had working with diverse adolescents?  How do you define ‘diversity’?
	Course Reading:

Boyd, F., Ariail, M., Williams, R., Jocson, K., Sachs, G., McNeal, K., Fecho, B., Fisher, M., Healy, M.,

Meyer, T., and Morrell, E.  (2006). Real Teaching for Real Diversity: Preparing English Language Arts Teachers for the 21st-Century Classrooms.  English Education, 38(4), pp.  329-350.

	Course Reading:

Gaines, Ernest J. (1993).  A Lesson Before Dying.  New York:  Vintage.


	Field Observation Assessment Forms 1-4 (see course syllabus for details)
	Undergraduate course requirements: ENG 264   Major Black Writers and

ENG  483G  African American/Diasporic Literature



	Admissions Interview Protocol  

Question 5:  

Why have you chosen to teach English?  What does it mean to be a language arts teacher for diverse students?


	Course Reading:

Conference on English Education.  (2005).  Supporting Linguistically and Culturally Diverse Learners in 

English Education.  Available online at http://www.ncte.org/groups/cee/positions/122892.htm.
	Course Reading:

Hersch, Patricia. (1999).  A Tribe Apart:  A Journey into the Heart of American   

Adolescence.  NY:  Ballantine.
	Mid-point and Final Field Observation Assessments (see course syllabus for details)
	Undergraduate course electives:

ENG 232  Literature and Place

ENG 233  Literature and Identities

ENG 234  Introduction to Women’s Literature



	Admissions Interview Protocol  

Question 6:  

How would you approach teaching writing to diverse students in high school?


	Course Reading: Conference on College Composition and Communication (1974/2003).  Students' Right to Their Own Language.  Available online at http://www.ncte.org/library/files/About_NCTE/Overview/NewSRTOL.pdf. 


	Course Reading:

Ornstein, Allan C., Lasley II, Thomas J. & Mindes, Gale.  (2006).  Secondary and

Middle School Methods.  Boston:  Pearson, Allyn & Bacon.


	Final Online Teaching Portfolio Assignments framed by Kentucky New Teacher Standards (see course syllabus for details)
	Undergraduate course elective:

ENG 485G  Studies in Literature and Gender


	Admissions Interview Protocol  

Question 9:  Imagine you are teaching a class that lacks significant social, cultural, linguistic, or academic diversity.  How would you help that class learn and understand issues of diversity in language, literacy, and culture?


	Course Reading: National Council of Teachers of English, English Language Learners Task Force (2006).  NCTE Position Paper on the Role of English Teachers in Educating English Language Learners (ELLs).  Available online at http://www.ncte.org/about/over/positions/level/gen/124545.htm. 


	Course Reading:

Soder, Roger, Ed. (1996).  Democracy, Education, and the Schools.  San Francisco:  Jossey-Bass.


	Final Teaching Philosophy Statement Assignment (see course syllabus for details)
	Undergraduate course electives: ENG 210  History of the English Language

ENG 211 Introduction to Linguistics I

ENG 310 American English



	Admissions Interview Protocol  

Question 15:  Describe an experience you have had with a diverse group of people, another culture, or another race.  What have you learned from such experiences that you think will apply to your work as a teacher?


	Course Reading: Women in Literature and Life Assembly (WILLA) of NCTE.  (1990).  Guidelines for a Gender-Balanced 

Curriculum in English Grades 7-12.  Available online at http://www.ncte.org/about/over/positions/level/sec/116049.htm. 


	Course Reading:

Gollnick, Donna M. & Chinn, Philip C.  (2006). Multicultural Education in a Pluralistic Society.  7th Ed.  Upper Saddle River, New Jersey:  Pearson, Merrill Prentice Hall. 

	Invited presentation:  Creating Assessments for Diverse Learners
	

	Admissions Interview Protocol  

Question 16:  How would you address linguistic and cultural diversity in your classroom?


	Course Reading:

Delpit, L.  (2001). The politics of teaching literate discourse.  In  E. Cushman, E. Kintgen, B. Kroll, & 

M. Rose (Eds.).  Literacy:  A Critical Sourcebook.  New York:  Bedford/St. Martins, pp. 545-553.


	Course Assignments (see course syllabus for details):

Classroom Management Plan; Multicultural Assignment; Reading Reaction Forms; Final Exam Assignment

	Invited Presentation:

Differentiating Instruction for Diverse Learners
	

	
	Course Reading:

Purcell-Gates, V.  (2002). “…As soon as she opened her mouth”:  Issues of language, literacy, and power.  

In L. Delpit and J. Dowdy (Eds.), The skin that we speak:  Thoughts on language and culture in the classroom.  New York:  New Press, pp. 122-141.


	
	Invited Presentation:  Using Popular Culture to Teach Adolescent Literacy and Critical Literacy
	

	
	Course Assignments (see course syllabus for details):

Observation Journal Assignments;

Lesson Plan Assignments; Lesson Plan Reflection Assignment;

Teaching Philosophy Assignment
	
	
	


H.  Commitment to Leadership

The English Education Program aligns itself with the positions of the National Council of Teachers of English Conference on English Education regarding the production of teacher leaders in English language arts education.  CEE’s (2006) statements underscore our program’s commitment to educational leadership as follows:

“English education programs—students, faculty, and others involved in leadership roles—take part in the professional conversations that guide the teaching of English language arts and English education. This involvement includes active participation in local, regional, and national organizations; active advocacy in literacy and professional issues; and active and in-depth understanding of key issues, theories, and practices in teaching English language arts.  Building professional communities also includes the development of an active inquiry stance in teacher candidates and an understanding of the importance of participation in the larger field of English teaching and other learning communities.”  (Conference on English Education, retrieved August 27, 2006, from http://www.ncte.org/groups/cee/positions/122928.htm, section 4) 
I.  Commitment to Addressing the Achievement Gap

The English Education Program aligns itself with the positions of the National Council of Teachers of English Conference on English Education regarding cultural and linguistic diversity in English language arts education.  The program seeks to underscore that cultural and linguistic diversity should be treated as integral components of language arts and literacy education, and that the failure to accommodate such diversity in curriculum and instruction lies at the heart of disparities in literacy achievement between white and minority racial groups—a phenomenon popularly referred to as “the achievement gap.”  CEE (2006) offers the following belief statements that underscore our program’s commitment to diversity in education:

Eight Beliefs for Supporting Linguistically and Culturally Diverse Learners in English Education

1. Teachers and teacher educators must respect all learners and themselves as individuals with culturally defined identities. 

2. Students bring funds of knowledge to their learning communities, and, recognizing this, teachers and teacher educators must incorporate this knowledge and experience into classroom practice. 

3. Socially responsive and responsible teaching and learning requires an anthropologically and ethnographically informed teaching stance; teachers and teacher educators must be introduced to and routinely use the tools of practitioner/teacher research in order to ask difficult questions about their practice. 

4. Students have a right to a variety of educational experiences that help them make informed decisions about their role and participation in language, literacy, and life. 

5. Educators need to model culturally responsive and socially responsible practices for students. 

6. All students need to be taught mainstream power codes/discourses and become critical users of language while also having their home and street codes honored. 

7. Teachers and teacher educators must be willing to cross traditional personal and professional boundaries in pursuit of social justice and equity. 

8. Teaching is a political act, and in our preparation of future teachers and citizens, teachers and teacher educators need to be advocates for and models of social justice and equity.
(Conference on English Education, retrieved August 27, 2006 from http://www.ncte.org/groups/cee/positions/122892.htm) 
J.  Commitment to Technology

The English Education Program is committed to teaching candidates so that they use technology as a personal and professional tool.  Our program is guided by NCATE standards and EPSB New Teacher Standards as they relate to technology.  Candidates are required to use technology for a majority of their classes.  Candidates use technology for class assignments, lesson plan design and preparation, class presentations, record keeping, and data analysis.  Candidates are required to successfully complete course work that focuses on using technology.  Our candidates are required to communicate via electronic mail, use list serves, access the Internet and online databases, and use digital texts and modes for research projects and presentations.  Our candidates use Microsoft Word, Excel, Access, and PowerPoint.  They are given multiple opportunities during student teaching to videotape their teaching for use in self-analysis toward professional development.  Our program offers candidates access to “smart” classrooms and technology labs in order to further facilitate their use of technology.
In addition to its alignment with NCATE standards, EPSB New Teacher Standards, and the Unit Technology Standards, the English Education Program aligns itself with the positions of the National Council of Teachers of English Conference on English Education regarding the use of technology and media in English language arts education.  CEE’s (2006) statements underscore our program’s commitment to educational leadership as follows:

“Technology integration in any content area is most effective when the instructor, an expert in his or her discipline, makes important connections between the objectives and pedagogy of his or her content area and the available technology tools. This process involves asking how technology can support and expand effective teaching and learning within the discipline, while simultaneously adjusting to the changes in content and pedagogy that technology by its very nature brings about. Within the English language arts, this means:

· At the K-12, undergraduate, and graduate levels, English educators must integrate digital texts into the curriculum, drawing on a wide range of databases, archives, web sites, web logs, and other online resources. 

· At the K-12, undergraduate, and graduate levels, English educators must encourage students to recognize, analyze, and evaluate connections between print and digital texts, as well as recognize what a reader of print and digital texts needs. At the same time, teachers must challenge students to expand print-based models of text and reader to incorporate new digital genres. 

· At the K-12, undergraduate, and graduate levels, English educators must prepare students to read new media using a range of new literacy skills, including information literacy strategies, multimodal literacy strategies, critical literacy strategies, and media literacy strategies.”
(Conference on English Education, retrieved August 27, 2006, from http://www.ncte.org/groups/cee/positions/122936.htm) 

K.  KERA Initiatives and Kentucky Education Professional Standards Board Themes

The English Education Program is committed to addressing standards, policies, and themes set forth by the Kentucky Education Reform Act and the Kentucky Education Professional Standards Board.  In particular, the program’s curriculum and continuous assessment instruments are specifically designed to comprehensively address the following:

· Kentucky Learner Goals and Academic Expectations (see http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Academic+Expectations/default.htm)

· Kentucky Program of Studies for English and Arts/Humanities (see http://www.education.ky.gov/users/jwyatt/POS/POS.pdf, pages 228-301)

· Kentucky Core Content Standards for Reading, Writing, and Arts/Humanities (see http://www.education.ky.gov/users/jwyatt/CCA%204%201%20FINAL/CCA_41.pdf) 

· Kentucky New Teacher Standards (see http://www.kyepsb.net/teacherprep/newteachstandards.asp, and this document)

· EPSB Diversity Theme (see section G above)

· EPSB Literacy Theme (See course syllabi for EDC 635 English Pedagogy in the Secondary School, EDC 746 Student Teaching in the Secondary School, and EDC 730-777 Foundations in Pedagogical Theory and Practice in the Secondary School for specific course readings, activities, and assignments that explicitly address this theme.)

· EPSB Assessment Theme (See course syllabi for EDC 635 English Pedagogy in the Secondary School, EDC 746 Student Teaching in the Secondary School, and EDC 730-777 Foundations in Pedagogical Theory and Practice in the Secondary School for specific course readings, activities, and assignments that explicitly address this theme.)

· EPSB Closing the Achievement Gap Theme (See section I above as well as course syllabi for EDC 635 English Pedagogy in the Secondary School, EDC 746 Student Teaching in the Secondary School, and EDC 730-777 Foundations in Pedagogical Theory and Practice in the Secondary School for specific course readings, activities, and assignments that explicitly address this theme.)
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Section 2:  Program Continuous Assessment
A.  Integration of the English Education Program Continuous Assessment with the Unit Assessment System
The English Education Program utilizes a continuous assessment system designed to assess candidate proficiency and program effectiveness.  Continuous assessment of candidates involves a developmental approach to educator preparation in which candidates are expected to progress toward mastery of standards as they practice and gain competence with increasingly complex pedagogical and professional tasks.  The English Education Program Faculty uses candidate data to measure the progress of individual candidates throughout the program and then uses aggregated candidate data in the process of determining the effectiveness of the program.  Selected data items collected on candidate proficiency and program effectiveness in the English Education Program are also fed into the unit assessment system.  For example, all programs collect candidate data using the Continuous Assessment Record (CAR).  The CAR is used at program admission, retention, and exit transition points to record candidate performance on the appropriate Kentucky-adopted educator proficiency standards, the Unit Functional Skills and Dispositions, and the Unit Technology Standards.  The analysis of candidates’ performance on the National Council of Teachers of English (NCTE) standards also informs the unit assessment system.  In addition, data from the New Teacher Survey administered by the Kentucky Education Professional Standards Board are reviewed by the program faculty.  These data are an essential element of the program evaluation component of the unit assessment system.  Finally, a wide range of basic data items, i.e., grade point averages (GPAs), admissions test scores, student teaching evaluations, and PRAXIS II examination pass rates, is reviewed by the English Education Program Faculty, audited and monitored at the unit level, and fed into the unit’s comprehensive data system.  These data sets constitute important information for program development and unit operations.       

B.  Integration of English Education Program Continuous Assessment with Program Conceptual Framework

The English Education Program at the University of Kentucky utilizes a continuous assessment system designed to assess candidate proficiency and program effectiveness.  The program’s continuous assessment system emphasizes the documentation of candidates’ competencies for English language arts teaching by emphasizing the need for candidates to demonstrate the following:

· Attainment of standards and expectations for the Unit Functional Skills and Dispositions (see below)

· Attainment of standards and expectations for the Kentucky New Teacher Standards

· Attainment of standards and expectations for the National Council of Teachers of English/National Council for the Accreditation of Teacher Education Performance Standards for Teachers of Secondary English Language Arts, Grades 7-12

· Demonstration of content and pedagogical knowledge related to Educational Professional Standards Board themes for diversity, literacy, assessment, and addressing the achievement gap

· Demonstration of teacher leadership
These standards sets and themes collectively reflect the English Education Program’s commitment to producing new teachers who will operate as ethical professionals, lifelong learners, and leaders in their schools and communities; value and emphasize social diversity and educational equity; work to teach all students literacy skills necessary for access to opportunities in modern, global, and technological society; and help their students use the English language arts productively in their daily lives to achieve personal goals and participate as active citizens in their communities.  As such, the program’s plans for continuous assessment are well aligned with the program’s conceptual framework.  That framework, founded in New Literacy Studies theories, emphasizes the need to implement literacy and language arts curriculum and instruction in ways that lead teachers to capitalize on cultural and linguistic diversity as a means for making academic activities relevant and useful for all students; to differentiate instruction so that the needs of individual students are addressed in classrooms; to approach language arts learning as the acquisition of multiple literacy skills for personal, civic, and working life; to teach for social justice and educational equity; and to view teaching as political work in the interest of positive and progressive social change and improvement.

Continuous assessment in this program involves a developmental approach to teacher education in which candidates are expected to progress over time as they practice and gain competence with increasingly complex pedagogical and professional tasks.
C.  Integration of English Education Program Continuous Assessment with Program Activities

Throughout the continuous assessment process, candidates are evaluated on how they are learning the content in English Education and the methods for teaching secondary-level English language arts.  Through coursework, candidates are regularly assessed on content.  They must demonstrate how they have learned content during their admissions interview to the MIC program, in the lesson plans and other instructional materials they generate during their program work and field experiences, and in any other program activities they complete.  In addition to their own learning, candidates are expected to focus on the learning of the high school students they work with in the field and to articulate the ways in which they have helped such students achieve the knowledge outlined in the Kentucky Program of Studies and Core Content for Assessment.

Candidates are continually asked and expected to reflect on their own learning and the processes of teacher education and secondary English language arts teaching.  Each observation of candidates’ work in the field entails the completion of an evaluation form via cooperation with the candidates’ mentor teachers and field supervisors, and these evaluations form the bases for candidates’ plans for professional development and improvement.  Candidates engage in frequent reflection in conjunction with lesson planning, instructional design, and classroom implementation/observation activities.  In the context of their projects, lesson plan assignments, observation journals, and philosophy statement assignments, candidates are required to reflect on and articulate what they have learned from a given program experience or text, reflect on their improvement as teachers over time, and reflect on the nature of literacy teaching and learning in diverse secondary school classrooms.

Candidates are expected to demonstrate their capacity for leadership in their profession.  During the admissions process and in initial portfolio development for retention assessment, candidates are required to reflect on their experiences with adolescents, experiences with professional development, and experiences in community service.  Program activities are regularly framed in terms of their social and political contexts, and literacy/language arts teaching is emphasized in terms of political activity toward community improvement and social equity.  Candidates are expected to join and participate in professional organizations by attending conferences, reading professional journals, and seeking service opportunities.  Leadership behaviors are expected as a matter of course in learning how to operate as a professional educator, and leadership is discussed in the context of professional ethics.

The English Education Program is founded on a solid body of research for the teaching of English and literacy in public schools.  Candidates are continually taught that curriculum and instructional methods used in their classrooms and schools should emerge based on a thorough understanding of disciplinary theories, research, and philosophy so that they are able to make principled decisions about their work as professional educators and act as leaders in advocating for sound and ethical practices in the contexts where they teach.  These discussions begin during the application and interview process, when applicants are asked to describe the kinds of resources and methods they would use in their classrooms to teach English and further required to explain how they used their knowledge of content, research, and theory to make their choices.  On the Continuous Assessment Review form, candidates are assessed on content knowledge, which includes knowledge of research in the field.  They are also assessed on their ability to design and plan instruction, which must be based on research and theory in order to be considered appropriate for implementation.  Any lessons taught in field classrooms are required to reflect candidates’ learning from content and methods courses in the English Education Program.  Evidence of candidates’ principled and research/theory-based implementation of instructional practices and resources is collected and presented in online digital portfolios for review and assessment at the program mid-point and as an exit assessment at the conclusion of the MIC program.  In all cases, portfolio materials for both mid-point and exit assessment are organized to reflect candidates’ attainment of all nine Kentucky New Teacher Standards.

D.  Assessment of Candidate Performance

Candidates are assessed at three transition points throughout their preparation programs:  admission, mid-point, and exit.  Data on candidate performance are collected at each of these transition points.  Data sources for candidates enrolled in initial teacher certification programs include
· Basic skills test scores 

· Mean grade point averages 

· PRAXIS II test scores 

· Ratings on the Kentucky New Teacher Standards, the Unit Technology Standards, and the Unit Functional Skills and Dispositions 

In addition, data from the State Report Card collected by the Education Professional Standards Board provides feedback from student teachers and their cooperating teachers and from intern teachers and their resource teachers.  The program requires all candidates to complete online digital professional portfolios which are assessed at the program’s mid-point and exit stage.  A complete description outlining data sources, responsibility for data collection, frequency of data collection, responsibility for reporting, and frequency of reporting is included below.

E.  Overview of Continuous Assessment Checkpoints

Checkpoint 1:
Admission to the MIC program (Beginning of Fall Semester):

· Application materials

· Interview with Program Faculty members

· Evaluation and consensus selection by full Program Faculty

Checkpoint 2:
Retention (End of Fall Semester):

· Semi-annual evaluation by Program Chair to include GPA review, class attendance, reliability, professional/ethical conduct, ability to plan/implement instruction, assertiveness, teaching potential, and other areas

· Mid-point portfolio review by Program Chair

Checkpoint 3:
Exit (End of Spring Semester):

· Evaluation of student teaching experience by University Field Supervisor and Cooperating Mentor Teacher

· Exit portfolio

· Exit interview

· Evaluation of GPA (cumulative and in major)

· Praxis II scores for content area and pedagogy

Follow-up:

· KTIP

All first-year teachers in the state of Kentucky are required to participate in the Kentucky Teacher Internship Program (KTIP), a program designed to ensure the successful induction of new teachers into the profession and assure that those new teachers meet rigorous performance standards.  Follow-up data are obtained from English Education Program graduates during their first year of teaching when they participate in the internship program.  During the internship year, graduates and their assigned resource teachers complete the New Teacher Survey, which is administered by the Kentucky Education Professional Standards Board.  Our graduates and their resource teachers rate the level of preparation of our graduates across items aligned with the New Teacher Standards.  Data from this survey are reviewed by the English Education Program Faculty to determine areas of strength and areas for growth for our graduates.  The English Education Program Faculty also uses the data to guide refinement and revision of the English Education Program.

F.  Description of Continuous Assessment Checkpoints

Continuous Assessment Checkpoint 1:
Admissions Data
Admissions screening includes thorough reviews by the Program Faculty of each applicant’s undergraduate coursework, grades, professional experience, experiences working with adolescents, and writing ability.  In addition, each applicant is evaluated via an interview with Program Faculty members using a protocol designed to assess the applicant’s knowledge, skills, and dispositions for the teaching of high school English language arts and literacy to diverse students.  In addition to these individual interviews, applicants are required to participate in group discussion activities during which they are observed by the Program Faculty members in a less structured environment; the purpose of this group observation component of the admissions process is to determine how well applicants are able to interact and cooperate with potential peers in educational settings.  At the time of the interview, applicants are evaluated according to the following criteria:

· Grade Point Average

· Graduate Record Examination Scores (or other approved standardized test scores such as ACT, SAT, etc.)

· Review of professional/academic writing sample

· Verbal communications skills

· Quality of personal references

· Commitment to teaching and English language arts

· Awareness of and value for social diversity

· Experiences with diverse adolescents

· Experiences in multicultural contexts

MIC Secondary English Program Admissions Interview Protocol

Program Faculty should select a range of questions from the following list.  It is not necessary to ask ALL of these questions.  Use this list as a guide for your conversations with MIC applicants.

1. Tell us about yourself.

2. What experiences have you had working with diverse adolescents?  How do you define “diversity”?

3. Why do you want to be a teacher?

4. Where would you like to teach?  Why?

5. Why have you chosen to teach English?  What does it mean to be a language arts teacher for diverse students?

a. Tell us about your experiences as an English student?  What are your interests in the subject?

b. What does a successful English teacher look like?

6. How would you approach the teaching of writing to diverse students in high school?

7. Talk to us about a piece of literature you would like to teach.  Why?  How would you go about teaching it?

8. What should be the role of media and communications technology in English curriculum?

9. Imagine you are teaching in a class that lacks significant social, cultural, or academic diversity.  How would you help that class learn and understand issues of diversity in language, literacy, and culture?

10. Where do you think the field of English is heading in the future?  Where do you think it should go?

a. How do you feel about current reforms that affect English, such as No Child Left Behind, the Kentucky State Standards, programs such as the portfolio assessment program, and other initiatives?  How do you think these might affect your work as a professional?

11. Do you have any concerns or worries about being a teacher?

12. Based on your contact with adolescents, what are the most salient issues related to educating them?

a. How are the language arts relevant to today’s students?  Why should we teach the language arts in schools?

13. What are you reading right now?  What do you read for pleasure?

14. What was the last piece of writing you did (not counting writing you have done for your classes)?

15. If you could teach any film to a group of high school students, what film would that be?  Why?

16. How would you address linguistic and cultural diversity in your classroom?

17. Describe an experience you have had with a diverse group of people, another culture, or another race.  What have you learned from such experiences that you think will apply to your work as a teacher?

18. If you are not admitted to the MIC program, what will you do instead?

19. Is there anything we haven’t asked you about that you would like us to know?

20. Do you have any questions for us?

Each applicant is given a rating based on his/her performance and application materials; this rating is intended to reflect the applicant’s potential for successful completion of the MIC program as well as his/her potential to become an English teacher leader.  After admissions interviews have concluded, each applicant’s materials are reviewed by the full Program Faculty; Program Faculty members who had direct contact with the applicants respond to questions and make recommendations in order to clarify ratings.  Applicants are rank-ordered for admission based on the consensus of the Program Faculty.  A maximum of twenty (20) students is admitted to the program each year.  Applicants are informed whether they have been admitted, denied, or placed on a rank-ordered stand-by list.  Applicants placed on stand-by may be admitted to the program if an admitted student declines, defers, or is otherwise unable to enroll.  In cases where an admitted applicant declines or defers enrollment, the first applicant listed on the stand-by list is offered admission.  This process continues until the stand-by candidate list has been exhausted.  Applicants who are denied admission may re-apply to the program or appeal the Program Faculty’s admissions decision by following university procedures.

Continuous Assessment Checkpoint 2:
Mid-point Retention Assessment Data

Once admitted to the program, candidates immediately begin developing portfolio materials during each semester of the program under the guidance of the Program Chair and other course instructors.  These portfolio materials focus on developing artifacts that reflect individual candidates’ learning and growth over time using documentation of course work and field experiences.  Portfolio artifacts may include, but are not limited to, the following kinds of materials:
· Formal course papers

· Teaching philosophy statements

· Sample lesson and unit plans

· Field observation journal entries

· Reading response journal entries

· Candidate self-assessments from student teaching practicum experiences

· Special course projects in multicultural education, classroom management, educational leadership, special education, educational technology, community service, interdisciplinary teaching, classroom inquiries, field placement activity checklists, etc.

· Student teacher performance evaluations conducted by cooperating mentor teachers

· Documentation of co-teaching experiences with peers and cooperating mentor teachers

· Documentation of independent individual classroom teaching experiences (mini-lessons, tutoring, small group teaching, etc.)

· Videotaped individual teaching performances

Retention portfolio materials are uploaded to an online digital framework for the display of candidate’s work, using an organizational frame that reflects the Kentucky New Teacher Standards.  Candidates post their artifacts and explicate them to demonstrate their attainment of each new teacher standard and reflect on their needs as novice teachers in the program.  These materials are reviewed by the Program Chair at the mid-point of the program (the conclusion of the fall semester).

Candidates who have met or exceeded program expectations are retained in the program.  Candidates who are judged to have failed program expectations are required to meet with the Program Chair in order to develop an improvement plan and contract for meeting program expectations.  In such cases, the candidate works with the Program Chair to develop goals for improvement based on reasonable deadlines and clear assessment criteria that are dependent on the particular needs of the candidate.  Assuming the candidate meets all expectations by the agreed upon deadline, s/he is retained in the program.  In cases where the candidate fails to meet the conditions of his/her agreed upon improvement plan, the candidate may be dismissed.

CAR Assessment Form

Data for continuous assessment in the English Education program are recorded at the admission, retention, and exit stages using a Continuous Assessment Review (CAR) form (see below).  Using the CAR form, candidates are assessed on graduated scales for each Kentucky New Teacher Standard, Functional Skill and Disposition Standard, and Unit Technology Standard.  For each standards set, candidates are assigned a composite score, and these composites are used to determine an overall rating as follows:

1. Demonstrating no or very limited progress (experience) with the program

2. Demonstrating progress, but the program faculty has concerns (memo required)

3. Demonstrating progress

4. Demonstrating progress with innovation and creativity

Based on these ratings, candidates are assigned a continuing status code as follows:
1. Good Standing

2. Probation

3. Suspended

4. Denied

5. Completed (has met all standards)

Page 23 below shows the CAR assessment form, which is followed by a description of procedures for using the CAR form on page 24.

Continuous Assessment Review (CAR) Data Entry Pilot, 2005-2006 
Program Faculty:  

Term:  ___ Fall   ___ Spring         Report Year:    2005-2006          Date of Review:                         Page __ of __
Continuous Assessment Review Point:  __ Admission,  __ Retention,  __ Completion (final practicum or student teaching)

Person completing this form: ________________________________

	Student Name
	NTS 1
	NTS 2
	NTS 3
	NTS 4
	NTS 5
	NTS 6
	NTS 7
	NTS 8
	NTS 9
	NTS

S3I
	FSD 1
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	FSD 3
	FSD 4
	FSD 5
	FSD

S3I
	CoET 1
	CoET 2
	CoET 3
	CoET 4
	CoET 5
	CoET 6
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	Student Name
	NTS S3I
	FSD S3I
	CoET S3I
	Composite S3I
	CAR Summary Status Code
	Continuing Status in Program Code
	Memo: (also, see attached as needed)

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	




UNIVERSITY OF KENTUCKY EDUCATOR PREPARATION UNIT

CONTINUOUS ASSESSMENT REVIEW SYSTEM (CARS) PROCESS POINTS

Step 1:   Set Continuous Assessment Review (CAR) Point

CAR 1: Admission 

CAR 2: Retention

CAR 3: Completion

Supplemental (CAR 1x, or CAR 2x, or CAR 3x)

Step 2:   Review Standards in Applicable Standards Sets

Step 2Ax

Review Required Standards Set 1: New Teacher Standards (or equivalent)
Review Required Standards Set 2: College of Education Technology Standards
Review Required Standards Set 3: College of Education Dispositions
Review Optional Program-Specific Standard Set(s)

At this point in continuous assessment, in this standard set, with this standard, the candidate:

4. Demonstrates required competence with innovation and creativity

3. Demonstrates required competence

2. Shows progress towards demonstrating required competence

1. Shows no or very limited progress (experience) toward meeting (with) the standard

Step 2Bx Determine average (S3I Index) score for this standards set

Step 2C   Determine composite (S3I Index) score for all available standards sets

Step 2Dx Write memos as desired (2Ax, 2Bx, or 2C)

Step 3:  Review Available Evidence Items and Set Overall Summary Progress (in the program) Code

Step 3A, Review the available evidence items:

Review Evidence Item 1: S3I index score for standards sets (write memo as desired)

Review Evidence Item 2: Courses taken by candidate  (write memo as desired)

Review Evidence Item 3: Overall GPAs (by term and cumulative)  (write memo as desired)

Review Evidence Item 4: Artifacts (write memo as desired)

Review Evidence Item x: Other (write memo as desired)

Step 3B: Set the overall summary progress (in the program) code:

At this continuous assessment point, following a review of all available evidence, the candidate’s progress in the program is determined to be:

4. Demonstrating progress with innovation and creativity

3. Demonstrating progress

2. Demonstrating progress, but the program faculty has concerns (write memo)

1. Demonstrating no or very limited progress (experience) with the program 

Step 4:   Set candidate’s enrollment (continuing) status in the TEP

At this CAR point in the program the program faculty sets the TEP enrollment status as:

1. Continuing (Good Standing)

2. Probation (write directions memo)

3. Denied (Excluded) (write memo as desired)

4. Completed (all standards have been met and all requirements completed)

Continuous Assessment Checkpoint 3:
Exit Assessment Data

Once candidates have passed the mid-point retention phase of the program, they enter their student teaching placements in the spring semester.  During this time, candidates work to refine their skills and develop additional materials that will be used to document their growth and learning in relation to their mid-point assessment portfolios.  Candidates may re-use, revise, or replace portfolio materials as they represent their further attainment of the Kentucky New Teacher Standards.  Candidates attend bi-weekly seminars to discuss their progress and develop materials for portfolio assessment.  In addition to these collaborative meetings, individual candidates meet four (4) times during the spring with their cooperating mentor teachers and university field supervisors, when they are evaluated for their ability to plan, implement, and assess their own classroom instruction and other professional activities (see student teaching observation forms 1-4 below).  Evaluations are based on criteria related to the attainment of the Kentucky New Teacher Standards, standards for the teaching of English language arts, and EPSB themes for diversity, literacy, closing the achievement gap, and assessment.  During these conferences, candidates work with their mentors and supervisors to go over the evaluations and develop professional development plans.  Student teacher candidates, their mentors, and their field supervisors sign each evaluation form and keep a copy for their personal records.  These evaluations are posted to the candidates’ online portfolios and used to help evaluate candidates’ attainment of the Kentucky New Teacher Standards.   In addition to these 4 spring semester observation/evaluations, each student teacher completes a mid-point assessment (see below) in a collaborative meeting with his/her cooperating teacher and university field supervisor.

As with mid-point retention assessments, candidates are informed about their progress and status toward graduation regularly.  Candidates who fail to meet program expectations are required to meet with the Program Chair, university field supervisors, and mentor teachers in order to develop an improvement plan contract with deadlines for demonstrating competence prior to exiting the program.  Candidates who fail to meet program expectations and fail to complete their improvement contracts may fail the program; in some cases, such candidates may pass their courses and complete the program but not be given a recommendation for teacher certification.
Student Teaching Observation Evaluation Forms

In addition to continuous assessment via the use of the CAR form, exit assessment data are also collected using formal student teaching observation/evaluation checklists.  Student teachers are formally observed in their classroom placements by a university field supervisor four (4) times, and participate in a mid-point assessment conference with their cooperating teachers and field supervisors at the mid-point of the spring semester.  The 4 student teaching observation/evaluations are designed to evaluate candidates using a graduated set of criteria that require them to demonstrate the ability to engage in increasingly complex teacher knowledge, behaviors, attitudes, and practices.  The four observation forms (via a Master Graduated English Education Student Teaching Observation Evaluation Instrument) and the mid-point/final evaluation form are included on the following pages.
Master English Education Student Teaching Observation Evaluation

Student Teacher:


School:


Date:  



Supervisor:  


Subject/Class:  

Time:  


Each of the following sets of Kentucky New Teacher Standards Performance Criteria should be rated on a scale of 0-3, as follows:

0 = Not observed

1 = basic/rudimentary

2 = acceptable

3 = exceptional

Standard I.
The Teacher Designs and Plans Instruction

The teacher designs/plans instruction that develops student abilities to communicate, apply core concepts, become self-sufficient, become responsible team members, think and solve problems, and integrate knowledge

Rate for ALL Observations

___
Presents clear learning objectives aligned with KERA Goals, Program of Study, and Kentucky Core Content.

___
Logically sequences developmentally appropriate instruction and learning activities 

___
Instruction includes explicit attention to enhancing literacy skills

___
Uses appropriate school and community resources that support learning

Rate for Observations 2, 3, and 4 only

___
Uses contextual data (cultural, ethnic, special needs, ESL, IEP) to design relevant instruction; addresses achievement gap issues when appropriate.

___
Challenges, motivates, and actively involves all learners. 

___
Explicitly guides students application of knowledge, skills, and thinking processes.

Rate for Observations 3 and 4 only

___
Integrates multiple language arts components and/or content from other disciplines. 
___
Plans for differentiated instruction and addresses gaps in student achievement 
___
Addresses physical, social, and cultural diversity and shows sensitivity to differences.
___
Uses technology to enhance student learning. 
___
Purposefully teaches students to be adaptable, flexible, resourceful, and creative.

Evidence:

Standard II.
The Teacher Creates and Maintains Learning Climate

The teacher creates a learning climate that supports the development of student abilities to communicate, apply core concepts, become self-sufficient, become responsible team members, think and solve problems, and integrate knowledge

Rate for ALL Observations

___
Manages class, students, and instruction efficiently  

___
Models respectful behavior, and establishes explicit standards for classroom interaction 

___
Responds appropriately to individual academic, physical, social, and cultural differences 

___
Systematically reviews core concepts of lessons, using active student participation.

___
Employs craft techniques to manage classroom instruction and activities—uses voice and pitch to enhance instruction, presents a pleasant and confident demeanor, moves purposefully throughout the classroom, and maintains an atmosphere that promotes learning.

Rate for Observations 2, 3, and 4 only
___
Modifies/adapts instruction during teaching as the situation demands.

___
Prepares students for individual and group work via explicit instruction

Rate for Observation 3 and 4 only
___
Creates a literate environment for student learning.  Creates a media-rich environment including technology.

___
Establishes rapport with students and promotes supportive communication among all class members.

Evidence:

Standard III.
The Teacher Implements and Manages Instruction

The teacher introduces/implements/manages instruction that develops student abilities to communicate, apply core concepts, become self-sufficient, become responsible team members, think and solve problems, and integrate knowledge

Rate for ALL Observations

___
Explicitly states goals, objectives, expectations and learning standards for students 

___
Links learning with students' prior knowledge, experiences, and family and cultural backgrounds.

___
Presents directions clearly; addresses student misconceptions; offers continuous feedback to students.  Clarifies or re-teaches as necessary.

___
Models/demonstrates the skills, concepts, attributes, and/or thinking processes to be learned.

Rate for Observations 2, 3, and 4 only
___
Transitions smoothly and logically from one activity to another

___
Uses questioning strategies to engage students and stimulate higher-order thinking.  Uses follow-up questions to expand, clarify, and assess student learning.

___
Responds to students’ comments and ideas, elicits discussion of student thinking, and stimulates student reflection

___
Demonstrates responsible caring behavior when facilitating instruction.  Uses direct praise to acknowledge and respond to students

Rate for Observations 3 and 4 only

___
Uses multiple teaching/learning strategies focused on literacy learning, especially reading and writing skills.

___
Uses assessment data to plan instruction and address achievement concerns.

___
Guides students to express, examine, and explain multiple/differing perspectives on instructional topics in relation to their moral, ethical, and social aspects when appropriate

___
Integrates knowledge and experiences across academic disciplines when appropriate.

Rate for Observation 4 only
___
Provides guided and independent opportunities for students to use and practice what is learned, 

And makes real world connections explicit to link learning with student aspirations.

___
Makes creative and appropriate use of media and technology to support literacy learning and critical thinking.

Evidence:

Standard IV.
The Teacher Assesses and Communicates Learning Results

The teacher assesses learning and communicates results to students and others with respect to student abilities to communicate, apply core concepts, become self-sufficient, become responsible team members, think and solve problems, and integrate knowledge

Rate for ALL Observations

___
Assessment activities are directly related to lesson objectives 

___
Uses multiple assessments and data sources, including formal/informal and formative/summative techniques.

___
Announces assessment purposes, procedures, and scoring criteria

Rate for Observations 2, 3, and 4 only

___
Holds students accountable by assessing performance via established criteria and scoring guides; communicates results clearly in ways consistent with Kentucky's assessment program and the CATS. 

___
Adapts assessments to accommodate diverse learners’ needs and situations.

Rate for Observations 3 and 4 only

___
Promotes student self-assessment, addressing achievement concerns and focusing on what students need to succeed

Assessed via online portfolio:

___
Collects/analyzes assessment data to inform instructional decisions and maintain records of student progress.

Evidence:

Standard VIII.
The Teacher Demonstrates Applied Content Knowledge

The teacher demonstrates a current and sufficient academic knowledge of certified content areas to develop student knowledge and performance in those areas.

Rate for ALL observations

___
Accurately communicates the skills and core concepts. 


Rate for Observations 2, 3, and 4 only

___
Connects content area knowledge to real life situations

___
Uses instructional strategies to address achievement gap concerns where appropriate.


Rate for Observations 3 and 4 only

___
Incorporates a multicultural/global perspective 

___
Utilizes technology to enhance instruction and support student learning

Assessed via online portfolio:
___
Demonstrates up-to-date inquiry into content area research and scholarship

Evidence:

Standard VII.
The Teacher Evaluates Teaching and Implements Professional Development

The teacher evaluates his/her overall performance with respect to modeling and teaching Kentucky’s learning goals, refines the skills and processes necessary, and implements a professional development plan.

7.1 Provides evidence of performance levels and articulates strengths and priorities for growth.
7.2 Articulates a professional development plan to improve his/her own performance and to expand his/her teaching repertoire to facilitate student achievement of the learning goal.
7.3 Engages in relevant professional development activities and follows through with plan.
7.4 Shows evidence of improvement in performance and evidence of an increased capacity to facilitate student learning.

Improvement Plan

(Complete Following Each Formally Scheduled Classroom Observation)

Objective 1:
To demonstrate improvement in Standard _____, the student teacher will

1.

2.

Objective 2:
To demonstrate improvement in Standard _____, the student teacher will

1.

2.

My signature below documents that this observation and evaluation assessment has been shared and discussed with me.

Student Teacher:________________________________

Date:​​_____________

Cooperating Teacher:____________________________

Date:​​_____________

Supervisor:_____________________________________

Date:​​_____________

Comments on Student Teacher Improvement Activities:

Standard X.  The Teacher Demonstrates Professional Leadership 
(Initial Indications for Standard I of Kentucky Experienced Teacher Standards) 
The teacher provides professional leadership within the school, community, and education profession to improve student learning and well-being.

Rate for observations 2, 3, and 4 only:

___
Assumes responsibility and takes initiative in classroom and school settings.

Rate for Observations 3-4 only

___
Takes on tasks/duties beyond expectations and manages them appropriately.

___
Demonstrates a commitment to professional ethics and behavior 

Evidence:

Standards Proficiencies Assessed via Online Portfolio:  New Teacher Standards V, VI, and IX
Standard V.
Reflects on and Evaluates Teaching and Learning

The teacher reflects on and evaluates specific teaching/learning situations and/or programs.

5.1 Accurately assesses, analyzes, and communicates the effectiveness of instruction and makes appropriate changes to improve student learning.
5.2 Analyzes and evaluates the effects of learning experiences on individuals and on the class as a whole and makes appropriate changes to improve student learning.

Standard VI.
Collaborates With Colleagues/Parents/Others

The teacher collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs that develop student abilities to communicate, apply core concepts, become self-sufficient, become responsible team members, think and solve problems, and integrate knowledge.

6.1 Identifies or recognizes situations when and where collaboration with others will enhance learning for students (e.g., thematic units, individual education plan, and school-based decision making).
6.2 Articulates the purpose and scope of the collaborative effort.
6.3 Articulates standards of each collaboration event (e.g., summary, next steps, responsibilities, timeline).
6.4 Demonstrates productive leadership or team membership skills that facilitate the development of mutually beneficial goals.
6.5 Demonstrates tolerance to alternative perspectives and options and encourages contributions from school and community resources.

Standard IX.
The Teacher Demonstrates the Implementation of Technology

The teacher uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and collaborate with colleagues, parents, and the community; and conduct research.

9.1 Operates a multimedia computer and peripherals to install and use a variety of software.
9.2 Uses terminology related to computers and technology appropriately in written and verbal communication.
9.3 Demonstrates knowledge of the use of technology in business, industry, and society.
9.4 Demonstrates basic knowledge of computer/peripheral parts and attends to simple connections and installations.
9.5 Creates multimedia presentations using scanners, digital cameras, and video cameras.
9.6 Uses the computer to do word processing, create databases and spreadsheets, access electronic mail and the Internet, make presentations, and uses other emerging technologies to enhance professional productivity and support instruction.
9.7 Uses computers and other technologies such as interactive instruction, audio/video conferencing, and other distance learning applications to enhance professional productivity and support instruction.
9.8 Requests and uses appropriate assistive and adaptive devices for students with special needs.
9.9 Designs lessons that use technology to address diverse student needs and learning styles.
9.10 Practices equitable and legal use of computers and technology in professional activities.
9.11 Facilitates the lifelong learning of self and others through the use of technology.
9.12 Explores, uses, and evaluates technology resources: software, applications, and related documentation.
9.13 Applies research-based instructional practices that use computers and other technology.
9.14 Uses computers and other technology for individual, small group, and large group learning activities.
9.15 Uses technology to support multiple assessments of student learning.
9.16 Instructs and supervises students in the ethical and legal use of technology

Midterm/Final Student Teaching Assessment Conference:

In order to maintain continuous assessment of teacher candidate’s progress toward program completion in the University of Kentucky Masters with Initial Certification Program, each candidate is required to participate with his/her cooperating teacher and university field supervisor in regular observations and assessments of his/her teaching performances during the student teaching practicum, and to review his/her progress toward meeting standards for professional teaching.  This form is for use in midterm and final assessments of MIC teacher candidates in English language arts.  The student teacher, his/her cooperating mentor teacher, and the university supervisor will meet at the mid-point of the student teaching placement experience to discuss the student teacher’s progress toward meeting the NCTE/NCATE Program Standards for Initial Preparation of Teachers of Secondary English Language Arts Grades 7-12, including standards for candidate attitudes, knowledge, and pedagogy, the Kentucky New Teacher Standards, and the Unit Technology Standards.  Using the criteria listed for each standard on this form, the group will determine the candidate’s progress on each performance indicator as follows:

0 = 
Not Applicable
1 =
Not Making Progress

2 =
Making Progress

3=
Satisfactory

For each performance indicator resulting in a rating of “Not Making Progress”, the group will develop a plan to help the student improve.  Areas for Improvement:

1. Standard ____:

Improvement Plan:

1.

2.

3.

2. Standard ____:

Improvement Plan:

1.

2.

3.

3. Standard ____:

Improvement Plan:

1.

2.

3.

4. Standard ____:

Improvement Plan:

1.

2.

3.

My signature below documents that this mid-term assessment has been shared and discussed with me.

Student Teacher:________________________________

Date:​​_____________

Cooperating Teacher:____________________________

Date:​​_____________

Supervisor:_____________________________________

Date:​​_____________

English Education Student Teaching Midterm Assessment Form

Student Teacher:

Cooperating Teacher:



School:






Supervisor:  


Subject/Class:  
English Language Arts

Date:  

Each of the following sets of Kentucky New Teacher Standards Performance Criteria should be rated on a scale of 0-3, as follows:

0 = Not Applicable
1 = Not Making Progress

2 = Making Progress
3 = Satisfactory

· Any criterion marked zero (O) “Not Applicable” requires a note of explanation.

· Any criterion marked one (1) “Not Making Progress” requires the documentation of goals for improvement and an action plan (see page one of midterm assessment, above)

NCTE/NCATE Program Standards for Initial Preparation of Teachers of Secondary English Language Arts Grades 7-12

5. ELA Candidate Attitudes

Through modeling, advisement, instruction, field experiences, assessment of performance, and involvement in professional organizations, candidates adopt and strengthen professional attitudes needed by English language arts teachers.  As a result, this candidate is able to:

_____
Create and sustain an inclusive learning environment 

_____
Use ELA to help students become more familiar with their own and others’ cultures

_____
Use reflective practice to adapt instruction and behavior, and also to design plans for professional development 

_____
Design and implement instruction that assists students in critical thinking

_____
Make meaningful and creative connections between ELA developments in culture, society, and education

_____
Integrate arts and humanities into the daily learning of students

Evidence/Notes:

6. ELA Candidate Knowledge

Candidates are knowledgeable about language; literature; oral, visual, and written literacy; print and nonprint media; technology; and research theory and findings.

6.1. Candidates demonstrate knowledge of, and skills in the use of, the English language.  As a result, this candidate is able to:

_____
Integrate knowledge of students’ language acquisition and development into instruction and assessment

_____
Design, implement, and assess instruction that engages all students in reading, writing, speaking, listening, viewing, and thinking as interrelated dimensions of ELA

_____
Use both theory and practice in helping students understand the impact of cultural, economic, political, and social environments on language

_____
Show extensive knowledge of how and why language varies and changes in different regions, across different cultural groups, and across different time periods and incorporate the knowledge into classroom instruction and assessment that acknowledge and show consistent respect for language diversity

_____
Demonstrate in-depth knowledge of the evolution of the English language and historical influences on its forms and how to integrate this knowledge into student learning

_____
Incorporate an in-depth knowledge of English grammars into teaching skills 

_____
Demonstrate an in-depth knowledge of semantics, syntax, morphology, and phonology through their own effective use of language and integrate that knowledge into teaching

Evidence/Notes:

6.2. Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.  As a result, this candidate is able to:

_____
Create opportunities and develop strategies that permit students to demonstrate the influence of language and visual images on thinking and composing

_____
Create opportunities and develop strategies enabling students to demonstrate how they integrate writing, speaking, and observing in their own learning

_____
Demonstrate a variety of ways to teach students composing processes that result in their creating various forms of text

_____
Engage students in activities that provide opportunities for demonstrating their skills in writing, speaking, and creating visual images for a variety of audiences and purposes

_____
Use a variety of ways to assist students in creating and critiquing a wide range of print and nonprint texts for multiple purposes

Evidence/Notes:

6.3. Candidates demonstrate their knowledge of reading processes.  As a result, this candidate is able to:

_____
Integrate learning experiences that encourage students to demonstrate their ability to read and respond to a range of texts 

_____
Use a wide range of approaches for helping students to draw upon past experiences, sociocultural backgrounds, interests, capabilities, and understandings to make meaning of texts

_____
Integrate a wide variety of strategies to interpret, evaluate, and appreciate texts and assess the effectiveness of such strategies in promoting learning

Evidence/Notes:

6.4. Candidates demonstrate knowledge of different composing processes.  As a result, this candidate is able to:

_____
Develop students’ ability to use a wide variety of composing strategies

_____
Teach students to make appropriate selections from different forms of text for a variety of audiences and purposes and to assess the effectiveness of their products

Evidence/Notes:

6.5. Candidates demonstrate knowledge of, and uses for, an extensive range of literature.  As a result, this candidate is able to:

_____
Demonstrate an in-depth knowledge of, and an ability to use, various teaching applications for:

_____
Works representing a broad historical and contemporary spectrum of American, British, and non-western literature

_____
Works from a wide variety of genres and cultures, genders, and races

_____
Works specifically written for older children and young adults

_____
Works of literary theory and criticism and their effect on reading and interpretive approaches

Evidence/Notes:

6.6. Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture.  As a result, this candidate is able to:

_____
Understand media’s influence on culture, behavior, and communication

_____
Use a variety of approaches for teaching students how to construct meaning from media and nonprint texts and integrate learning opportunities that promote composing and responding to such texts

_____
Help students compose and respond to film, video, graphic, photographic, audio, and multimedia texts and use current technology

Evidence/Notes:

6.7. Candidates demonstrate knowledge of research theory and findings in English language arts.  As a result, this candidate is able to:

_____
Reflect on their own teaching in light of research and theory, and make appropriate adjustments to their teaching

_____
Use models of classroom inquiry to analyze their own teaching practices

Evidence/Notes:

7. ELA Candidate Pedagogy

Candidates acquire and demonstrate the dispositions and skills needed to integrate knowledge of English language arts, students, and teaching.  As a result, this candidate is able to:

_____
Understand the purposes and characteristics of different kinds of curricula and related teaching resources and select or create instructional materials that are consistent with what is currently known about student learning in ELA

_____
Create literate classroom communities by presenting by employing effective classroom management strategies and by providing students with opportunities for feedback and reflection

_____
Work with teachers in other content areas to help students connect important ideas, concepts, and skills within ELA with other disciplines

_____
Create opportunities for students to analyze how social context affects language and to monitor their own language use and behavior in terms of demonstrating respect for individual differences of ethnicity, race, language, culture, gender, and ability

_____
Help students to participate in dialogue within a community of learners by making explicit for all students the speech and related behaviors appropriate for conversing about ideas

_____
Engage students in critical analysis of different media and communications technologies 

_____
Integrate opportunities in which students demonstrate their abilities to use language for a variety of purposes

_____
Engage students in discovering their personal response to texts and ways to connect such responses to other larger meanings and critical stances

_____
Demonstrate how reading comprehension strategies are flexible for making and monitoring meaning in both print and nonprint texts and teach a wide variety of such strategies to all students

7.1. Integrate assessment consistently into instruction by:

_____
Establishing criteria and developing strategies for assessment that allow all students to understand what they know and can do

_____
Interpreting individual and group results of any assessments and drawing upon a variety of information to inform instruction

_____
Assisting all students to monitor their work and growth in ELA

_____
Explaining to students, parents, and others concerned with education how students are assessed.

Evidence/Notes:

Kentucky Education Professional Standards Board New Teacher Standards

_____
Designs and Plans Instruction

_____
Creates and Maintains Learning Climates

_____
Implements and Manages Instruction

_____
Assesses and Communicates Learning Results

_____
Reflects and Evaluates Teaching and Learning

_____
Collaborates with Colleagues, Parents, and Others

_____
Engages in Professional Development

_____
Demonstrates Knowledge of Content

_____
Demonstrates Implementation of Technology:

The Unit Technology Standards

_____
Candidates integrate media and technology into instruction

_____
Candidates utilize multiple technology applications to support student learning

_____
Candidates select appropriate technology to enhance instruction

_____
Candidates integrate student use of technology into instruction

_____
Candidates address special learning needs through technology

_____
Candidates promote ethical and legal use of technology disciplines

Evidence/Notes:

G.  Continuous Assessment for Program Refinement and Revision
The capacity of the unit to deliver programs that prepare candidates to meet state, national, and professional standards is also assessed on a continuing basis.  Sample data sources include aggregated candidate data across the unit to include ratings on state, national, and professional standards, as appropriate; ratings on the Unit Technology Standards; ratings on the Unit Functional Skills and Dispositions; unit pass rates on PRAXIS II examinations; and evaluations of field and clinical experiences.  Unit capacity/unit operations are also assessed using candidate and faculty demographic information, data on school placements, and evidence of faculty teaching performance, scholarship, service, professional development, and self assessment.  In addition, unit operations are assessed using data on budget, technology, staff, and library resources.  A list of data sources is included below.
· Candidate feedback (exit surveys, KTIP surveys)

· Student teaching and field experience cooperating teacher performance evaluations and surveys regarding perceptions of student teacher levels of preparation

· Portfolio data from candidate continuous assessments

· Entrance portfolio (application materials, test scores, etc.)

· Retention portfolio

· Exit portfolio

· Quantitative data

· Courses required for admission

· GPA at entrance, retention, admission to student teaching, and exit

· GPA in subject area major and in education

· PRAXIS testing data

· Principles of Learning & Teaching: Grades 7-12, with a required minimum score of 161 
· English Language, Literature, & Composition: Content Knowledge, with a required minimum score of 160 

· English Language, Literature, & Composition: Essays, with a required minimum score of 155 

· Candidate performance data

· Admission interview
· Performance in classes (assessed via Kentucky New Teacher Standards, Unit Functional Skills and Dispositions, Unit Technology Standards, and course grades as per syllabus criteria)

· Student teaching observation assessment forms

· Mid-point student teaching evaluation conference

· Final student teaching evaluation

· Cooperating teacher evaluation of student teaching performance (retention and exit stages)

· Feedback regarding student teaching performances from university field supervisors

· Exit surveys and interviews

· Continuous Assessment Review (CAR)
These data are collected on an annual basis, summarized, and reviewed by the program chair, the Office of Academic Services and Teacher Certification, and the Office of the Associate Dean for Academic and Student Services.  These data summaries are used to evaluate the English Education program, determine areas of strength and need, and make appropriate adjustments and revision to course content, program structure, admissions requirements, performance assessment criteria, etc.  Over time, these data are aggregated to identify trends candidate performance, satisfaction, preparedness, and overall success in the program via multiple data sources.  This analytic process and record keeping allows the program to develop action plans and adjust to the changing needs and requirements for professional educator preparation in the state of Kentucky.

H.  Ensuring Accuracy, Fairness, and Consistency of Program Assessments

The English Education Program ensures its assessments are accurate, fair, and consistent in a variety of ways as follows:

Teacher Education Program (TEP) Admission:

· Portfolio requirements for all candidates are standardized and uniformly assessed by the members of the Program Faculty.  No candidate is interviewed for admission until s/he meets all admission and application requirements.  Admissions interviews are conducted by at least two members of the Program Faculty, and their assessments from the interview are reported to the remainder of the program faculty and discussed prior to admissions decisions using criteria articulated for prospective candidates on the program website as follows:

· The English Education Program emphasizes the fact that English teachers are literacy and language arts teachers.  Our emphasis on literacy through the language arts leads us to seek candidates who:

· Enjoy and respect adolescents from diverse backgrounds

· Seek to ensure that ALL students have equitable opportunities to learn.

· Are curious and open-minded in their desire to learn about language, literacy, learning, schools, and teaching.

· Are actively and passionately literate individuals.

· Are interested in learning about the changing nature of literacy and teaching.

· Are interested in learning how to use diversity (in race, social class, gender, sexuality, ethnicity, geography, dialect, and beyond) as a tool for successful literacy instruction.

· Are able to apply deep knowledge of language arts in school/community contexts.

· Are interested in learning how to blend experience with new knowledge.

· Are interested in learning how to help adolescents become critically literate—capable of understanding how texts position readers and thereby use literacy strategically.

· Are committed to working politically as professionals to improve educational equity.

· Candidates in the English Education Program are selected based on the following five areas, which are assessed using application materials (letters of recommendation, etc.), writing samples, and personal interviews during the admissions process.  These areas reflect the program’s expectations for candidates who enter the program.

· Intellectual curiosity
· Global awareness and social consciousness

· Academic ability and endurance
· Ability to communicate 
· Professionalism and leadership potential
Retention Portfolio:

· The requirements for the retention portfolio are uniform for all students.  The Program Chair evaluates the retention portfolio within the context of EDC 635:  English Pedagogy in the Secondary School.  If the portfolio is lacking, the Program Chair may require the candidate to revise materials as appropriate in order to meet the Kentucky New Teacher Standards by which retention portfolios are framed and assessed.  If there are questions regarding the candidate’s successful attainment of standards used to assess the retention portfolio, additional members of the Program Faculty may be called upon to conduct further independent assessments, followed by a conference with the candidate and Program Chair to negotiate the outcome in a fair manner.

Continuous Assessment Procedures:

· Each semester, the Program Faculty Chair rates each candidate who has been admitted to the Teacher Education Program using the Continuous Assessment Record (CAR) form.  Each candidate is assigned a status code (good standing, probation, denied, completed).  Each candidate is informed as to whether s/he is making satisfactory progress, and candidates whose progress is deemed unsatisfactory confer with the Program Chair, cooperating teachers, and/or university field supervisors in order to develop a concrete improvement plan including formal expectations, deadlines, and plans for supporting candidate’s attainment of satisfactory progress.
Exit Procedures:

· Each candidate must successfully complete his/her student teaching experience and submit a standardized exit portfolio based on the Kentucky New Teacher Standards.  Each candidate is evaluated multiple times across his/her student teaching experience by both his/her cooperating classroom mentor teacher and a designated university field supervisor using standardized forms.  These exit assessment materials are evaluated by the Program Chair, and if the portfolio is lacking in any way, it must be revised and re-submitted until it meets the approval of the Program Chair.  If a university supervisor, faculty member, or cooperating mentor teacher assesses a candidate negatively and/or believes that the candidate should not pass his/her student teaching experience, the Program Chair, cooperating mentor teacher, university field supervisor, and the candidate consult to determine an appropriate course of action.  Such action may include extending the student teaching placement experience in order to provide additional time and practice for the candidate to demonstrate success, the candidate may be counseled out of the program entirely, the candidate may pass his/her student teaching but not be recommended for formal certification by the state, or, in extreme cases and last resorts, the candidate may fail the program outright.

The assessments described above are fair, accurate, and consistent because they are consistently and uniformly applied to all candidates.  At all stages, even and especially where the Program Chair takes primary or sole responsibility for assessments, provisions are made to ensure that candidates are treated fairly and given multiple opportunities to demonstrate their achievement and success in the program.  Where possible and practical, assessments and decisions are determined collaboratively, often requiring the candidate to take an active role in his/her performance assessments.  Candidates are informed of their progress regularly throughout the program and have multiple opportunities to improve and/or seek assistance toward improvement and successful completion of the program.
Section 3:  Program Experiences
A.  Overview of the Masters with Initial Certification (MIC) Program in Secondary Education 

The Master of Arts in Secondary Education with Initial Certification (MIC) at the University of Kentucky (UK) is a unique and intensive program of 34 credit hours leading to both a master’s degree and initial teacher certification in Kentucky.  The format of the program requires that candidates participate in challenging graduate coursework and extensive field preparation that promotes an understanding and synthesis of theory and practice.  The MIC offers five content-area programs, including business/marketing, English, mathematics, science, and social studies.

As a doctoral-granting university with the designation of RU/VH:  Research University (very high research activity), as designated by Carnegie Classifications, UK promotes an intense commitment to the generation of research by faculty and candidates and also promotes the use of research-based practices.  This commitment to research is reflected in the institutional and unit mission and vision statements.  

The professional education unit at UK has adopted the model of preparing educational professionals for Research and Reflection for Learning and Leading, befitting the university’s role as an RU/VH.  The MIC, as a master’s level program, is committed to this model.  Our candidates learn to appreciate, generate, and adapt research in a reflective manner to promote student learning and to enhance their abilities as teacher leaders.  

Each candidate in the MIC participates in two cohort groups, the common core cohort and the content-area cohort.  The common core cohort is the primary organizing unit of the fall semester. The common core cohort is built around a high degree of cooperation between the professional education unit and local high schools.  Each candidate is assigned to a common core cohort made up of candidates from each of the content areas.  These cohorts are lead by faculty in the Department of Curriculum and Instruction (C&I) and meet in four area high schools in three counties. 

The common core cohort classes have two components.  At the beginning of the semester, candidates meet with their cohort leaders at their assigned high schools to lay the groundwork for their field placements.  In the cohort classes, candidates are introduced to general pedagogical issues, including the relationship of educational philosophy to practice, classroom management techniques, theories of adolescent development and learning, instructional strategies, and ethical issues associated with being a high school teacher.  To supplement this coursework, candidates also work with other C&I faculty to increase their knowledge of multiculturalism and its relationship to teaching and learning and how to incorporate technology in their classrooms.

The second component of the common core cohort is a six-week field placement in one of four cohort schools.  The placement is four days per week, four hours per day.  Candidates are placed in their content-area departments and observe and work with a wide variety of teachers and administrators.  They are required to become immersed in the school culture through observations, meetings, teaching, and coursework.  They complete major cohort projects on each of the following: interdisciplinary instruction, service learning, classroom management, and tutoring/mentoring.  

In addition to the common core cohort classes, candidates take classes in educational psychology, educational foundations, and special education.  These classes meet on campus before and after the field experience.  The premise is to allow candidates an opportunity to become acquainted with educational theories, practices, and special issues in these areas before interacting with students and then to reflect on these elements once the fall field experience is complete.  Faculty members from these classes also have candidates complete projects related to their field experience.

Finally, each candidate takes a content-area methods course.  As with the common core classes, the methods courses meet weekly throughout the semester – before, during, and after the seven-week field placement.  Content-area professors focus on content-specific pedagogy and work closely with all other faculty to ensure candidates experience a well-integrated curriculum that ties all coursework, field activities, and assignments together to promote the synthesis of theory and practice. 

	Fall Semester MIC Courses


	Course
	Hours
	Title

	EDC 730*
	3
	Foundations of Pedagogical Theory (Common Core Cohort)

	EDC 777*
	3
	Practice in the Secondary School (Common Core Cohort)

	EDS 558
	1
	Issues in Special Education

	EDP 658
	1
	Problems in Educational Psychology

	EPE 773
	1
	Seminar in Educational Policy Studies and Evaluation

	EDC 63x
	3
	Special Methods in (content area)


*EDC 730 and EDC 777 are being replaced with new identifying course numbers – EDC 645 and EDC 646, respectively.  The content of the courses will remain the same.

The organizing element of the spring semester is the content-area cohort.  During the spring semester, each candidate completes 16 weeks of student teaching in an area high school.  The focus in the spring is on honing their skills as teachers of a specific content and applying the theoretical knowledge gained during the fall semester.  Unlike the fall field experience, the spring student teaching assignment is with an individual teacher in one classroom.  After an initiation period of a week or two, candidates begin taking responsibility for planning and teaching the classes and eventually assume a full teaching load under the supervision of the cooperating teacher and a university supervisor.  Content-area professors meet regularly throughout the spring semester with student teachers to continue their instruction in content-specific pedagogy.  

In addition to student teaching, candidates participate in an evening seminar on campus.  The primary focus of the spring seminar is on learning classroom inquiry techniques.  Classroom inquiry involves such strategies as action research, case study, personal narrative, and ethnography for the purpose of improving teaching and learning.  Each candidate develops a classroom inquiry project based on their student teaching experience.  At the end of the semester, they are required to give oral and written presentations on their inquiry projects as their culminating project for the spring seminar.  Additionally, during the spring seminar, candidates continue their work with faculty on incorporating multiculturalism and technology in their classrooms.

Finally, during the spring semester, each candidate takes a course in educational leadership.  In this one-hour course, candidates are introduced to many legal and ethical issues they encounter in their classrooms.  Once again, the educational leadership faculty work closely with C&I faculty to integrate the content and instruction with that of the other courses the candidates take.

	Spring Semester MIC Courses


	Course
	Hours
	Title

	EDC 746
	9
	Subject Area Instruction in the Secondary School (Student Teaching)

	EDC 777*
	3
	Teaching Across Curriculum in Secondary Schools

	EDA 770
	1
	Topical Seminar in Educational Leadership:  Teacher Leadership for the MIC Program


*EDC 777 is being replaced with a new identifying course number – EDC 745.  The content of the course will remain the same.

Candidates take their elective courses during the summer sessions before and after the cohort experiences of the academic year or in the evenings during the academic year.  They must take six hours of electives in their content area and three hours of electives in curriculum and instruction.  Advisors work closely with candidates to choose elective classes that fill any gaps in the candidates’ content or pedagogical knowledge.  

The entire program is dedicated to the development of professional educators who understand theory and practice and how the two elements work together to create positive learning experiences for high school students.  To ensure that our candidates are progressing toward that goal, mid-term assessments are made at the end of the fall semester in both the common core cohort and in the content-area cohort.  The common core assessment involves writing an in-depth philosophy of education, using the knowledge gained from all courses and field experience during the semester.  The content-area instructors use portfolio assessment.  In the spring, each candidate is required to take a master’s comprehensive examination and to present the results of their classroom inquiry projects as part of their culminating activities.  The final assessment in each content area is based on candidates’ portfolios.  They also are required to pass the Praxis II exams in pedagogy and their content areas prior to receiving a recommendation for certification.

The MIC at the University of Kentucky is a unique teacher preparation program.  We seek candidates with proven ability in various content areas and then provide them with the theoretical and practical knowledge, skills, and dispositions to become effective classroom teachers.  For admission into the program, each candidate must:

1. have completed a bachelor’s degree in their content area or an equivalent, 

2. have an overall GPA of 2.50 and a content-area GPA of 2.75,

3. have taken the Graduate Record Examination (GRE), and 

4. have completed an interview with content-area faculty.

Program faculties in each content area are the official governing bodies for the respective programs.  As such, they are responsible for admission of candidates to their respective programs; for continuous assessment of candidates throughout their programs; for reviewing candidate data to inform program improvement efforts; and for initiating course and program changes based upon feedback from candidates, graduates, and their supervising/mentor teachers in the schools.

B.  Description of English Education Major
The English Education Program, a program area in the Masters with Initial Certification Program, offers initial certification in secondary English language arts (grades 8-12) as candidates complete the master’s of arts degree.  Applicants to the English Education Program are required to have completed a bachelor’s of arts degree, a bachelor’s of education degree with a major in English, or an equivalent as approved by the Program Faculty and Program Chair.  Based on a newly revised program of undergraduate studies, program applicants are expected to complete 9 hours of introductory coursework in literature, 18 hours of advanced literary studies, 6 hours of advanced composition studies, 9 hours of advanced language studies, and 18 hours of course work in communications, journalism, theater, and fine arts.  
In addition to the above coursework in their disciplinary major, candidates who complete UK’s undergraduate non-certification program for secondary English education are required to complete courses in reading education, mass media education, teaching English as a second language, and teaching diverse learners.  The successful completion of the undergraduate Secondary English Education major or its equivalent ensures that potential candidates have the foundations and intellectual background necessary for maximum engagement and learning from the MIC program.  Their prerequisite studies include the study of topics including writing pedagogy, canonical and alternative literatures, literary criticism, linguistics, English grammars, reading and literacy, and social/linguistic diversity.  In cases where MIC applicants have not completed their bachelor’s degrees at UK, potential candidates may document their experiences in these various sub-fields based on program plans from other institutions of higher education.  
In order to increase the social and intellectual diversity and expertise of candidates in our program, applicants who do not have degrees in English (for example, individuals who have degrees in theater, journalism, communications, or other English/language related fields, as well as individuals who are returning to the university from professional contexts in order to become teachers) may submit alternative documentation of their expertise based on other coursework and/or professional experiences.  In all such alternative cases, individuals who are admitted to the program must submit documentation of their equivalent experiences to the Program Chair for approval prior to their admittance.

C.  English Education Program Activities 
Undergraduates majoring in the non-certification program in Secondary English Education and all MIC applicants must complete 100 hours of education-related experiences and/or service with adolescents aged 14-18.  In the case of UK undergraduates, candidates complete a three-credit hour course titled EDC 362, Field Experience in Secondary Education.  Non-UK or non-traditional applicants may document alternative equivalent field experiences and submit them to the Program Chair for approval prior to admittance to the MIC.  The requirement of EDC 362 or its equivalent ensures that, when possible, candidates are paired with teachers who use KERA and NCTE-based pedagogies and promote attitudes for equitable instruction.  EDC 362 includes experiences in which pre-service teachers shadow adolescent students during classroom routines, tutor individual adolescents, participate in and observe parent/teacher conferences, attend department and site-based professional development and faculty meetings, and learn about professional perspectives in secondary education contexts.  These experiences are designed to promote critical and reflective practice for new teachers, and also to guide candidates in assessing their interest, commitment, and preparation for entering the education profession.

Candidates who enter the MIC Program in English Education acquire extensive field experience in public school settings during the fall semester of their program.  MIC English candidates are placed in one of four participating high schools which serve as partners for secondary teacher education with the UK Department of Curriculum and Instruction.  In these placement classrooms, English Education candidates work with highly qualified English teachers as they observe classroom teaching and practice working with whole classes, small cooperative learning groups, individual students, and the management of classroom routines.  Each candidate spends 20 hours per week working in public school classrooms for a total of 7 weeks and 140 hours of field experience by the end of the fall semester.  Beginning in the late fall semester, candidates begin their student teaching (5 days per week for 15 weeks); at this time, candidates leave their fall placement and move to a new school in order to ensure that they experience diverse school and classroom contexts within the greater Lexington area.  Each candidate is partnered with a cooperating teacher, who is selected for his/her ability and willingness to model professional practices and mentor new teachers into the profession.

D.  English Education Program Curriculum
English Education candidates begin their program of studies with a methods course, EDC 635, English Pedagogy in the Secondary School.  EDC 635 includes topics, projects, experiences, and assessments that are aligned with NCTE/NCATE pre-service teacher standards, KERA goals, and UK program standards.  In addition, candidates are trained in general pedagogical methods for instructional planning, educational philosophies, ethics, and classroom practices in EDC 730 Foundations in Pedagogical Theory, and EDC 777 Practice in the Secondary School.  In EDC 730 and EDC 777, English Education candidates collaborate as members of cohorts that include pre-service teachers from the fields of social studies, math, science, and business.  EDC 730 and EDC 777 constitute the core course for the MIC program overall and take place in field settings.  Each MIC cohort meets and works in a local public school partnered with the MIC program; candidates meet for these classes in the public school settings and use their coursework to enhance their field observation and participation experiences.  Along with their work in EDC 635, candidates are given multiple opportunities to apply their learning in real classroom settings under the supervision of cooperating classroom teachers and university instructors.  The constellation of EDC 635, EDC 730, and EDC 777 is designed to ensure that candidates’ coursework is holistic and intentionally integrated with his/her field experiences.  All candidates are required to produce professional portfolios, which document their teaching philosophies, pedagogical practices, reflective practices, and student teaching and classroom supervisor evaluations for use in continuous assessment.  The following pedagogical content goals permeate the English Education curriculum.
· Knowledge of KERA goals and learner expectations for the teaching of reading, writing, and humanities for adolescent learners, which comprise secondary English language arts curriculum in the Kentucky Program of Studies.  

· Knowledge of CATS testing goals

· Knowledge of the theoretical foundations of practice in English language arts, literacies, and teaching

· Knowledge of pedagogical strategies for the teaching of English language arts subjects

· Knowledge of assessment design and implementation specific to English language arts and literacies

· Knowledge of subject matter specific to English language arts and literacies education

E.  MIC Content
Candidates in the English Education Program acquire additional pedagogical and professional knowledge via their participation in EDC 730 and EDC 777 as noted above (See Section 3-A).  In addition to their undergraduate degree preparations and/or equivalencies, their completion of EDC 362 or its equivalent, and their successful completion of EDC 635, EDC 730, and EDC 777, the following courses comprise the English Education Program.

F.  English Education Program Course Descriptions
The English Education Program is designed to address the professional education unit’s four central themes for teacher preparation: research, reflection, learning, and leading.  In the courses described below, candidates are given the opportunity to review, analyze, discuss, and apply research from diverse perspectives in education including professional scholarship and practitioner inquiries in order to reflect on their own practices as they study, observe, and practice in public school and university classrooms.  Reflection is also integrated into candidates’ learning opportunities via the production of written essays and analyses of observation and teaching experiences in order to help candidate take advantage of the analytical and problem-solving skills that comprise critical professional reflection on one’s own teaching.  This course and the MIC program in general emphasize the professional education unit’s commitment to assuring that its graduates move into their professional lives equipped for life-long learning as classroom teachers who will be active in leading colleagues in their schools, districts, and professional organizations.  The ultimate goal in addressing these four program themes is to produce teacher leaders who work together to improve student learning among diverse student populations and improve education in Kentucky and beyond.
EDC 635 English Pedagogy in the Secondary School (3 credits)

Through campus and school-based experiences, candidates learn how to engage adolescents in learning English and how to make decisions about planning instruction and developing assessments based on a sound knowledge base for applying content, materials, and methods (including instructional technology) appropriate for high school students.

This course has been designed to provide candidates with opportunities to acquire skills, knowledge, conceptual understanding, classroom experience, and practice as they learn to teach the English language arts.  By the end of this course, candidates will have gained the following:
· An orientation to observation and teaching skills in secondary English language arts classrooms

· An introduction to contemporary issues in English language arts classroom teaching, including elements of school context, the nature of multiculturalism in English, patterns of classroom discourse, and the nature of teacher education

· An introduction to strategies and methods for instructional planning and both student and curriculum assessment in the English language arts

· A basic understanding of English language arts curriculum, including the teaching of reading, literature, writing, language, speaking, listening, viewing, and technology literacy

· Experience observing, assisting, and teaching in functioning English language arts classrooms

EDC 746 Student Teaching in English Language Arts   (9 credits)
EDC 746 is a nine graduate credit hour course taken concurrently with student teaching.  The purpose of student teaching and the student teaching seminar is to help student teachers continue to develop their knowledge, strategies, and the skills that are necessary in order to become a successful and productive English language arts teacher capable of leading in the profession.  With the support of cooperating teachers in area public schools, the course instructor, and university field supervisors, student teachers apply the theories, methods, and techniques they have learned in the past in addition to what they will learn during their concurrent student teaching experiences.  The purposes of the student teaching seminar are to:
· Provide a forum in which student teachers may discuss issues, share ideas, and solve problems through peer and instructor collaboration

· Extend student teachers’ knowledge of English language arts theory, content, and pedagogy, especially as related to successful classroom implementation

· Assist student teachers as they develop professional resumes and portfolios based on the Kentucky New Teacher Standards

· Prepare student teachers for obtaining education-based employment in their area of expertise.

Student Teaching Goals:

With the guidance of cooperating teachers, university field supervisors, and university course instructors, student teachers are expected to meet the following goals during their student teaching field placement experiences:
1. Develop and refine skills in conducting long- and short-term instructional planning.

2. Develop and refine a repertoire of successful teaching strategies.

3. Develop and refine successful classroom management strategies.

4. Practice communication skills in order to interact productively with secondary school students, teaching colleagues, school and district administrators and staff, and parents.

5. Develop and refine skills in assessing and evaluating student achievement and progress.

6. Exhibit professional performance and dispositions during interactions with students, parents, and professionals.

7. Perform the duties of a practicing English language arts teacher and professional educator.

G.  Graduate Level Coursework in English and Education (9 credits)
Candidates are required to complete six (6) graduate credit hours of coursework in English and three (3) graduate credit hours of coursework in Curriculum and Instruction.  Candidates may elect to take a variety of courses, but are especially encouraged and advised to use these elective credits to increase their knowledge about, experience with, and understanding of literacies, language, and media.  For example, candidates take such courses as EDC 618 Advanced Studies in the Teaching of Reading, EDC 513 Teaching English as a Second Language, or ENG 480G Shakespeare and Film. 

H.  Undergraduate Content Area Major for Non-Certification Secondary English Education Program
The following program sequence of courses comprises the undergraduate non-certification English Education major leading to eligibility for admittance to the English Education Program.

English Major for Secondary English Education. 75 hours

Prerequisites, 6 hrs

___
ENG 230 Introduction to Literature
AND (Select one)

___
ENG 231 Literature and Genre


___
ENG 232 Literature and Place

___
ENG 233 Literature and Identities 


___
ENG 234 Introduction to Women’s Literature


___
ENG 264 Major Black Writers OR  

___
ENG 483G African American Diasporic Literature 

___
ENG 572 Studies in Literature for Teachers

Required Courses, 36 hrs

Lit Criticism Component, 3hrs

___
ENG 330 Text and Context OR ENG 486G Studies in Theory

Literature Component, 18 hrs

Required (15 hours)

___
ENG 331 Survey of British Literature I, Beowulf to Milton 

___
ENG 332 Survey of Brit Literature II, Dryden to present 

___
ENG 334 Survey of American Literature I, Origins to 1865 

___
ENG 335 Survey of American Literature II, 1865-present

___
ENG 480G Studies in Film and Media

Elective (Select one, 3 hours)

___
ENG 481G Shakespeare OR ENG 333 Shakespeare


___
ENG 333, Studies in British Author 

___
ENG 336 Studies in American Author

___
ENG 481G Studies in British Literature
___
ENG 482G Studies in American Literature
___
ENG483G Studies in African American Diasporic Literature 

___
ENG 484G Studies in Comparative Literature 

___
ENG 485G Studies in Lit and Gender

___
ENG 570 Selected Topics for Advanced Study in Literature
Writing Component, 6 hrs

___
ENG 509 Composition for Teachers

___
ENG 301 Style for Writers 


Language Study Component, 9 hrs
___
ENG 211 Introduction to Linguistics 

___
ENG/LIN 310 American English
___
ENG 405 Editing English Prose

Secondary English Ed Support Area, 18 hrs

A minimum of three credits are required in each of the four areas: Journalism, Theatre, Communications, and Fine Arts.  In one of these areas, a minimum of nine hours is required.  Courses may count for USP credit.

Journalism, 3-9 hrs

Courses Taken: ___________ (required), 

__________, and __________ 

Recommended journalism courses:

JOU 101 Introduction to Journalism

JOU 204 Writing for the Mass Media 

JOU 301 News Reporting

JOU 303 News Editing

JOU 302 Radio and TV News Reporting

JOU 304 Broadcast News Decision Making

JOU 455 Mass Media and Diversity

JOU 532 Ethics of Journalism and Mass Communication

Theatre, 3-9 hrs

Courses Taken: ___________ (required), 

__________, and __________ 

Recommended Theater courses:

TA 126 Acting Fundamentals

TA 150 Fundamentals of Design and Production

TA 264 Makeup for the Theater

TA 267 Lighting and Sound Tech

TA 330 Theater Directing I

TA 365 Costume Design

TA 367 Lighting Design

TA 374 Scene Design

TA 380 History of the Theater I

Communications, 3-9 hrs

Courses Taken: ___________ (required),

__________, and __________ 

Recommended Communications courses

COM 181 Basic Public Speaking
COM 287 Persuasive Speaking

COM 252 Introduction to Interpersonal Communication

COM 249 Mass Media and Mass Culture

COM 449 Social Processes and Effects of Mass Communication

COM 482 Studies in Persuasion

COM 350 Language and Communication

COM 462 Intercultural Communication

COM 453 Mass Communication and Social Issues

TEL 312 Video Production I 

TEL 322 Multimedia I 

TEL 420 Electronic Media Criticism 

TEL 504 Media Organizations 

Fine Arts, 3-9 hrs (music or art courses)

Courses Taken: ___________ (required),
__________, and __________ 

Recommended Fine Arts courses:

A-H 105 Ancient – Medieval Art

A-H 106 Renaissance – Modern Art

A-H 343 History of Photography

A-H 525 Art Within Its Interdisciplinary Framework

A-H 592 Aesthetics

A-S 345 Web Design

A-S 346 Digital Video

A-S 380 Photography I

A-S 381 Photography II

Required Concentration  in Education, 15 hrs

All students majoring in Secondary English education are required to minor in Curriculum and Instruction.  The purpose of this minor requirement is to provide prospective teachers with foundational courses that will prepare them for work as language arts teachers in middle and high school settings.

___
EDC 362 Field Experience in Secondary Education

___
EDC 449 Social Processes and Effects of Mass Communication

___
EDC 513 Teaching English as A Second Language

___
EDC 534 Reading and Study Skills in English

___
EDC 550 Teaching the Culturally Different

I.  Performance Standards and Learned Society Standards:  Kentucky New Teacher Standards (NTS) and National Council of Teachers of English (NCTE) Standards
The English Education Program is aligned with the Performance Standards for Teachers of English Language Arts, Grades 7-12, developed by the National Council of Teachers of English in conjunction with the National Council for Accreditation of Teacher Education.  These standards are listed in section 1 of this program review document, and their integration in unit coursework is represented by tables attached to the respective course syllabi.  Course and program activities and their alignment with NCTE/NCATE performance and program standards are also listed below in Section M.

The English Education Program is also aligned with the nine New Teacher Standards (NTS).  These standards are addressed by Secondary English Education and MIC courses as indicated in the Matrix in section M below.  NTS I, planning instruction, NTS II, creating/maintaining learning climates, and NTS III, implementing/managing instruction are specifically related to the content and activities found in EDC 635, EDC 746, EDC 730, and EDC 777 related to pedagogy.

NTS IV (Assesses and Communicates Learning Results) is met through experiences requiring the candidate to assess learning and communicate assessment information and implications to students, parents, and others.  Assessment methods and issues are addressed in EDC 635 and EDC 730.

Standard V (Reflects/Evaluates Teaching and Learning) is met through a variety of courses that focus on pedagogy and evaluation, wherein candidates engage in co-teaching with mentors, teach mini-lessons independently, and engage in full time student teaching during EDC 635, EDC 746, and EDC 777.

Standard VI (Collaborates with Colleagues/Parents/Others) is met through EDC 746 and EDC 777, during which candidates are provided multiple opportunities to collaborate with peers, mentor teachers, and university supervisors to participate in peer evaluation, parent/teacher conferences, professional development programs, and community service learning.  During student teaching (EDC 746), candidates work closely with their cooperating teachers and university field supervisors as well as teachers and parents to teach students successfully in their placement classrooms.

Standard VII (Engages in Professional Development) is met through EDC 746 and EDC 777.  In these courses, candidates work with their cooperating teachers and university supervisors to develop professional development plans as an integrated part of periodic student teaching assessments.  During EDC 746, each candidate is observed a minimum of four (4) times, with each observation conference culminating in the articulation of a professional improvement plan to be reviewed and assessed as one part of the next observation in the course cycle.  In addition, all candidates are required to participate in all regular professional development activities that are conducted in their placement schools as a part of their student teaching experience.  Finally, in the context of EDC 635 and EDC 746, candidates are provided with information and access to professional teaching organizations; they are encouraged to become members of these organizations and draw on their resources and professional networks as an integral part of their professional work.  In English language arts, candidates are encouraged to become familiar with the resources, standards, policies, and activities of the following organizations, and to join these organizations as student members:
· The National Council of Teachers of English

· The Kentucky Council of Teachers of English Language Arts

· The National Reading Conference

· The International Reading Association

Standard VIII (Knowledge of Content) is addressed in all of the Secondary English Education and MIC courses, since the department requires both content and pedagogy courses, and since pedagogy courses are directly founded on discussions of subject matter content and issues.  Specifically, content for Secondary English Education candidates is addressed in EDC 635, EDC 730, and graduate elective courses such as EDC 618, ENG 513, and ENG 480G.

Standard IX (Demonstrates Implementation of Technology) is met through all courses in that candidates are required to use technology across the Secondary English and MIC curricula.  Candidates are required based on Unit Technology Standards to integrate media and technology into instruction, utilize multiple technology applications to support student learning, select appropriate technologies to enhance instruction, integrate student use of technology into instruction, address special learning needs through the use of technology, and promote ethical and legal use of technologies in classrooms.  As one part of their work in EDC 777, candidates are required to master applications such as Microsoft Word, Excel, Access, and PowerPoint.  English Education candidates are required to utilize email programs to collaborate in learning groups, communicate with peers and instructors, and to submit coursework.  In addition, the Secondary English Education and the MIC programs in general utilize Blackboard course management software, which requires candidates to navigate online environments and use digital technologies to manage their course materials and learning experiences.  Finally, candidates learn how to create and utilize online digital portfolios to represent their learning over time.
J.  Integration of Code of Ethics in the English Education Program

The Professional Code of Ethics for Kentucky School Certified Personnel is integrated in the program in a variety of ways, but is primarily addressed as a part of EDC 777.  Candidates are provided with a copy of the Professional Code of Ethics as a part of their application packets for the MIC program, and all program and MIC courses include statements and discussion of ethics for professional educators.  Ethical issues are specifically addressed in the context of the MIC course EDC 730.  Candidates are encouraged to keep a copy of the Code of Ethics for reference use and are asked to sign a Statement of Compliance indicating that they have read the Code of Ethics.  During student teaching (EDC 746), candidates use the Code of Ethics as one means for reflecting on their practice and thinking critically about professional issues.

K.  Integration of KERA Initiatives in the English Education Program

The following KERA initiatives are integrated throughout coursework in the English Education Program:  the Learner Goals and Academic Expectations, the Program of Studies, and the Core Content for Assessment.  The following matrix identifies the courses in which these initiatives are addressed.

	KERA Initiative
	Courses in the English Education Program

	Learner Goals and Academic Expectations
	EDC 635, EDC 730, EDC 746, EDC 777

	Program of Studies
	EDC 635, EDC 730, EDC 746, EDC 777

	Core Content for Assessment
	EDC 635, EDC 730, EDC 746, EDC 777


Syllabi illustrating the integration of KERA and EPSB standards, policies, and themes within the core courses EDC 635 English Pedagogy in Secondary Schools, EDC 730-777 Foundations in Pedagogical Theory and Practice in the Secondary School, and EDC 746 Student Teaching in the English Language Arts identified in the matrix are located on the English Education Program web site.

L.  Integration of EPSB Themes in the English Education Program
As depicted in the following matrix, the English Education Program addresses the following EPSB themes throughout the curriculum and field and clinical experiences:  diversity, assessment, literacy education, and closing the achievement gap.  
	EPSB Themes
	Courses in the English Education Program

	Diversity (with specific attention to exceptional children including the gifted and talented, cultural and ethnic diversity)
	EDC 618, EDC 635, EDC 730, EDC 746, EDC 777, ENG 656

	Assessment
	EDC 618, EDC 635, EDC 730, EDC 746, EDC 777

	Literacy Education
	EDC 618, EDC 635, EDC 746, ENG 512/LIN 512, ENG 572

	Closing the Achievement Gap
	EDC 618, EDC 635, EDC 730, EDC 746, EDC 777


Diversity is addressed in all of the professional courses through various readings, discussions, and projects. Candidates are instructed in various instructional methods to help reach all students in their classrooms. One of their major projects this year is the Campbellsville Project. In this project, candidates interact with freshmen students at Campbellsville High School via face-to-face and in an online environment. Candidates act as mentors to the freshmen students, concentrating on various communications skills rather than critiquing the work. Another way diversity is addressed in the program is through the field experiences of the candidates. Candidates are placed in a different school with each observation/student teaching experience, giving them a minimum of three different observation/student teaching experience settings.

Assessment is addressed in the professional education courses.  The focus on various types of assessment allows candidates to develop skills necessary to assess student learning effectively and efficiently.

Literacy Education is addressed throughout coursework, field experiences, and student teaching in the English Education Program.  This theme is, of course, the central focus of the program.  

Closing the Achievement Gap is addressed in several of the professional courses. First and foremost, research is presented indicating the achievement gap and reasons for the gap are discussed. Instructional strategies and learning strategies are presented as one of the main venues for helping to close the achievement gap. 

Syllabi illustrating the integration of KERA and EPSB standards, policies, and themes within the core courses EDC 635 English Pedagogy in Secondary Schools, EDC 730-777 Foundations in Pedagogical Theory and Practice in the Secondary School, and EDC 746 Student Teaching in the English Language Arts identified in the matrix are located on the English Education Program web site.

M.  Alignment of English Education Curriculum with NCTE and New Teacher Standards
	Standards
	EDC 635, English Pedagogy in the Secondary School
and UK Undergraduate Program in Secondary English Education
	EDC 746, Student Teaching in the English Language Arts
	EDC 730,  Foundations in Pedagogical Theory
	EDC 777, Practice in the Secondary School

	1. ELA Candidate Program Structure

Candidates follow a specific curriculum and are expected to meet appropriate performance assessments for preservice English language arts teachers.  As a result, candidates:


	
	
	
	

	1.1. Complete a program of study with a clear conceptual framework that reflects a strong integration of content, current theory, and practice in ELA


	X

New Literacy Studies Framework integrated with NCTE/NCATE Program Standards for ELA teacher preparation.
	X
	X


	X



	1.2. Explore a strong blend of theory and practice in their ELA preparation with evidence of completing assessed performances in fully supervised field experiences that reflect a variety of settings and student populations and which include more than 10 weeks of student teaching in classrooms with licensed teachers


	X

EDC 362 Field Experience in Secondary Education
	X
	X
	X

Cohort placement activities log assignment

	1.3. Work with college university, and school faculty in English and education who collaborate on a regular basis to strengthen their teaching, develop curriculum, and pursue knowledge in the content, pedagogy, and attitudes appropriate to the preparation of ELA teachers


	X
	X
	X
	X

Cohort placement activities log assignment

	1.4. Meet performance benchmarks and/or gateways within an ELA program assessment system that regularly evaluates candidate performances by using multiple forms of assessment which demonstrate the validity and reliability and which are common to all candidates


	X
	X
	
	

	2. ELA Candidate Attitudes

Through modeling, advisement, instruction, field experiences, assessment of performance, and involvement in professional organizations, candidates adopt and strengthen professional attitudes needed by English language arts teachers.  As a result, candidates:


	
	
	
	

	2.1. Create and sustain an inclusive learning environment 


	Delpit (2001); Purcell-Gates (2001); McCarthy (1994); Cazden (2001); Jackson (1990); Cusick (1992); Smagorinsky (2001);

EDC 550 Teaching the Culturally Different; EDC 513 Teaching English as A Second Language
	Student Teaching Field Experiences
	Orenstein et. al. (2006); Soder (1996); Hersch (1999); Gaines (1993); Golnick & Chin (2006);

Multicultural project assignment; 

Classroom Management Plan project/

assessment
	140 hours of guided classroom observation;

Cohort placement activities log assignment

	2.2. Use ELA to help students become more familiar with their own and others’ cultures


	Delpit (2001); Purcell-Gates (2001); McCarthy (1994);

EDC 550 Teaching the Culturally Different
	
	Soder (1996); Hersch (1999); Gaines (1993); Multicultural project assignment; 


	Community Service Project



	2.3. Use reflective practice to adapt instruction and behavior, and also to design plans for professional development 


	Observation Journal assignment; Lesson plan reflection assignment; Teaching Philosophy Statement
	Student Teaching Observation Evaluation conferences and forms; Student Teaching Digital Portfolio Final Project
	Reading reaction forms; Case Study Reflection assignment
	Interdisciplinary Lesson Project; Performance Evaluations from cohort placement cooperating teachers

	2.4. Design and implement instruction that assists students in critical thinking


	Lesson plan assignments; KTIP planning framework; Smagorinsky (2001); Atwell (1998);

EDC 534 Reading and Study Skills in English
	Student Teaching practicum—long-range unit and lesson planning
	
	Interdisciplinary Lesson Project; Cohort placement activities log assignment

	2.5. Make meaningful and creative connections between ELA developments in culture, society, and education


	New Literacy Studies Program Framework; Teaching Philosophy Statement; Field Observation Journal assignment;

EDC 449 Social Processes and Effects of Mass Communication;

EDC 550 Teaching the Culturally Different; 
	Student Teaching Practicum; Student Teaching Evaluation conferences and forms
	Case Study Reflection Assignment
	Community Service Project

	2.6. Integrate arts and humanities into the daily learning of students


	New Literacy Studies Program framework; Undergraduate English Support Area Fine arts requirement
	Student Teaching Practicum; Student Teaching Evaluation conferences and forms
	
	Interdisciplinary Lesson Project

	3. ELA Candidate Knowledge

Candidates are knowledgeable about language; literature; oral, visual, and written literacy; print and nonprint media; technology; and research theory and findings.


	
	
	
	

	3.1. Candidates demonstrate knowledge of, and skills in the use of, the English language.  As a result, candidates:


	
	
	
	

	3.1.1. Integrate knowledge of students’ language acquisition and development into instruction and assessment


	Burke (1999); Duke & Pearson (2002); Routman (2004); EDC 513 Teaching English as A Second Language; EDC 534 Reading and Study Skills in English; ENG 211 Introduction to Linguistics; ENG/LIN 310 American English; ENG 405 Editing English Prose


	
	Orenstein et. al. (2006); Sternberg & Preiss (2005)
	

	3.1.2. Design, implement, and assess instruction that engages all students in reading, writing, speaking, listening, viewing, and thinking as interrelated dimensions of ELA


	Dornan et. al. (1997); Routman (2004); Guthrie (2002); Smagorinsky (2001); Blythe (1998);  Lesson Plan assignments
	Student Teaching Practicum mentoring, evaluations, and conferences; long-range unit/lesson planning includes integrated formative/summative assessment requirements
	Orenstein et. al. (2006)
	Cohort placement activities log assignment

	3.1.3. Use both theory and practice in helping students understand the impact of cultural, economic, political, and social environments on language


	New Literacy Studies Program framework; lesson plan assignments; lesson plan reflection assignment; teaching philosophy assignment; field observation journal; EDC 449 Social Processes and Effects of Mass Communication; Undergraduate English Support Area Journalism and Communications requirements
	Student Teaching Practicum mentoring, conferences, and evaluations
	Orenstein et al. (2006); Soder (1996); Strike and Soltis (2004); Gollnick & Chin (2006); Multicultural assignment
	Community Service Project

	3.1.4. Show extensive knowledge of how and why language varies and changes in different regions, across different cultural groups, and across different time periods and incorporate the knowledge into classroom instruction and assessment that acknowledge and show consistent respect for language diversity


	New Literacy Studies Program framework; Delpit (2001); Purcell-Gates (2001, 2002); Moll & Gonzales (2001); ENG 211 Introduction to Linguistics; ENG/LIN 310 American English; ENG 405 Editing English Prose
	Student Teaching Practicum mentoring, conferences, and evaluations
	Gollnick & Chin (2006); Multicultural assignment
	

	3.1.5. Demonstrate in-depth knowledge of the evolution of the English language and historical influences on its forms and how to integrate this knowledge into student learning


	New Literacy Studies Program framework; Scholes (1985); McCormick (1994); ENG 211 Introduction to Linguistics; ENG/LIN 310 American English; ENG 405 Editing English Prose; ENG 509 Composition for Teachers; ENG 301 Style for Writers
	Student Teaching bi-weekly seminar discussions
	
	

	3.1.6. Incorporate an in-depth knowledge of English grammars into teaching skills 


	Burke (1999); Atwell (1998); ENG 211 Introduction to Linguistics; ENG/LIN 310 American English; ENG 405 Editing English Prose; ENG 509 Composition for Teachers; ENG 301 Style for Writers
	Student Teaching Practicum
	
	

	3.1.7. Demonstrate an in-depth knowledge of semantics, syntax, morphology, and phonology through their own effective use of language and integrate that knowledge into teaching


	ENG 211 Introduction to Linguistics 

ENG/LIN 310 American English
ENG 405 Editing English Prose; ENG 509 Composition for Teachers; Lesson plan assignments
	Student Teaching Practicum
	
	

	3.2. Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.  As a result, candidates:


	
	
	
	

	3.2.1. Create opportunities and develop strategies that permit students to demonstrate the influence of language and visual images on thinking and composing


	Burke (1999); Golden (2001); Garnsey (1997); Beach & Bruce (2002); ENG 480G Studies in Film and Media; EDC 449 Social Processes and Effects of Mass Communication
	Student Teaching Practicum
	
	

	3.2.2. Create opportunities and develop strategies enabling students to demonstrate how they integrate writing, speaking, and observing in their own learning


	Blythe (1999); Smagorinsky (2001); lesson plan assignments; lesson plan reflection assignment; teaching philosophy assignment
	Student Teaching Practicum
	Orenstein et. al. (2006); 
	Interdisciplinary Lesson project

	3.2.3. Demonstrate a variety of ways to teach students composing processes that result in their creating various forms of text


	Burke (1999); Atwell (1998); Beach & Bruce (2002); Garnsey (1997); lesson plan assignments; ENG 509 Composition for Teachers
	Student Teaching Practicum
	
	

	3.2.4. Engage students in activities that provide opportunities for demonstrating their skills in writing, speaking, and creating visual images for a variety of audiences and purposes


	Burke (1999); Wilhelm (1997); Garnsey (1997); lesson plan assignments
	Student Teaching Practicum
	
	Cohort placement activities log assignment

	3.2.5. Use a variety of ways to assist students in creating and critiquing a wide range of print and nonprint texts for multiple purposes


	Appleman (2000); Garnsey (1997); Golden (2001); Beach & Bruce (2002); McCormick (1994); McCarthy (1994); Scholes (1985);

EDC 449 Social Processes and Effects of Mass Communication; Undergraduate English Support Area communications, journalism, theater, and fine arts requirements
	Student Teaching Practicum
	
	

	3.3. Candidates demonstrate their knowledge of reading processes.  As a result, candidates:


	
	
	
	

	3.3.1. Integrate learning experiences that encourage students to demonstrate their ability to read and respond to a range of texts 


	Dornan et. al. (1997); Routman (2004); Duke & Pearson (2002); Pressley (2002); Appleman (2000); Wilhelm (1997); EDC 534 Reading and Study Skills in English
	Student Teaching Practicum
	
	

	3.3.2. Use a wide range of approaches for helping students to draw upon past experiences, sociocultural backgrounds, interests, capabilities, and understandings to make meaning of texts


	New Literacy Studies Program framework; Moll & Gonzales (2001); Delpit (2001); Garnsey (1997); EDC 550 Teaching the Culturally Different

	Student Teaching Practicum
	
	

	3.3.3. Integrate a wide variety of strategies to interpret, evaluate, and appreciate texts and assess the effectiveness of such strategies in promoting learning


	Dornan et. al. (1997); Routman (2004); Duke & Pearson (2002); Pressley (2002); Appleman (2000); Wilhelm (1997); Smagorinsky (2001); EDC 534 Reading and Study Skills in English
	Student Teaching Practicum
	
	

	3.4. Candidates demonstrate knowledge of different composing processes.  As a result, candidates:


	
	
	
	

	3.4.1. Develop students’ ability to use a wide variety of composing strategies


	Scholes (1985); Burke (1999); Atwell (1998); Garnsey (1997); Appleman (2000); McCormick (1994); ENG 509 Composition for Teachers
	Student Teaching Practicum
	
	

	3.4.2. Teach students to make appropriate selections from different forms of text for a variety of audiences and purposes and to assess the effectiveness of their products


	Scholes (1985); Burke (1999); Atwell (1998); Garnsey (1997); Appleman (2000); McCormick (1994); ENG 509 Composition for Teachers; undergraduate literature course requirements
	Student Teaching Practicum
	
	

	3.5. Candidates demonstrate knowledge of, and uses for, an extensive range of literature.  As a result, candidates:


	
	
	
	

	3.5.1. Demonstrate an in-depth knowledge of, and an ability to use, various teaching applications for:


	
	
	
	

	3.5.2. Works representing a broad historical and contemporary spectrum of American, British, and non-western literature


	Undergraduate literature course requirements for American, British, and World literature totaling 27 credit hours; Scholes (1985); Burke (1999); Atwell (1998); Garnsey (1997); Appleman (2000); McCormick (1994)
	Student Teaching Practicum
	
	

	3.5.3. Works from a wide variety of genres and cultures, genders, and races


	Undergraduate literature course requirements for American, British, and World literature totaling 27 credit hours; Scholes (1985); Burke (1999); Atwell (1998); Garnsey (1997); Appleman (2000); McCormick (1994)
	Student Teaching Practicum
	
	

	3.5.4. Works specifically written for older children and young adults


	ENG 572 Studies in Lit for Teachers

	Student Teaching Practicum
	
	

	3.5.5. Works of literary theory and criticism and their effect on reading and interpretive approaches


	ENG 230 Intro to Lit; ENG 231 Lit and Genre; ENG 232 Lit and Place; ENG 233 Lit and Identities; ENG 330 Text and Context; ENG 486G Studies in Theory
	Student Teaching Practicum
	
	

	3.6. Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture.  As a result, candidates:
	
	
	
	

	3.6.1. Understand media’s influence on culture, behavior, and communication


	New Literacy Studies Program framework; Golden (2001); Garnsey (1997); Beach & Bruce (2002); EDC 449 Social Processes and Effects of Mass Communication; ENG 480G Studies in Film and Media; Undergraduate English support area required courses in journalism and communications
	Student Teaching Practicum
	
	

	3.6.2. Use a variety of approaches for teaching students how to construct meaning from media and nonprint texts and integrate learning opportunities that promote composing and responding to such texts


	New Literacy Studies Program framework; Golden (2001); Garnsey (1997); Beach & Bruce (2002); EDC 449 Social Processes and Effects of Mass Communication; ENG 480G Studies in Film and Media; Undergraduate English support area required courses in journalism and communications
	Student Teaching Practicum
	
	

	3.6.3. Help students compose and respond to film, video, graphic, photographic, audio, and multimedia texts and use current technology


	New Literacy Studies Program framework; Golden (2001); Garnsey (1997); Beach & Bruce (2002); EDC 449 Social Processes and Effects of Mass Communication; ENG 480G Studies in Film and Media; Undergraduate English support area required courses in journalism and communications
	Student Teaching Practicum
	
	

	3.7. Candidates demonstrate knowledge of research theory and findings in English language arts.  As a result, candidates:


	
	
	
	

	3.7.1. Reflect on their own teaching in light of research and theory, and make appropriate adjustments to their teaching


	New Literacy Studies Program framework; Smagorinsky (2001); Dornan et. al. (1997); Blythe (1998); Feiman-Nemser & Buchman (1985); Field Observation journal assignment; lesson plan reflections
	Student Teaching Practicum
	Falk & Blumenreich (2005); Case Study Reflection assingment
	Spring Seminar classroom inquiry project

	3.7.2. Use models of classroom inquiry to analyze their own teaching practices


	Smagorinsky (2001); Dornan et. al. (1997); Blythe (1998); Feiman-Nemser & Buchman (1985); Field Observation journal assignment; lesson plan reflections; EDC 362 Field Experience in Secondary Education
	Student Teaching Practicum
	Falk & Blumenreich (2005); Case Study Reflection assingment
	Spring Seminar classroom inquiry project

	4. ELA Candidate Pedagogy

Candidates acquire and demonstrate the dispositions and skills needed to integrate knowledge of English language arts, students, and teaching.  As a result, candidates:


	
	
	
	

	4.1. Understand the purposes and characteristics of different kinds of curricula and related teaching resources and select or create instructional materials that are consistent with what is currently known about student learning in ELA


	New Literacy Studies Program framework; Lesson planning assignments; review of KTIP instructional planning templates; review of professional standards for secondary ELA teaching and content; Smagorinsky (2001); Dornan et. al. (1997); Guthrie (2002)
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	
	Cohort placement activities log assignment

	4.2. Create literate classroom communities by presenting by employing effective classroom management strategies and by providing students with opportunities for feedback and reflection


	Smagorinsky (2001); Burke (1999); Atwell (1998); Dornan et. al. (1997)
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	Classroom Management Plan assignment; Orenstein et. al. (2006); Dewey (1938/1998)
	Cohort placement activities log assignment

	4.3. Work with teachers in other content areas to help students connect important ideas, concepts, and skills within ELA with other disciplines


	
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	
	Cohort placement activities log assignment; Interdisciplinary lesson assignment

	4.4. Create opportunities for students to analyze how social context affects language and to monitor their own language use and behavior in terms of demonstrating respect for individual differences of ethnicity, race, language, culture, gender, and ability


	Field observation journal assignment; Cazden (2001); Delpit (2001); Purcell-Gates (2001, 2002); McCarthey (1994); McCormick (1994); EDC 550 Teaching the Culturally Different; EDC 513 Teaching English as A Second Language; ENG 211 Introduction to Linguistics; ENG/LIN 310 American English; ENG 405 Editing English Prose
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	
	

	4.5. Help students to participate in dialogue within a community of learners by making explicit for all students the speech and related behaviors appropriate for conversing about ideas


	New Literacy Studies Program framework; 
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	Orenstein et. al. (2006); Soder (1996); Multicultural assignment
	Community Service Project

	4.6. Engage students in critical analysis of different media and communications technologies 


	New Literacy Studies Program framework; Garnsey (1997); Beach & Bruce (2002); McCormick (1994); Scholes (1985); Appleman (2000); The Merchants of Cool (video, 1999); The Ad and the Ego (video, 1997)
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	
	

	4.7. Integrate opportunities in which students demonstrate their abilities to use language for a variety of purposes


	New Literacy Studies Program framework; Blythe (1999); Beach & Bruce, (2002); Garnsey (1997)
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	
	

	4.8. Engage students in discovering their personal response to texts and ways to connect such responses to other larger meanings and critical stances


	Appleman (2000); Wilhelm (1997); EDC 534 Reading and Study Skills in English
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	
	

	4.9. Demonstrate how reading comprehension strategies are flexible for making and monitoring meaning in both print and nonprint texts and teach a wide variety of such strategies to all students


	Dornan et. al. (1997); Duke & Pearson (2002); Pressley (2002); McCormick (1994); Routman (2004); EDC 534 Reading and Study Skills in English
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	
	

	4.10. Integrate assessment consistently into instruction by:


	
	
	
	

	4.10.1. Establishing criteria and developing strategies for assessment that allow all students to understand what they know and can do


	Smagorinsky (2001); Dornan et. al. (1997); Blythe (1999); Routman (2004); lesson plan assignments
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	Orenstein et. al. (2006); Gollnick & Chin (2006); multicultural project assignment; Case study reflection assignment; 
	Interdisciplinary lesson project

	4.10.2. Interpreting individual and group results of any assessments and drawing upon a variety of information to inform instruction


	Smagorinsky (2001); Dornan et. al. (1997); Blythe (1999); Routman (2004); lesson plan assignments
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	Orenstein et. al. (2006)
	140 hours of field observation in cohort schools; Cohort placement activities log assignment

	4.10.3. Assisting all students to monitor their work and growth in ELA


	Pressley (2002); McCormick (1994); Appleman (2000); Atwell (1998); Wilhelm (1997); lesson planning assignments
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	Orenstein et. al. (2006); Classroom management plan assignment; 
	Cohort placement activities log assignment

	4.10.4. Explaining to students, parents, and others concerned with education how students are assessed.


	
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	Orenstein et. al. (2006); Classroom management plan assignment;
	Cohort placement activities log assignment


	Kentucky New Teacher Standards


	EDC 635, English Pedagogy in the Secondary School
and UK Undergraduate Program in Secondary English Education
	EDC 746, Student Teaching in the English Language Arts
	EDC 730,  Foundations in Pedagogical Theory
	EDC 777, Practice in the Secondary School

	I. Designs and Plans Instruction


	Lesson plan assignments
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	Multicultural assignment
	Interdisciplinary lesson project; Cohort placement activities log assignment

	II. Creates and Maintains Learning Climates


	Lesson plan assignments
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	Classroom management plan assignment
	Cohort placement activities log assignment; performance evaluations from cohort placement cooperating teachers

	III. Implements and Manages Instruction


	Lesson plan assignments; Lesson plan reflection assignment
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	Classroom management plan assignment
	Cohort placement activities log assignment; performance evaluations from cohort placement cooperating teachers

	IV. Assesses and Communicates Learning Results


	Lesson plan assignments
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	
	Cohort placement activities log assignment; performance evaluations from cohort placement cooperating teachers

	V. Reflects and Evaluates Teaching and Learning


	Lesson plan reflection assignment; teaching philosophy assignment
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	
	Cohort placement activities log assignment; performance evaluations from cohort placement cooperating teachers

	VI. Collaborates with Colleagues, Parents, and Others


	
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	
	Cohort placement activities log assignment; performance evaluations from cohort placement cooperating teachers

	VII. Engages in Professional Development


	
	Student Teaching Practicum; Exit portfolio final project; student teaching evaluation conferences
	
	Cohort placement activities log assignment; performance evaluations from cohort placement cooperating teachers

	VIII. Demonstrates Knowledge of Content


	Field observation journal assignment; lesson plan assignments; lesson plan reflection assignment; teaching philosophy statement
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project; student teaching evaluation conferences
	Reading reflection forms; multicultural assignment
	Cohort placement activities log assignment; interdisciplinary lesson project; performance evaluations from cohort placement cooperating teachers

	IX. Demonstrates Implementation of Technology


	Lesson plan assignments; teaching philosophy assignment
	Student Teaching Practicum; Mid-point retention portfolio; Exit portfolio final project
	Technology check-off assignments
	Cohort placement activities log assignment; Community Service Project


SECTION 4:   PROGRAM FACULTY
FACULTY INFORMATION

Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.

	Name
	Highest Degree,

 Field, & University 
	Assignment: Indicate the role(s) of the faculty member (1)
	Faculty Rank (2)
	Scholarship (3), Leadership in Professional  Associations, and

Service (4): List up to 3 major contributions in the past 3 years (5)
	Status

(FT/PT to institution, 

unit, and program)

	Leslie David Burns


	Ph.D., Currciulum, Teaching, and Educational Policy, Michigan State University
	Faculty;

Program Chair of Secondary English Education;

Director, University of Kentucky Bluegrass Writing Project
	Assistant Professor
	--Burns, L.  (2007). A practical guide to political action:  Grassroots and English teaching.  English Journal.  Manuscript accepted for publication in March, 2007.

--Burns, L.  (2007). On being unreasonable:  NCTE, CEE, and political action.  English Education.  Manuscript accepted for publication.  

--Burns, L., & Morrell, E. (2005).  Critical discourse analysis in literacy research.  54th National Reading Conference Yearbook, 54, 2005.


	FT, University of Kentucky, Department of Curriculum and Instruction, Literacy and Secondary English Education

	Janet Eldred


	Ph.D., English, University of Illinois, Urbana-Champaign
	Faculty;

Director, University of Kentucky Writing Center
	Professor
	--Director, The Writing Initiative & Writing Center, University of Kentucky;

--Coordinator, Creative Nonfiction & Editing, University of Kentucky;

--Technology as Teacher: Augmenting (Transforming) Writing Instruction. (with Lisa Toner).  In Teaching Writing with Computers: An Introduction.  Eds. Pamela Takayoshi & Brian Huot.  New York: Houghton Mifflin, 2003.  33-54.  [Composition: An International Journal for Teachers of Writing, 2003 Distinguished Book Award]


	FT, University of Kentucky, Department of English

	Randall
Roorda

	Ph.D., English, University of Michigan
	Faculty;

English
	Associate Professor
	--“Living as Equipment for Literature: The Summer Environmental Writing Program,” Teaching Nature and Environmental Literature, ed. F. Waage, L. Christensen and M. Long, MLA, forthcoming 2007.

--Director, University of Kentucky Summer Environmental Writing Program

--Past president of the Association for the Study of Literature and Environment


	FT, University of Kentucky, Department of English

	Anne Robbins


	MA, Education, Western Kentucky University
	Co-Director, University of Kentucky Bluegrass Writing Project
	n/a
	--Co-Director, Bluegrass Writing Project at the University of Kentucky

--Treasurer, Kentucky Writing Projects Network

--Assistant Manager, e-Learning Kentucky, a nine-state grant to provide high quality professional development online
	PT, University of Kentucky,  Department of Curriculum and Instruction, Bluegrass Writing Project

	Kim Haggerty


	MA, Education, University of Kentucky
	English language arts teacher, Bryan Station Middle School, Lexington Kentucky

Secondary-level  assistant director, Bluegrass Writing Project
	n/a
	--Assistant Director, Bluegrass Writing Project 
--Co-Facilitated Fayette County Middle School Writing Academy 
--Writing Cluster Leader, Bryan Station Middle

	PT, University of Kentucky, Department of Curriculum and Instruction, Bluegrass Writing Project

	Brandon Abdon


	MA, Curriculum and Instruction, University of Kentucky
	English language arts teacher, Bryan Station High School, Lexington, Kentucky;

Member, Bluegrass Writing Project Leadership Team
	n/a
	--“Compare and Contrast: A Deeper Purpose.” Classroom demonstration and Instructional Design Workshop for the Fayette County Writing Academy, Lexington, KY August 2006. 

--Institute for Academic Diversity, University of Virginia Curry School of Education, July 2006

--Master Trainer for Writing Instruction, Kentucky Department of Education June 2006-Present


	PT, member, Bluegrass Writing Project Leadership Team, University of Kentucky Bluegrass Writing Project

	Barbara Hull


	MA
	University of Kentucky MIC Secondary English Program 
	Secondary English language arts student teaching field supervisor
	n/a
	PT, University of Kentucky, Department of Curriculum and Instruction

	Joan Pickett


	MA
	Teacher, retired
Former University of Kentucky MIC Secondary English Program Field Supervisor
	n/a
	n/a
	n/a

	John Williamson


	MA, English, Morehead State University
M.Ed., Educational Administration, Columbia University
	Assistant Superintendent for Teaching and Learning, Fort Thomas Independent Schools, Fort Thomas, Kentucky;

PT instructor, UK Dept. of Curriculum and Instruction
	ENG 509, Writing for Teachers, course instructor
	--President, Kentucky Council of Teachers of English/Language Arts (2006-07)

--Advanced Placement Consultant/Trainer for The College Board (2000-present)

--Chair, Language Arts Curriculum Development Committee for American Diploma Project, Northern Kentucky Council of Partners in Education: P-16 Council


	PT, University of Kentucky, Department of Curriculum and Instruction


Secondary English Education Program Faculty Chair.  Like other secondary program chairs in the college, Dr. Burns serves as the adviser for all undergraduate and graduate English Education majors.  In addition, it is the program chair’s responsibility to oversee and supervise the day-to-day operations of the program, including student recruitment and program communications, official matriculation concerns (i.e. academic petitions, course selections and over-rides, etc.), as well as the placement and monitoring of candidates in their student teaching practica.  Dr. Burns serves as the liaison between the Secondary English Education Program and the Dean’s office; calls all program faculty meetings and sets agendas; acts as liaison between the program and the UK English Department; and mediates between the program and its cooperating teachers and school administrators in the Greater Lexington area.  He coordinates all program admissions and is responsible for curriculum design, certification compliance, and administrative decisions.
SECTION 5:
CURRICULUM CONTRACT
UNIVERSITY OF KENTUCKY CURRICULUM CONTRACT
Masters Degree in Education with Initial Certification (MIC) for Secondary English Education
This program leads to a Kentucky Initial Teaching Certificate at Rank 2 in English Language Arts, Grades 8-12

​​​​​​​​​​​​​​​​​___________________________________________

____________________

___________________

Student Name





Student ID #


Date

Required and Elective Coursework
_____
Complete the following required courses in the fall semester (12 credit hours):

_____
EDC 635 (3 credit hours)
English Pedagogy in Secondary Schools

_____
EDC 730-777 (6 credit hours)   Foundations of Pedagogical Theory/ Practice in the Secondary School

_____
EDP 658 (1 credit hour) Problems in Educational Psychology 
_____
EDS 558 (1 credit hour) Issues in Special Education 
_____
EPE 773 (1 credit hour) Seminar in Educational Policy Studies and Evaluation
_____
Complete the following required courses in the spring semester (13 credit hours):

_____
EDC 746 (9 credit hours) Student Teaching in the English Language Arts

_____
EDA 770 (1 credit hours) Topical Seminar in Educational Leadership:  Teacher Leadership for the MIC Program

_____
EDC 777 (3 credit hours)
Teaching Across the Curriculum in Secondary Schools

_____
Complete nine (9) credit hours of elective courses.  Six (6) credit hours must be taken in English or a related and approved subject discipline, and three (3) credit hours must be taken in Curriculum and Instruction.

_____
ENG XXX, (3 credit hours) _________________________________________

_____
ENG XXX, (3 credit hours) _________________________________________

_____
EDC XXX, (3 credit hours) _________________________________________

____
GRE Scores (Required: 800 on the Verbal and Quantitative sections, 4.0 on the Analytic Writing)

_____
Fully admitted to Graduate School, to the Teacher Education Program (TEP), and to English Education.
_____
Successfully complete mid-point portfolio assessment review

_____
Successfully complete exit portfolio assessment review, including successful student teaching evaluation and mastery of all applicable standards. ___________ Date
_____
3.0 minimum grade point average earned in all MIC coursework

_____
Successfully complete masters examination

_____
Applied for Masters Degree with UK Graduate School

_____
PRAXIS II requirements completed
 (0524) Principles of Learning & Teaching: Grades 7-12;   required minimum score = 161
 _________ date _____ score
 (0041) English Language, Literature, & Composition: Content Knowledge; required minimum score = 160 

_________ date _____ score
 (0042) English Language, Literature, & Composition: Essays;  required minimum score = 155

_________ date _____ score

Comments:

Notes:

1. Candidate must attach signed copies of all subject matter course listing forms demonstrating completion of all courses with a minimum GPA of 2.5 on each form.

2. Candidate must demonstrate continued adherence to the Kentucky Professional Code of Ethics and have a signed Declaration of Eligibility for a Certificate on file.

Completion of Program

________________________________________________________

_____________

Candidate Signature






Date

________________________________________________________

_____________

Advisor Signature






Date
Kentucky educator certification requirements are subject to change.  Before registering for the test(s), please check the Education Professional Standards Board website at www.kyepsb.net for current test requirements and current cut scores.  You may also contact Ms. Jaime Rice at 502-564-4606 or toll free at 888-598-7667.  To receive a UK recommendation that you are eligible for a state educator certificate, you must have taken the Kentucky EPSB required examinations and met the Kentucky EPSB cut score requirements.
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NOTE: S3I = Standards Set Score Index… determine by adding cell scores and divide by number of cells in a set





Standards Sets Analytic Scoring Key


At this point in continuous assessment, the student: 


1. Shows no or very limited progress (experience) toward meeting (with) the standard


2. Shows progress towards demonstrating required competence


3. Demonstrates required competence


4. Demonstrates required competence with innovation and creativity








Continuous Assessment Review Point Summary Status Code


At this point in the program, this student is making the following progress: 


1. Demonstrating no or very limited progress (experience) with the program


2. Demonstrating progress, but the program faculty has concerns (memo required)


3. Demonstrating progress


4. Demonstrating progress with innovation and creativity








Continuing Status in Program Code





1. Good Standing


2. Probation


3. Suspended


4. Denied


5. Completed (has met all standards)





Standard Set 1: New Teacher Standards (NTS)


NTS 1 Designs and Plans Instruction 


NTS 2 Creates and Maintains Learning Climates 


NTS 3 Implements and Manages Instruction 


NTS 4 Assesses and Communicates Learning Results 


NTS 5 Reflects and Evaluates Teaching and Learning 


NTS 6 Collaborates with Colleague, Parents and others. 


NTS 7 Engages in Professional Development 


NTS 8 Content Knowledge (equivalent to FSD3)


NTS 9 Demonstrates Implementation of Technology (equivalent to COET S3I)





Standard Set 2: Functional Skills and Dispositions (FSD)


FSD1. Communicates appropriately and effectively


FSD2. Demonstrates constructive attitudes


FSD3. Demonstrates ability to conceptualize key subject matter ideas and relationships 


FSD4. Interacts appropriately and effectively with diverse groups of colleagues, administrators, students, and parents in educational settings


FSD5. Demonstrates a commitment to professional ethics and behavior  





Standard Set 3: College of Education Technology Standards (COET)


COET1 Integrates media and technology into instruction


COET2 Utilizes multiple technology applications to support student learning


COET3 Selects appropriate technology to enhance instruction


COET4 Integrates student use of technology into instruction


COET5 Addresses special learning needs through technology


COET6 Promotes ethical and legal use of technology disciplines


Note: Meeting the CoE Technology Standards is equivalent to meeting NTS 9, Demonstrates Implementation of Technology
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